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Our School District 
The Menifee Union School District (MUSD) is situated in a region that is seeing rapid development.  During the 

2019-20 school year, student enrollment increased to nearly 11,000 students in grades pre K through eight. 

Students who are identified as English Learners or Reclassified Fluent English Proficient (RFEP) are 

representative of about 6% of the total district enrollment.  
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English Learner Master Plan - Vision, Mission, and Guiding Principles 

The Menifee Union School District ​Master Plan for English Learners ​is in alignment with ​The 
California English Learner Roadmap​  to ensure success for all English Learners. 

Vision  
English learners fully and meaningfully access and participate in a twenty-first century education from early 

childhood through grade twelve that results in their attaining high levels of English proficiency, mastery of 

grade level standards, and opportunities to develop proficiency in multiple languages.  

Mission  
Menifee Union School District will affirm, welcome, and respond to a diverse range of English learner (EL) 

strengths, needs, and identities. We will prepare our students with the linguistic, academic, and social skills 

and competencies they require for college, career, and civic participation in a global, diverse, and multilingual 

world, thus ensuring a thriving future for California. 

PRINCIPLE #1: Assets-Oriented and Needs-Responsive 

PRINCIPLE #2: Intellectual Quality of Instruction and Meaningful Access 

PRINCIPLE #3: Systems Supports for Implementation 

PRINCIPLE #4: Alignment and Articulation 

 
Principle One: Assets-Oriented and Needs-Responsive Schools 

Pre-schools and schools are responsive to different English learner (EL) strengths, needs, and identities and 

support the socio-emotional health and development of English learners. Programs value and build upon the 

cultural and linguistic assets students bring to their education in safe and affirming school climates. Educators 

value and build strong family, community, and school partnerships. 

Principle Two: Intellectual Quality of Instruction and Meaningful Access 

English learners engage in intellectually rich, developmentally appropriate learning experiences that foster 

high levels of English proficiency. These experiences integrate language development, literacy, and content 

learning as well as provide access for comprehension and participation through native language instruction 

and scaffolding. English learners have meaningful access to a full standards-based and relevant curriculum and 

the opportunity to develop proficiency in English and other languages. 

Principle Three: System Conditions that Support Effectiveness 

Each level of the school system (state, county, district, school, pre-school) has leaders and educators who are 

knowledgeable of and responsive to the strengths and needs of English learners and their communities and 

who utilize valid assessment and other data systems that inform instruction and continuous improvement. 
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Each level of the system provides resources and tiered support to ensure strong programs and build the 

capacity of teachers and staff to leverage the strengths and meet the needs of English learners. 

Principle Four: Alignment and Articulation Within and Across Systems 

English learners experience a coherent, articulated, and aligned set of practices and pathways across grade 

levels and educational segments, beginning with a strong foundation in early childhood and appropriate 

identification of strengths and needs, and continuing through to reclassification, graduation, higher education, 

and career opportunities. These pathways foster the skills, language(s), literacy, and knowledge students need 

for college- and career-readiness and participation in a global, diverse, multilingual, twenty-first century 

world. 

Goals for English Learners 

● Students will meet Federal and State accountability standards.  

● Students will acquire English proficiency and will have access to core curriculum to meet grade level 

standards as quickly as possible.  

● Students will achieve academic success comparable to English Only (EO) students. 

● Each student will be monitored for language development and academic progress. 

● Students will develop positive self-concepts and cross-cultural understanding.  

● Parents of EL students and RFEP students will be engaged in their children’s education.  

● EL Programs will be frequently reviewed and improved​. 

EL Master Plan Alignment with the Federal Program Monitoring (FPM) Process 
State and federal laws require the California Department of Education (CDE) to monitor EL programs in local 

educational agencies (LEAs) through the Federal Program Monitoring (FPM) process. The following key 

dimensions are the necessary components to a complete English Learner program according to the State of 

California (CDE Federal Program Monitoring, 2016-2017)  

 

Dimension I – Involvement  

EL 1: Parent Outreach & Involvement  

EL 2: Translation of Information for Parents  

EL 3: Private School Consultation and Participation  

EL 4: English Learner Advisory Committee (ELAC)  

EL 5: District English Learner Advisory Committee (DELAC)  

 

Dimension II – Governance & Administration  

EL 6: English Learner Identification and Assessment  

EL 7: Parent/Guardian Notifications  

EL 8: Implementation, Monitoring & Revision of LEA Plans  

EL 9: EL Program Inclusion in the Development of the Single Plan for Student Achievement (SPSA) by School 

Site Council  
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EL 10: Inventory  

 

Dimension III – Funding  

EL 11: Supplement, Not Supplant, with Title III & EIA-LEP  

EL 12: Time Accounting Requirements Dimension IV – Standards, Assessment, and Accountability  

EL 13: Evaluation of English Learner Program Effectiveness  

EL 14: Reclassification 

 

Dimension V – Staffing and Professional Development  

EL 15: Teacher EL Authorization  

EL 16: Professional Development Specific to English Learner Program Implementation  

 

Dimension VI – Opportunity and Equal Educational Access  

EL 17: Appropriate Student Placement Dimension VII – Teaching and Learning  

EL 18: ELD  

EL 19: Access to Core Subject Matter  

 

MUSD Master Plan Alignment with FPM Process  

 

All chapters in the Menifee Union School District EL Master Plan are aligned with Federal Program Monitoring 

(FPM) requirements as follows:  

 

Chapter 1​: Student Identification and Placement (FPMs: EL 2, 6, 7, 17)  

 

Chapter 2​: Teaching and Learning (FPMs: EL 18, 19)  

 

Chapter 3​: Staff and Professional Development (FPMs: EL 15, 16)  

 

Chapter 4​: Monitoring Student Progress, Reclassification, and Program Evaluation (FPMs: EL 6, 9, 13, 14)  

 

Chapter 5​: Parent and Community Engagement (FPMs: EL 1, 2, 4, 5, 17)  

 

Chapter 6​: Funding (FPMs: EL 8, 10, 11, 12) 
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Chapter 1: Identification, Assessment, Parent Notification, and Program Placement 
 
1.1 - Student Identification  
At the time of enrollment, parents complete a Home Language Survey (HLS)as required by state law. This 

survey is completed the first time the parent enrolls the student in the district.  

The four questions asked on the HLS are: 

● What language did your student learn when he/she first began to speak?  

● What language does your son/daughter most frequently use at home?  

● What language do you most frequently speak to your son/daughter?  

● Name the language most often spoken by adults at home. 

If the responses to the questions 1, 2, 3, and 4 on the Home Language Survey are all English, no language 

testing is required and the student is placed in an English Language Mainstream (ELM) classroom. If items 1, 2, 

or 3 on the HLS are answered with a language other than English, school clerical staff arrange for a testing 

appointment with the MUSD Special Programs personnel in the Educational Services Department. The form is 

filed in the English Learner folder in the student’s cumulative record. 

Initial English Proficiency Assessment 
Identifying students who need help learning in English is important so these students can get the extra help 

they need to do well in school and access the full curriculum. The current state approved assessment 

instrument is the Initial English Language Proficiency Assessment for California (ELPAC). It assesses students’ 

English language proficiency in listening, speaking, reading, and writing. The Initial ELPAC is used to identify 

students as either an English Learner who needs support to learn English (“English Learner” or “EL”), or as 

proficient in English (“Initial Fluent English Proficient” or “IFEP”). The assessment process must take place 

within 30 calendar days​ of enrollment.  

 

Primary Language Proficiency Assessment  
A student’s proficiency in their first language is often an informative tool in determining their path for success 

in school. Students who enter schools with a strong literacy foundation will be able to quickly transition to 

mainstream courses, while students with less formal schooling may benefit from more foundational strategies. 

Knowing this will provide district and school staff additional information about the student’s primary language 

skills.  Students are assessed with the English Language Proficiency Assessment for California (ELPAC) by 

assessment staff at the MUSD Special Programs personnel.  

The ELPAC is also administered  annually to English Learners and parents are notified of ELPAC results with 30 

days of District receipt of results. 

Primary Language Proficiency Assessment 
Students may be tested in their home language at the time of their initial enrollment. The LAS, or Language 

Assessment Scales, Spanish, may be administered, along with the results of the ELPAC, to design appropriate 

instruction and support services for English learners.  Students speaking other languages may have parent and 

student interviews on native language proficiency in listening, speaking, reading, and writing by a bilingual 

testing aide. An informal parent interview, student interview, and reading and writing assessment are 
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administered for languages other than Spanish. Occasionally, testing of the home language is delayed slightly 

because a search is needed for an adult speaker of the home language who can administer the test.  

Provisions for Students who Receive Special Education  
Students in Special Education with a major cognitive disability are able to take the Alternate ELPAC if found 

eligible by the student’s Individualized Education Plan(IEP) team and appropriately documented in the 

student’s IEP.  

 

1.2 – Student Placement & Notification  
After completion of Initial Assessment, MUSD Special Programs personnel will conduct a conference with 

parents to explain assessment results, student placement, program options, and criteria for exiting the English 

Learner program.  Parents are informed of student testing and placement through parent portal notification. 

 

According to ​BP 5145.6​, the notification will be completed annually and include a request to have the notice 

or a written acknowledgement returned to the school with a parent/guardian’s signature. The signature does 

not give consent to student participation or withdrawal in a program (Education Code 48982). The annual 

notifications will be written in both English and the family’s primary language when so required by law 

(Education Code 48981, 48985; 20 USC 6311, 6312). Whenever an employee learns that a student's 

parent/guardian is for any reason unable to understand the district's printed notifications, the principal or 

designee shall work with the parent/guardian to attempt to establish other appropriate means of 

communication. Notifications generated by the MUSD Special Programs personnel to parents inform them of 

student placement include Initial 

Placement 
Menifee Union School District offers three programs to meet the needs of English Learners. in accordance with 

Board Policy (BP) 6000 Instruction, 6174 Education For English Learners, Placement for English Learners 

regarding programs for English Learners, ​BP 6174​. Upon enrollment, students are recommended for 

placement in English Learner programs based on results on the ELPAC.  The program options are outlined in 

the table below: 

Structured English Immersion (SEI)  

Students who score at ​less than reasonable fluency​ are placed in an SEI program and are taught 

overwhelmingly in English but with curriculum and a presentation designed for students who are 

learning English.  (EC ​§ 305[a][2],​ ​(EC​ ​§ 305[c][3].).​ ​Some assistance may be provided in the primary 

language. Students are taught ELD and other core subjects by authorized teachers using 

district-adopted textbooks and supplementary materials. Instruction is based on ELD and grade-level 

content standards using a curriculum and presentation designed for students who are learning English. 

(EC ​§ 306]. 

English Language Mainstream (ELM)  

Students who score at​ ​reasonable fluency​ in English are placed in an ELM program. They are taught 

ELD and other core subjects by authorized teachers using district-adopted textbooks and 

supplementary materials. Instruction is based on ELD and grade-level content standards. Students 

receive additional instruction needed for them to gain English proficiency. 

Alternative Program (ALT) 
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Parents or legal guardians of students enrolled in the school may choose a language acquisition               
program that best suits their child. “Language acquisition programs” refers to educational programs             
designed to ensure English acquisition as rapidly and effectively as possible and provide instruction to               
students on the state-adopted academic standards, including ELD standards. The language acquisition            
programs shall be informed by research and must lead to grade level proficiency and academic               
achievement in both English and another language. (EC ​§ 306[c], ​EC ​§ 310[a].). Schools in which              
parents or legal guardians of 30 students or more per school, or the parents or legal guardians of 20                   
students or more in any grade request a language acquisition program designed to provide language                
instruction must be required to offer a program to the extent possible. ​(EC​ ​§ 310[a].)​  

 
Translation Support for EL Students & Families  
Once a student has been identified as an English Learner, in order to best support our students and families, as 

well as in compliance with state law, we offer translations of all forms in the home language of students 

whose enrollment totals 15 percent and above of our population.  

 

Do You Know the Difference?  
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Initial ELPAC Assessment - ​ This assessment is used for the initial identification of students as either an 

English Learner (EL) or Initial Fluent Proficiency (IFEP). It is also used to help determine course placement.  

Summative ELPAC Assessment -​ An annual summative assessment administered to measure a student’s 

progress in learning English and to identify the student's English Language Proficiency level. It is also one of 

the criteria used in the redesignation process. 

Initial Placement Notification -​ A meeting is held with parent(s)/guardian(s) following Initial ELPAC testing 

to clarify any questions as needed regarding testing results or program placement recommendation. The 

Initial Placement Notification Letter (Form 3) is provided per Federal Title III and state regulations.  

Annual Notification Letter -​ This letter is mailed home to parent(s)/guardian(s) within the start of the school 

year to inform them of their student’s continued identification as an English Learner in a California school 

and provides all the required information to meet Federal Title III requirements. Information regarding the 

student’s Summative ELPAC results from the previous school year, reclassification criteria, graduation rates, 

and description of program options are included. 

CA Ed Code Pertaining to this Chapter  
EL 06: EL Identification and Assessment  
• 6.0 Each LEA must properly identify and assess all students who have a home language other than English. (EC §§ 
313, 60810.)  
• 6.1 A home language survey (HLS) must be used at the time of initial enrollment to identify language use in the 
home. (5 CCR §§ 11510[k], 11511[a].)  
• 6.2 Within 30 calendar days of initial enrollment, each student whose home language is other than English, as 
determined by the HLS, must be assessed for English proficiency by means of the current English language proficiency 



 

CHAPTER 2 – TEACHING & LEARNING  
We believe that the effectiveness of individual teachers, collaborative teams, and schools as a whole should 

be defined in terms of their impact on student learning. We believe that effective instruction and 

well-targeted interventions can narrow the gaps in student achievement associated with socioeconomic, 

language and racial diversity.  In MUSD, we are committed to ensuring high levels of learning for all students: 

learning that is not limited to the knowledge and skills measured on state and national assessments. Equity 

requires a commitment to hold high expectations for all students and to provide both challenges and support 

to meet them.  
 

 
This chapter is divided into three major sections. First, is an overview of the standards and frameworks that 

inform teaching and learning at our sites, and how the teachers and staff of the MUSD have applied them to 

the needs of their students. Next, the chapter describes what the instructional settings at our schools look like 

in regards to student placement in Designated and Integrated ELD. Finally, it examines in detail what someone 

might see if they were to walk into a Designated or Integrated classroom, including examples of both specific 

lessons that teachers have implemented and broader Specially Designed Academic Instruction in English 

(SDAIE) strategies that a new teacher could use to support their students in any classroom. 

 
2.1 - Common Core State Standards, CA ELD Standards & CA ELA/ELD Framework 
 
Common Core State Standards (CCSS)​ for English Language Arts (ELA)/Literacy, adopted in California inAugust 

2010, highlights critical skills and expectations in English language arts necessary to develop students’ literacy 

in the twenty-first century. The standards emphasize the importance of building knowledge through a 

balanced study of content-rich informational and literary texts; fostering reading, writing, and speaking skills 
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assessment. Administration of the assessment must follow all of the publisher’s instructions. (5 CCR §§ 11307[a], 
11511.)  
• 6.3 Each LEA must annually assess the English language proficiency and academic progress of each EL. (EC §§ 313, 
60810; 5 CCR § 11306.)  
• 6.4 All currently enrolled ELs must be assessed for English language proficiency by administering the current English 
Language Proficiency Assessments for California (ELPAC) during the annual assessment window. (EC §§ 313, 60810; 5 
CCR § 11511[b].)  
• 6.5 Each EL on an active individualized education plan (IEP) or Section 504 Plan must be annually assessed for English 
language proficiency using the accommodations, modifications, or alternate assessments for the current ELPAC as 
specified in the student’s IEP or Section 504 Plan. (5 CCR § 11516.5.)  
• 6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in any state and 
have not attended school in any state for more than three full academic years. (20 U.S.C. § 6801.) 

This chapter addresses questions such as:  
• How do the Common Core State Standards (CCSS) and English Language Development (ELD) Standards 
inform our teaching and learning practices?  
• What is Designated ELD? 
• What is Integrated ELD?  
• What research-based instructional strategies ensure high levels of learning by all students? 



grounded in evidence from texts; developing careful analyses, well-defended claims, and clearly articulated 

information; and underscoring the need for regular practice with complex texts and academic language.  
 
English Language Development (ELD)​ standards, approved in 2012 by the State Board of Education are 

intentionally aligned with the CA CCSS for ELA/Literacy. These new ELD standards amplify areas of ELD that 

research has shown are crucial for academic learning. They describe key knowledge, skills, and abilities in core 

areas that are necessary for English Learners to successfully engage with, and achieve success in, grade-level 

academic content (2014 ELA/ELD Framework iv). The interrelated alignment of these two new sets of 

standards called for in the ELA/ELD Framework forms the basis for remodeling our instructional practice and 

promoting literacy through critical thinking and problem solving, collaboration, and communication. 

 

The ELA/ELD Framework​ is a detailed document that provides guidance to educators to build this new depth 

of knowledge on a range of topics. It includes strategies to strengthen learning for every student, both in the 

English language arts classroom, Designated ELD, and in other classrooms where students learn academic 

content. It contains information on the qualities of effective professional development, strategies for 

incorporating technology into the classroom, and effective examples of using formative assessment to guide 

instruction. The ELA/ELD Framework also features helpful figures and descriptive snapshots that frame new 

ideas and practices for integrating the literacy demands of both the English language arts and 

discipline-specific classrooms, offering support to students who come to those classrooms with a wide range 

of language development needs.  

 

The framework acknowledges that California’s children and youth should be prepared for living and learning in 

the 21st century. This can be achieved by guiding them in becoming broadly literate— reading and viewing for 

pleasure, information, and inspiration and communicating knowledgably, powerfully, and responsively—is 

necessary for life in today’s global society. A person who is broadly literate engages with a wide range of 

books and texts across a variety of genres, time periods, cultures, perspectives, and topics. Texts are formal 

and informal; they include picture books, chapter books, textbooks, song lyrics, plays, short stories, poems, 

essays, speeches, Web sites, blogs, social media, advertisements, graphic novels, newspapers, magazines, 

scholarly journals, and more. In addition, they include performances, such as dramas, musicals, concerts, 

poetry and spoken word, dance, opera, news programs, and more. A person who is broadly literate enjoys 

texts for the pleasure they bring, the ideas they convey, the information they impart, the wisdom they offer, 

and the possibilities they uncover.  
 

2.2 – English Learner Typology and Instructional Settings 

In the Menifee Union School District, we recognize that every learner has differing strengths and needs. 

Utilizing the results of the ELPAC, students may fall into one of the following typology:  

● New arrival English Learners with adequate formal school.  

● New arrival English Learners with limited or interrupted formal schooling.  

● Long-term English Learners ( > 6 years as an EL) 

Description of Program for Instruction of English Learners  
In order to appropriately instruct and support English Learners in a program that best suits them, placement is 

determined using their prior education (including number of years in US schools), an evaluation of their 
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language assets and needs, and their family background. MUSD makes every effort to develop an 

individualized program for every student while at the same time striving to create clear ELD pathways in and 

across schools to ensure acquisition of the language, knowledge, and skills necessary for secondary and 

post-secondary success. Through course exit criteria, collaborative lesson planning, and common assessments 

in and across school sites, staff work to make expectations and progress consistent from school to school. 

 

The following is a chart that illustrates the academic setting of ELD students at the different proficiency levels 

largely determined by the ELPAC. In addition, we also consider teacher recommendations, diagnostic 

tests/tools, and course exams and grades to ensure proper placement and advancement. 

Table 3. 

 

 

Designated English Language Development Instruction:  
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Eligible Students Curriculum Components Types of Settings 

Designated and Integrated EL 
Classroom Settings Eligible Students 
Curriculum Components Type of 
Setting English Learners: 
Approximately Summative ELPAC 
Level 1 

Designated ELD 1a + 1B 
Integrated ELD (Sheltered) 

Structured English Immersion (SEI)  

 Designated ELD 1 A + 1B Integrated 
ELD (Sheltered) Structured English 
Immersion (SEI) English Learners: 
Approximately Summative ELPAC 
Level 2 

Designated ELD 2 
Integrated ELD (Sheltered) 

Structured English Immersion (SEI)  

Designated ELD 2 Integrated ELD 
(Sheltered) Structured English 
Immersion (SEI) English Learners: 
Approximately Summative ELPAC 
Level 3 

Designated ELD 3  
Integrated ELD (Sheltered) 

Structured English Immersion (SEI)  

All of the instructional programs designed for English Learners should contain the following components:  
     • Address all 4 language domains: Reading, Writing, Speaking, and Listening  
     • Teachers implement Academic English Language Production strategies  
     • Teachers implement effective SDAIE strategies based on student needs  
     • Teachers create opportunities for students to work and learn individually and with peers in small group settings  

Note - EL students who receive special education services follow the programs of instruction listed above unless their 
IEP indicates an alternative course of study. 



Each English Learner receives a program of instruction in English Language Development (ELD) in order to 

develop proficiency in English as rapidly and successfully as possible. ELD instruction reflects curriculum, 

materials, and approaches designed to promote English Learners’ language development. ELD is designed to 

support English Learners in:  

● Understanding, speaking, reading, and writing social and academic English  

● Acquiring linguistic competencies that native English speakers already possess when they enter school 

and continue developing throughout life  

● Developing skills necessary for college, career, and civic success in the 21st century  

Designated ELD​ is defined as instruction provided during the regular school day for focused instruction on the 

state-adopted ELD standards to assist English learners to develop critical English language skills necessary for 

academic content learning in English. (​California Code of Regulations, Title 5 [5 CCR]​ Section 11300[a]) 

Table 4. Key characteristics of Designated ELD 

 

Middle school counselors or administration will place students in classes based on assessment criteria, and 

recommendation from English Learner Department.  Site personnel will have clear procedures implemented 

for the placement of English Learners in classes.  During designated ELD, instruction will provide English 

Learners the basic foundational principles of the English Language. The instruction focuses on interacting in 

meaningful ways through collaborative, interpretive and productive experiences. Course content will focus on 
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Primary Goal • Achieving English language proficiency 

 Purpose • To help English Learners develop English skills including listening, speaking, 
reading, and writing based on the CA ELD Standards.  
• Engaging content is a vehicle through which key language skills are taught 
• Developing skills necessary for college, career, and civic success in the 21st 
century.  

Content Focus • Rigorous instructional content based on students’ English proficiency levels 
determined by the ELPAC  
• Authentic, current, real-world texts and media that allow students choice in 
demonstrating their mastery  

Language of 

Instruction  

• All English 
• Students are expected to use English to communicate with teachers and peers  
• Instruction & support may be provided in languages other than English.  

Outcomes • Develop English skills in both Academic and Conversational English, continuing 
the development of their social and academic English mastery  
• Readiness for College, Career, and Civic Life  
• 21st Century Skills 
• Literacy in a variety of subject areas  

Limitations • While designed to support language development, content may not always be at 
grade level.  



the use of CA ELD standards in tandem with the CCSS/ELA to meet the individual proficiency levels of the 

students in the courses. Instruction during Designated ELD will include the following essential features: 

Intellectual Quality, Academic English, Extended Language Interaction, Focus on Meaning, Focus on Forms, 

Planned and Sequenced Events, Scaffolding, Clear Lesson Objectives, Corrective Feedback, and Formative 

Assessment Practice. Below are descriptions for each of the ten essential features of Designated ELD 

Instruction. 

Integrated ELD ​is defined as instruction in which the state-adopted ELD standards are used in tandem with the 

state-adopted academic content standards. Integrated ELD includes specifically designed academic instruction 

in English. (​5 CCR​ Section 11300[c]) 

Table 4. Key characteristics of Integrated ELD 

 

Middle School 
According to the California Department of Education, implementation of integrated ELD does not require 

mathematics and science teachers to become linguists or ELD specialists. Rather, content teachers need to 

know enough about the language uses and practices of their discipline, and about how to support their EL 

students with disciplinary language and literacy development, so that ELs maintain a steady trajectory toward 

full proficiency in English. ELD specialists need to collaborate closely with content teachers in order to provide 

specialized ELD support and instruction that builds into and from disciplinary learning.  

It is also important to mention that the MUSD Science curriculum is developed to ensure the Next Generation 

Science Standards (NGSS) are being implemented within our district to prepare students to be informed 

citizens in a democracy and knowledgeable consumers and, in alignment with the Common Core and ELD 

Standards, to increase literacy across the subject areas.  
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Primary Goal • Access to grade-level core content 

 Purpose • To give English Learners access to core grade-level curriculum based on Common Core 
state standards/Next Generation Science standards.  
• Develop knowledge in content areas.  
• Learn English in the context of curriculum. 

Content Focus • Grade-level Common Core content/Next Generation Science content.  
• Content and Language objectives both covered in English  

Language of 

Instruction  

• English  
• Instruction & Support may be provided in languages other than English.  

Outcomes • English Learners master grade-level content in a setting where teachers employ explicit 
strategies for both content and language learning.  
• English Learners have access to guaranteed and viable curriculum at grade level.  

Limitations • Delivery may cover fewer standards overall throughout the year due to time dedicated 
to language goals and scaffolding of lessons. 



2.3 - Curriculum Planning and Powerful Teaching 
While the ELD Standards and Framework cover a vast range of standards that guide student learning, a single 

academic year does not always allow deep coverage of all of these domains. In Menifee Union School District, 

we will attempt to engage our students in deeper learning: 

1. Clear learning goals and success criteria 

2. Compelling content 

3. Collaborative culture 

4. Student empowerment and voice 

5. Intentional instruction 

6. Authentic tools and resources 

7. Focus on literacy 

8. Feedback for learning 

 

Curriculum Planning  

The Menifee Union School District has incorporated a focus on supportive and successful learning 

environments for all students with an emphasis on strategies to support English Learners into all professional 

development.  Through the process of classroom walkthroughs, ongoing professional development and data 

analysis we continue to refine and improve our instruction and planning. 

 

MUSD provides all teachers of English Learners ELD supplemental resources that accompany our adopted ELA 

curriculum ​Wonders​ (K-5) and ​StydySync (​6-8).  These ELD Materials vary based on the students ELD 

Proficiency Levels and ensure students are able to access and engage in content learning alongside non EL 

peers while receiving instruction to support language acquisition. 

 

Powerful Teaching 

The ELD/ELA Framework has identified “five themes” that can support teachers in developing curriculum that 

is both rigorous and structured through explicit language support. These five themes are:  

     • Meaning Making  

     • Language Development  

     • Effective Expression  

     • Content Knowledge  

     • Foundational Skills  

 

In order to address these themes through meaningful and authentic learning experiences for students, we are 

committed to engage teachers and administrators in ongoing professional development and data analysis and 

in the process of classroom walkthroughs.  

 

Citing Improving Adolescent Literacy: Effective Classroom and Intervention Practices (Kamill et al., 2008), the 

ELA/ELD Framework recommends these five research-based overarching recommendations for instruction:  

● Provide direct and explicit instruction of strategies to increase comprehension  

● Provide explicit vocabulary instruction  

● Provide opportunities for extended discussion of text meaning and interpretation 

● Increase motivation and engagement in literacy learning 
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● Make available intensive individualized interventions for struggling readers taught by qualified 

specialists.  

 

In order to make the curriculum come alive, teachers in MUSD will use these recommendations and guiding 

principles in their lesson planning and teaching. Through the PLC process, collegial and student feedback, and 

guidance from district professional development, we attempt to constantly increase opportunities for rich, 

explicit learning for our students and to support teacher development.  

 

In addition, our approach to classroom instruction for English Learners has been informed by research.  In the 

2016 study put forth by WestEd at The Center of Standards & Assessment Implementation entitled 

“HighLeverage Principles of Effective Instruction for English Learners,” the authors, Rebecca Neri, Maritza 

Lozano, Sandy Chang and Joan Herman, identify the following four principles as key considerations to address 

EL students’ needs: 

● Understand and address the academic language demands of the lesson  

● Build upon students’ background knowledge  

● Design and scaffold learning opportunities in every lesson that integrate listening,  speaking, reading, 

and writing domains  

● Provide opportunities for student participation through meaningful discourse and structured 

collaboration 

 

Specially Designed Academic Instruction in English (SDAIE)​ Strategies 

Laurie Olsen in ​Meeting the Needs of Long-Term English Learners​ (National Education Association, 2014) lists 

successful components of effective school programs for English Learners. SDAIE strategies (as seen in Figure B) 

focus on active student engagement and an emphasis on academic language development. 
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The teaching strategies that are a focus in MUSD focus on differentiating and adapting the curriculum to best 

support students who are still in the process of developing English language mastery. Common trends 

employed in sheltered classes to support English Learners include but are not limited to:  

 

     • slowing down the pace of lessons and units to allow reteaching  

     • using more visuals and manipulatives  

     • making both language and content objectives explicit to students  
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     • helping students unpack complex texts by looking closely at craft and language  

     • pre-teaching academic language  

     • providing opportunities for students to use academic English in context.  

 

Student Learning Through Language Rich Engagement  

Ultimately, the ideal classroom for an English Learner is an environment where students are engaged in 

genuine inquiry based on intellectual curiosity and problem solving. While students grapple with challenging 

curriculum and content, they interact with peers who speak a variety of languages and work together to 

acquire the academic language and skills essential to succeed. Within this language rich environment, the 

teacher acts as a coach to guide the students to explore and master the skills and habits that will increase their 

opportunities for post-secondary success in the 21st century.  

 

Since 2019,  the district has been focusing on Student-centered learning with an emphasis on student talk and 

discourse.  The underlying principle is that authentic language provides meaningful opportunities for students 

to practice and build understanding of content and language.  When students are given scaffolds (such as 

sentence starters, word banks, etc) it provides the basis for deeper understanding of content in a variety of 

subject matter.  

 

In the classroom, this takes the form of frequently working in small groups, collaborating with partners, 

sharing out to the whole class, looking up content to make meaning individually, using media, videos, and 

current printed texts. Providing students with these varied opportunities to both see academic language being 

used authentically and to practice using it helps move them toward becoming broadly literate. 

 

Teaching and Learning for Long-term English Learners (LTELs)  

Long-term English Learners, or LTELS, require additional consideration in regards to academic support and 

motivation in the classroom. Through numerous research and case studies, the following areas have been 

revealed as ways to focus instruction and program development to support the success of Long-term English 

Learners:  

     • A focus on oral language  

     • A focus on student engagement  

     • A focus on academic language  

     • Access to rigorous programs  

     • Program consistency  

 

Educators in California recognize that while fluent in social/conversational English, LTELs may face 

considerable challenges to success in school, especially since the amount and complexity of the academic texts 

and tasks students encounter rapidly increase as they move through the secondary grades. Special care should 

be taken when designing instruction for LTELs, and instruction should accelerate the simultaneous 

development of academic English through Designated ELD and content knowledge through Integrated ELD in 

motivating and engaging ways to ensure that LTELs meet the goals outlined for all students.  

 

In MUSD, while our programs are still progressing towards success in all of these areas of focus, our dedication 

to our LTEL students through PLCs is constantly moving us closer to our goals. We recognize that not all 
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students are succeeding at the levels we want them to, and this is the basis for our professional growth model 

(see Chapter 3).  

 

Do You Know the Difference?  
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Designated ELD Classes - ​Dedicated time in an English Learner student’s school day in which explicit 

instruction unique for Language Learners is provided with the goal of English language acquisition.  

Integrated ELD or Sheltered Classes - ​A core content subject class such as math, English language arts, 

history, or science, that is made up mostly of non-English Learners.  English Learners are placed within the 

class with the express purpose of providing teachers who are knowledgeable of and receive professional 

development in English Language Development standards and strategies to differentiate and support 

English Language Learners access the Common Core/Next Generation Science Standards in their subject 

area while simultaneously developing language acquisition. 

SDAIE Strategies - ​Specially Designed Academic Instruction in English. This term refers to the specific 

strategies that teachers can use in any classroom setting to support language learning, acquisition, and 

mastery of the English language. This includes Sheltered and Mainstream classrooms in which English 

Learners are present 

CA Ed Code Pertaining to this Chapter  
 
EL 18: ELD  
• 18.0 As part of the core program provided through general funds, all identified ELs must receive a program of ELD 
instruction, in order to develop proficiency in English as rapidly and effectively as possible and meet state priorities for 
ELs. Each LEA must take appropriate action to overcome language barriers that impede equal participation by its 
students in its instructional programs. Title III funds are used to supplement the core ELD program. (20 U.S.C. §§ 1703 
[f], 6825 [c][1][A]; EC §§ 300, 305, 306, 310; 5 CCR § 11302[a]; Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 
1012-1013.)  
 
EL 19: Access to the Core Subject Matter  
• 19.0 Academic instruction for ELs must be designed and implemented to ensure that ELs meet the district’s content 
and performance standards for their respective grade levels within a reasonable amount of time.  
• 19.1 Each LEA must have a means to assist ELs to achieve at high levels in the core academic subjects to ensure that 
they meet the same challenging state content standards and achievement goals all children are expected to meet.  
• 19.2 Each LEA must monitor student academic progress and provide additional and appropriate educational services 
to ELs in kindergarten through grade twelve for the purposes of overcoming language barriers in each subject matter. 
Actions to overcome content academic barriers must be taken before the deficits become irreparable. (20 U.S.C. §§ 
1703 [f], 6825 [c][1][B]; EC §§ 305[a][2], 310; 5 CCR § 11302[b]; Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 
1012-1013.) 



CHAPTER 3 – STAFF AND PROFESSIONAL DEVELOPMENT 

We believe that the adult learning environment should mirror the learning that is taking place in our 

classrooms. It motivates and celebrates teachers’ efforts, respects their knowledge and capabilities, makes 

connections between their learning and their classrooms, and challenges their intellect. As students grapple 

with concepts, persist through difficulties, and set their own goals for learning, so too do their teachers and 

leaders.  

 

Ensuring that our students experience high-quality literacy and ELD instruction and achieve the standards 

requires specific and sustained attention to implementing evidence-based practices from current educational 

research as appropriate for our schools and community. To meet these expectations we strive to create a safe, 

nurturing, yet rigorous environment to support teachers and leaders in their continuous growth and 

development. To foster a community of adult learners who are committed to improving the education of our 

English Learners, including both certificated and classified personnel, the district offers a variety of formal and 

informal learning opportunities. 

 

 

This chapter is dedicated to addressing how teachers and other district staff are trained and work together to 

develop a successful learning environment for EL students. It is divided into 4 major sections. It begins with a 

short description of staffing and certification. The heart of the chapter outlines the forces and philosophies 

that drive how and why we engage in extensive professional development. The chapter then describes the PD 

that takes place at the district level. Finally, the reader will learn how individual sites and cross-school PLCs 

work toward actualising what they learned in district PD by choosing specific targets for the needs of their 

students from year to year.  

 
3.1 - Staffing and Authorization 
All teachers who provide specialized instruction must have the appropriate authorization or be in active 

training to acquire authorization. Typically teachers receive training dedicated to supporting English Learners 

through their teacher credentialing program or by completing an equivalent authorization. While all teachers 

in MUSD are currently authorized to teach English Learners, their qualification to provide high quality 

instruction hinges on continued training and professional growth. Therefore, the district expends a 

considerable amount of time and resources toward ongoing training and opportunities for teachers and 

support staff to collaborate and learn in meaningful and authentic contexts.  

 

Each year as school sites create their master schedules and teacher placement of English Learner for the 

following year, administration works with the site Special Programs Director to review placement criteria and 

identify staff members who will provide Designated and Integrated ELD instruction. In these classes, they can 

provide the most robust learning opportunities in a setting that takes English Learner needs into account. All 
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This chapter addresses questions such as:  
     • What does professional learning  look like in MUSD for teachers of ELs?  
     • What research-based instructional strategies ensure high levels of learning by all students?  
     • What kind of professional learning is offered district-wide to grow teacher expertise?  
     • In what ways do teachers learn to improve their practices in teaching/facilitating the learning of ELs?  



other teachers, not assigned to Designated or Integrated ELD courses, will work to provide individual 
instruction, support, and accommodations for English learners in their classes as needed. 

 
3.2 - Professional Learning to Support English Learners  
Both external and internal factors influence how we allocate time and resources toward professional 

development and collaboration. We attempt to build meaningful and engaging curriculum by using both 

research-based and state recommended guides such as the Framework, while simultaneously taking into 

account the needs of our ever-changing student population.  

 

The ELD/ELA Framework states that for teachers to develop “motivating, engaging, integrated, respectful, and 

intellectually challenging curriculum for students, they too should participate in a learning culture that has 

these same qualities” (Framework, 970). The following graphic (Figure B), called the “Circles of 

Implementation” by the Framework, is designed as a big picture guide to implementation of both ELD and 

Common Core Standards. It identifies the overarching goals/outcomes of ELD instruction (orange), the context 

in which instruction occurs (white), key themes of the standards (blue circles), and places the standards 

themselves at the center, as they guide year-end expectations for student performance and mastery. 

 
Figure B. Circles of Implementation from Framework 
 
District Professional Development 
Our own teachers have identified essential skills that overlap with those identified in the California Framework 
as depicted in the outer circles of this graphic. While moving toward implementation of these goals, teachers 
reflected on what their students need, informed by their current classroom experiences. This type of teacher 
feedback informs the content of our professional development. What follows are a few testimonials from our 
teachers that reflect what they believe we should do to support students in a variety of areas 
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A way to improve on articulation is for all teachers to receive EL training at the same time or 
the same quality of training. 
 
How is a highly effective Designated instruction and integrated instruction lesson run? How 
does it look? How does it sound? 
 
We need training in effective strategies,  to know how to best use my time and efforts to 
collaborate with my colleagues across disciplines and grade-levels. 
 
We need to ...examine our teaching practices in relation to the data and research.  We then 
need to agree on strategies so that our EL students have the cohesion they need to excel. 
 
My focus this year will include collaborative conversations and more sentence frames to 
support my students.  Please feel free to come in anytime and provide feedback regarding 
both integrated and designated instruction. 
 
I would want our school to have designated time to PLC specifically for EL strategies, students 
and appropriate assessments. 

 
In response to teacher feedback and English Learner performance data, MUSD is engaged in the development 
of our English Learner program.  Teacher, principal, and district administrator professional development are 
areas of focus.  Additionally, we will prioritize our professional development systems to ensure the District has 
the capacity  to sustain a strong academic program equipped to promote the learning and achievement of 
English Learners.  
 
In 2020-21, teachers of English Learner clusters in grades 3-5 as well as their site principals and District 
Educational Services administrators will participate in six days of District professional development through 
the Riverside County Office of Education.  The learning will focus on high quality integrated and designated 
ELD and differentiating and supporting the needs of all learners to access and engage in rigorous content 
learning and English Language acquisition.  Administrators will engage in additional planning and facilitated 
classroom walkthroughs.  
 
District Educational Services administrators will support middle school administrators and EL CLuster teachers 
through ongoing professional development adapted from the 3-5 facilitated professional development. 
Similarly, Middle School Administrators will engage in additional planning and facilitated classroom 
walkthroughs. 
 
Site-Specific Professional Development 
All MUSD teachers will receive District professional development in the ELD standards and framework. 
Additionally the EL cluster teachers and administrators, though their learning and coaching, will assist in 
providing Site-Specific professional development presentations for school sites.  All MUSD elementary 
teachers and middle school ELA teachers will participate in District and Site professional development in the 
use of assessment data to inform instruction and in the use of curriculum resources to support all students 
with a focus on English Learners.  Subsequently, teachers will receive professional development in the ongoing 
use of EL focused Data analysis protocol to identify and respond to the needs of English Learners. 
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Do You Know the Difference?  
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District Professional Development - ​Professional Development at the District level brings together teachers, 

support staff, and administrators from all sites for various topics and areas of focus. These collaboration 

opportunities work toward aligning and advancing district goals for student success.  

PLCs - ​ Professional Learning Communities are a process in which educators work collaboratively in recurring 

cycles of collective inquiry and action research to achieve better results for the students they serve. 

Site-Specific Professional Development - ​A form of professional development that can take various forms at 

individual sites to best serve a school’s student population. This could include school wide initiatives to raise 

student success as well as small groups of teachers who collaborate on specific curriculum or strategies. 

CA Ed Code Pertaining to this Chapter  
 
EL 15: Teacher EL Authorization  
• 15.0 Teachers assigned to provide ELD and instruction in subject matter courses for ELs must be appropriately 
authorized. (20 U.S.C. § 6826 [c]; EC §§ 44253.1, 44253.2, 44253.3, 44253.4, 44253.5, 44253.10; Castañeda v. Pickard 
[5th Cir. 1981] 648 F.2d 989, 1012-1013.)  
 
EL 16: Professional Development Specific to English Learner Program Implementation  
• 16.0 Each LEA must provide professional development specific to the implementation of programs for ELs.  
• 16.1 Each LEA must provide sufficient professional development to effectively implement the LEA’s EL program. 
(Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1011-1013.)  
• 16.2 Professional development is provided to classroom teachers, principals and other school leaders, 
administrators, and other school or community-based organizational personnel, that is:  

(a) Designed to improve the instruction and assessment of ELs (20 U.S.C. § 6825[c][2][A].)  
(b) Designed to enhance the ability of teachers, principals, and other school leaders to understand and 
implement curricula, assessment practices and measures, and instructional strategies for ELs (20 U.S.C. § 
6825[c][2][B].)  
(c) Effective in increasing the student’s English language proficiency or substantially increasing the teacher’s 
subject matter knowledge, teaching knowledge, and teaching skills as demonstrated through classroom 
observation (20 U.S.C. § 6825[c][2][C].)  
(d) Of sufficient intensity and duration (which shall not include activities such as one-day or short term 
workshops and conferences) to have a positive and lasting impact on the teacher’s performance in the classroom 
(20 U.S.C. § 6825[c][2][D].) 

• 6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in any state and 
have not attended school in any state for more than three full academic years. (20 U.S.C. § 6801.) 



CHAPTER 4 – MONITORING STUDENT PROGRESS, RECLASSIFICATION, and PROGRAM 
EVALUATION  
 

We believe that supporting our English Learners during their journey to success goes far beyond identification, 

assessment, and placement. Each learner comes to us with a unique blend of prior knowledge both 

academically and socially. For some students, the amount of previous education experience and home support 

that they come equipped with will help them navigate the education system smoothly, while for others the 

mere task of navigating school is a challenge. With this in mind, we strive to develop and improve programs at 

the district, school, and classroom level that hold staff and students accountable for progress toward 

reclassification, graduation, and post-secondary success.  

 

The process of finding what works best for each individual student to succeed is not an easy one, but when all 

stakeholders are committed to constant monitoring and interventions for success, we lay the groundwork 

both to challenge our students with rigorous expectations and to support them if they struggle along the way. 

Through the process of monitoring data and engaging in candid conversation and inquiry, District Educational 

Services staff, site principals, and teacher teams will work to identify strategies and supports to meet the 

needs of the individual. 

 

The Superintendent or designee shall report to the Board, at least annually, regarding the progress of English 

learners towards proficiency in English, the number and percentage of English learners reclassified as fluent 

English proficient, and the number and percentage of English learners who are or are at risk of being classified 

as long-term English learners.  Additionally the achievement of English learners on standards-based tests in 

core curricular areas will be reported along with a comparison of current data with data from at least the 

previous year. The Superintendent or designee also shall provide the Board with regular reports from any 

district or schoolwide English learner advisory committees. 

 

 

 

This chapter will explain three important processes that ensure that all English Learners are being monitored 

and supported during their time in MUSD. The first section explains the monitoring processes that take place 

at the individual student level, including intervention strategies and systems that are in place to support 

students who do not make regular progress toward reclassification or graduation. The next section explains 

the criteria used to reclassify a student as fluent English proficient. Finally, this chapter goes into detail 

regarding how we evaluate the success of our programs in supporting students at the school and district level.  
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This chapter addresses questions such as:  
     • What happens at the district, school, and classroom level to monitor student progress?  
     • What interventions are made available to students and their families when they struggle to make 
progress?  
     • How are students assessed during their time as an English Learner to measure progress? 
    • What are the steps a student must complete to be reclassified as Fluent English Proficient?  
     • What indicators do we examine to evaluate the success of our programs? 



 

4.1 - Student Monitoring 
The monitoring process is a collaborative conversation amongst student, family, classroom teacher, EL support 

staff, school, and district. Monitoring is based on careful record-keeping and assessment data as well as 

formative information gathered from classroom teachers who interact with each student on a daily basis. 

Taking into account academic progress of the student, school site teams and administration work with the 

Educational Services Staff to understand difficulties and to develop supports for student progress. 

Teacher Consultation & Formative Assessments  

Teachers in MUSD are strongly encouraged to regularly give formative assessments, both formal and informal, 

that allow them to monitor the progress of their students throughout the year. In both Designated and 

Integrated ELD courses, these can range from journal writes, which allow teachers to monitor writing skills, to 

informal observations of a student’s speaking ability and collaboration with peers. Since teachers are in the 

forefront of supporting students, these sometimes anecdotal but frequent formative checks are extremely 

valuable in helping both administration and the Educational Services Staff inform next steps for student 

success.  

Interventions Informed by Monitoring 

 If a student is making inadequate progress, the site team employs the following interventions:  

1. Elicit feedback from the student’s teacher to attempt to identify if the student’s struggle is linguistic, 

academic, and/or social/emotional.  

2. Parents are contacted to bring them into the support cycle for their son or daughter and to gather 

information about the student’s homework habits.  

3. Site staff such as the Intervention Facilitator may be integrated into the grade level intervention time 

or academic time to provide additional support.  

4. Student progress in response to support is monitored by the site team to determine if further 

intervention is needed or inquiry might be necessary.  

 

SAT Teams/SST Teams  

All MUSD School sites operate a Student Assistance Team (SAT) or Student Success Team (SST), which is a 

meeting structure, typically including the teacher(s), administrator, school counselor, and parent. The team 

functions as a problem-solving team that meets to review student strengths, concerns, possible causes, 

interventions and supports, and agreements form all members. All attempted interventions and actions are 

documented by the team. Issues that could trigger referrals include: lack of progress in school, earning grades 

of D, F, or Incomplete, truancy, social-emotional and behavioral issues, or some combination of challenges. 

Referrals typically come from teachers, although they also may come from parents or even students 

themselves. Expected outcomes from the SAT/SST process are: support to the student, classroom teacher, 

families, and school community. All parents are notified before a SAT/SST referral is made potentially to help 

address concerns as directly as possible, and a SAT/SST referral is the necessary conduit for all referrals or 

requests for special education or 504 support.  
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After School Tutorial/Homework Centers 

All sites offer their own form of tutorial and/or after school homework center to support students who need 

academic assistance outside of the normal classroom hours. These vary by site ranging from central spaces 

manned by teachers in various subject areas to access and support with computer based language programs. 

 

Long-term English Learners (LTELs) 

For students who have been identified as Long-term English Learners, the same monitoring and intervention 

processes are applied as would be with newcomer English Learners. Research and data show however, that 

repetition and remediation in coursework does not result in success in language acquisition or motivation. For 

that reason, each of our school sites work with their site leadership and with district administration to 

determine best supports, interventions, and structures for LTELs. Recent data demonstrates that, about ​25% 

of our English Learner population is made up of LTELs, but the percentages at each of our schools vary. This 

variation comes from the numerous socioeconomic backgrounds that our schools serve, resulting in a student 

population that comes to us with very different educational backgrounds. For some English Learners, 

academic success is a motivating factor for a family’s move to the US, while for others, completing work at 

home and getting to school every day is a constant struggle.  

 

 

Annual English Language Proficiency Assessment & Notification  

All students designated as English Learners must be annually assessed for English language development and 

academic progress. Each year during the annual assessment window designated by the state of California, the 

MUSD EL Testing team or designated site testers will test all English Learner students using the ELPAC 

Summative Assessment.  Students and families are informed of ELPAC testing dates through the Annual Parent 

Notification Letter and through District PeachJar announcements. Results from annual Language Proficiency 

Assessment are shared with parents through the Parent Portal.. 

 

Additional placement diagnostic tools may be used by each site to inform school site teams and teachers of 

student learning and English language acquisition. EL students entering from another district after the annual 

testing window may already have taken the ELPAC. The EL Data Assistant may request the assessment results 

from the student’s previous district. If the previous district does not have the scores available, the Summative 

ELPAC must be administered to the student. 

 

The Annual Notification Letter is sent to parents within the first 30 calendar days of school. This notification 

letter describes detailed scores on the state assessment, reclassification criteria, and planned 

placement/scheduling for the following year. This letter serves as a record for parents/guardians to help them 

track and monitor their progress toward reclassification. 

 

ELL Profile Record 

EL Program Assistant keeps LEP records that include:  

• Home language survey form  

• Initial assessment score sheet for new student  

• Primary Language Proficiency Diagnostic form  

• Notification of Proficiency Assessment form from each year  

• Signed waiver form (if student withdrawal from EL program)  
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• Official state test results from each year  

• Transcript/report cards from prior school  

• Emails from teachers/counselor/parents about student 

 

Additional Language Acquisition Monitoring Data 

In collaboration with District grade level teacher representatives, the MUSD Educational Services Department 

has redesigned our District assessment system, our District criteria for site based grade level assessments, and 

our protocols for data analysis.  Additionally, all of our curriculum, instruction, and assessment systems now 

ensure a focus on English Learners.  District data as well as grade level and classroom formative data provide 

grade level Professional Learning Community (PLC) teams information to determine if the student’s struggle is 

a result of English language development, content mastery, and/or engagement/effort.  Collaborative review 

of ELL academic progress informs intervention and ELD groupings and skill focus.  District English Language 

Department Personnel in Educational Services may also work with grade level PLC teams to assist in data 

analysis and response. 

 

Beginning in 2020-21 school year, we will have a criterion referenced District Diagnostic assessment that will 

be administered in ELA and Math to all students in grades three through eight in the first weeks of the school 

year.  The MUSD Mid Year Standards Aligned Assessment (MYSAA) will be administered in December. 

 

 
4.2 - Reclassification 
One purpose of monitoring is to ensure that students are making progress toward reclassification. 

Reclassification as Reclassified Fluent English Proficient (RFEP) is achieved when a student meets all of the 

criteria in the following table. These criteria are based on interim guidelines for the 2019 - 20 school year 

provided by CDE in a letter dated September 2, 2019. 
 
Table 9. Reclassification Criteria 
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Required Criteria 
(California ​Education 
Code​ Section 313[f]) 

Menifee Union School District Criteria 
* = Alternate Assessment as ELPAC was not given 2019-20 

  
               Grades K-2                                                  Grades 3-8 

English Language 
Proficiency  as measured 
by Summative ELPAC 

Assessment 

Overall:   4 
 

Overall:  4 
*2020-21 District Mid-Year  
ELA Standards Aligned Assessment 

Teacher Input Teacher input to include the student’s 
academic language use in the classroom 

Teacher input to include the following: 
Analysis of student’s verbal academic 
language use in the classroom and analysis 
of a writing sample describing academic 
language use in writing 



 
Following a student’s redesignation as fluent English proficient, he or she will be monitored for 4 years to be 

sure that proper support and progress continue. MUSD continues to offer academic English Language 

Development in many core classes for students after they achieve redesignation. We report to the State on 

the academic achievement of all ELs for each of the four years after each student has achieved English 

language proficiency and no longer receives EL services.  

 

Also, CDE is continuing the process of standardizing the reclassification criteria statewide. If the state 

Legislature enacts law to change the reclassification criteria, the law will go into effect on July 1, 2021 and full 

implementation is expected in 2022-2023.  As such, MUSD will continue to monitor CDE guidelines to inform 

any necessary revisions to its own reclassification criteria. 

 
Concerning Students also in Special Education  
The following are guidelines for the reclassification of English Learners who are also in Special Education. Per 

state guidelines the following four reclassification criteria are to be used to reclassify all EL students: 

1. Assessment of language proficiency using an objective assessment instrument, including, but not 

limited to the ELD test pursuant to EC Section 60810 (i.e., the English Language Proficiency 

Assessments for California (ELPAC)).  

2. Teacher evaluation, including, but not limited to, a review of the pupil’s curriculum mastery.  

3. Parental opinion and consultation.  
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Parental Opinion and 
Consultation 

Signature 
Provide notice to parents or guardians 
of their rights and encourage them to 
participate in the reclassification 
process 

Signature 
Provide notice to parents or guardians of 
their rights and encourage them to 
participate in the reclassification process 

District-approved reading 
assessment and writing task 
for comparison of student 
performance in basic skills 
against an empirically 
established range of 
performance in basic skills 
based on the performance of 
English proficient students 
of the same age. 

K (End of year only)– Nearly Met on 
most recent District ELA  benchmark 
assessment of 
--Reading  
-Writing  
-Language  
 
1​st​ (2​nd​ semester only)–Nearly Met on 
most recent District ELA  benchmark 
assessment of 
--Reading  
-Writing  
-Language 
  
2​nd​ – Nearly Met on most recent 
District ELA  benchmark  assessment 
of 
  --Reading  
-Writing  
-Language  

 

Quarter 3 ELA Standards Aligned 
Assessment and Writing Task 

   



4. Student performance on a statewide assessment of basic skills in English. 

 
4.3 - Program Evaluation 
All educators responsible for the success of our English learners consistently evaluate both themselves and 

one another in order to ensure students are making progress toward academic success. This success is 

measured by progress toward grade level proficiency in content standards, 21st century skill mastery, and 

social emotional success. Because so many parameters can contribute to the success or struggles of an English 

Learner, we employ all of the following processes to evaluate the effectiveness of our current programs.  
 
Federal/State Level 
 
The CA School Accountability Dashboard 

The California School Accountability Dashboard (www.caschooldashboard.org) is an online tool designed to 

help communities access important information about K-12 districts and schools. The Dashboard features 

reports on multiple measures of school success. The Dashboard is one step in a series of major shifts in public 

education, designed to raise the bar for student learning, transformed testing, and increased focus on equity. 

The state indicators are based on data that is collected consistently across the state from LEAs through the 

California Longitudinal Pupil Achievement Data System (CALPADS). English Learner Progress is one of 6 state 

level indicators that are included in calculations of a school’s performance level.  

 

The English Learner Progress Indicator, or ELPI, applies to LEAs and schools that have 30 or more annual ELPAC 

test takers. Only student records that have both the current and prior ELPAC results are included. The score 

includes students who were reclassified the previous year. The ELPI is calculated using two data sources:  

     • ELPAC Testing Scores  

     • Reclassification Data  

 

District Level 

The CA School Accountability Dashboard progress indicators, provides important feedback about the success 

of our English Language Learner instructional program progress.  District  actionable data to inform our  

Using the five-by-five color grid for the ELPI to determine and monitor the performance level (color) for our EL 

student groups to inform decisions about course offerings and support programs across the district and within 

individual schools inclusive of the following: 

    • Summative ELPAC scores (regularly obtained Feb 1-May 31; **2019-20 to be administered early 2020-21)  

    • Reclassification (RFEP) Rates  

    • CAASPP Scores for ELLs (** not available for 2019-20) 

 

In addition to Dashboard data, District assessments in ELA and Math play a critical and actionable role in 

informing District initiated interventions, professional development, and other efforts both at the District and 

at the site level.  These assessments include: 

● Beginning of the Year Diagnostic Assessment in ELA and Math (3rd - 8th grade) 

● Mid Year Standards-Aligned Assessment in ELA and Math (3rd - 8th grade) 
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School Site Level 

Program Evaluation at the individual site level takes the form of goal planning for each site’s school plan. From 

year to year, these school plans are carefully updated using data and demographics trends. Each site shifts 

their focus from year to year to evaluate the success of previous year’s goals and to determine areas where 

more improvement can be made to best serve students. In particular, school plans describe their efforts in 

serving student sub-groups, including English Learners.  In addition to the assessments listed above, grade 

level teams and school site Instructional Leadership Teams are informed instructional needs and school 

progress through the following assessments: 

● Curriculum Unit Assessments (TK - 8) 

● Quarter 1 and Quarter 3 ELA and Math Standards aligned assessments (3rd - 8th) 

● Student Progress Monitoring Handbook (K-2) 

 

Development of the SPSA 

Because the needs of students and families differ from school to school, services and programs at each school 

must also differ. The Single Plan for Student Achievement (SPSA) is a site plan created by a school team 

including the principal, teachers, parents, community partners, and students. The SPSA is a tool for sites to 

prioritize particular programs and strategies that will best serve their students, families, and community. It 

lays out each school’s plan for becoming an equitable educational institution and achieving the school's goals. 

 

The Single Plan for Student Achievement (SPSA) is an opportunity for a school to:  

● Participate in an inclusive and collaborative planning and support process within the school community 

● Develop priorities for the school with input from families and the community  

● Build ongoing collaborative relationship in service of students and families  

● Showcase publicly the exciting work each school is doing to ensure equity  

 

In addition, each school's SPSA documents:  

● Supports for targeted student groups identified in the District Local Control Accountability Plan (LCAP) 

● Programs and practices funded through Federal allocations 

 

Program evaluation at the State, District, and Site levels allows us to identify gaps in our support structures 

and curriculum and to adjust our pedagogy and PD accordingly. When new testing guidelines, state mandates, 

or enrollment trends occur, we are able to provide support for students, tailor PD for staff, and inform 

scheduling, staffing, and hiring decisions on a yearly basis.  

 
Do You Know the Difference?  
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Monitoring - ​Refers to the actions taken by district staff, school staff, and classroom teachers to track and 

record student progress. Monitoring is done for both the purpose of reclassification and to inform student 

placement and support.  
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Reclassification - ​Reclassification, or RFEP, refers to the process of designating a student’s English Language 

status as “Fluent English Proficient”. This happens when all criteria for reclassification, as determined by the 

state of CA, have been met 

Intervention - ​Refers to actions or strategies that district staff, school staff, and classroom teachers take to 

provide assistance to students who may be struggling to make progress. Each school site has its own specific 

opportunities available to assist students. This term can also refer to summer school recommendations, etc 

made by counselors or teachers.  

Program Evaluation - ​An overview of what state, district, school, and individual staff are doing to make sure 

that programs in place are supporting students toward success during and after high school.  

CA Ed Code Pertaining to this Chapter  
 
EL 06: EL Identification and Assessment  
• 6.0 Each LEA must properly identify and assess all students who have a home language other than English. (EC §§ 
313, 60810.)  
• 6.1 A home language survey (HLS) must be used at the time of initial enrollment to identify language use in the 
home. (5 CCR §§ 11510[k], 11511[a].)  
• 6.2 Within 30 calendar days of initial enrollment, each student whose home language is other than English, as 
determined by the HLS, must be assessed for English proficiency by means of the current English language proficiency 
assessment. Administration of the assessment must follow all of the publisher’s instructions. (5 CCR §§ 11307[a], 
11511.)  
• 6.3 Each LEA must annually assess the English language proficiency and academic progress of each EL. (EC §§ 313, 
60810; 5 CCR § 11306.)  
• 6.4 All currently enrolled ELs must be assessed for English language proficiency by administering the current English 
Language Proficiency Assessments for California (ELPAC) during the annual assessment window. (EC §§ 313, 60810; 5 
CCR § 11511[b].)  
• 6.5 Each EL on an active individualized education plan (IEP) or Section 504 Plan must be annually assessed for English 
language proficiency using the accommodations, modifications, or alternate assessments for the current ELPAC as 
specified in the student’s IEP or Section 504 Plan. (5 CCR § 11516.5.)  
• 6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in any state and 
have not attended school in any state for more than three full academic years. (20 U.S.C. § 6801.)  
 
EL 09: EL Program Inclusion in Development of the SPSA (Schoolwide)  
• 9.0 The EL program must be included in the development of the SPSA.  
• 9.1 An approved SPSA must contain: o An analysis of academic performance and language development data to 
determine EL student and program needs. (EC § 64001[f].) o School goals to meet the identified academic and 
language proficiency needs of ELs. (EC § 64001[f].) o Activities to reach school goals to improve the academic 
performance of EL students. (EC § 64001[f].) o The means of annually evaluating the progress of programs toward 
accomplishing the goals, including determining whether the needs of all children have been met by the strategies 
used, particularly the needs of low-achieving ELs and those at risk of not meeting state academic content standards. 
(EC § 64001[f].) o Expenditures of Economic Impact Aid-Limited English Proficient (EIA-LEP) carryover allocated to the 
school through the Consolidated Application and Reporting System (CARS). (EC § 64001[g].)  
• 9.2 The local governing board must review and approve the SPSA annually and whenever there are material changes 
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to the plan. (EC §§ 64000[a], 64001[g].)  
• 9.3 The SPSA must be consistent with the district local plan. (20 U.S.C. § 6823[b][3][G], [4]; EC § 64001[h].)  
• 9.4 LEAs that distribute Title III funds or services directly to schools must ensure that the Title III programs operated 
at the schools are included in SPSAs, administered in accordance with the LEA Plan submitted to the California 
Department of Education (CDE), and adhere to all applicable statutes and regulations. (EC § 64001[d].)  
 
EL 13: Evaluation of EL Program Effectiveness  

• 13.0 A program evaluation must be provided by each LEA and must be used to determine:    o Necessary 
improvements to programs and activities for which Title III funds have been used for EL and immigrant students  

o The effectiveness of programs and activities in assisting ELs to attain proficiency and to meet academic 
achievement and content standards  
o Whether to eliminate specific EL activities proven to be ineffective (d) The degree to which, within a 
reasonable amount of time:  

▪ ELs are attaining English language proficiency comparable to that of average native speakers of English 
in the district Page 77 of 120  
▪ EL students’ academic results indicate that ELs are achieving and sustaining parity of academic 
achievement with students who entered the district’s school system already proficient in English (20 
U.S.C. §§ 1703[f], 6841[b],[c]; Castaneda v. Pickard [5th Cir. 1981] 648 F.2d 989,1009-1011.)  

 
EL 14: Reclassification  
• 14.0 Each LEA must reclassify a student from EL to proficient in English by using a process and criteria that includes, 
but is not limited to:  

o Assessment of English language proficiency. (EC § 313[f][1]; 5 CCR § 11303[a].)  
o Teacher evaluation that includes, but is not limited to, the student's academic performance. The term 
“teacher” refers to the classroom teacher and other certificated staff with direct responsibility for teaching or 
placement decisions of the student. (EC § 313[f][2]; 5 CCR § 11303[b].)  
o Opportunities for parent opinion, consultation, and involvement during the reclassification process. (EC § 
313[f][3]; 5 CCR § 11303[c].) 
 o Comparison of student’s performance in basic skills against an empirically established range of performance 
in basic skills based upon the performance of English proficient students of the same age that demonstrate 
whether the student is sufficiently proficient in English to participate effectively in a curriculum designed for 
students of the same age whose native language is English. (EC § 313[f][4]; 5 CCR §§ 11302, 11303[d].)  
 

• 14.1 Each LEA must maintain the following in the student’s permanent record (regardless of the physical form of 
such record and to ensure transfer of documentation):  

o Language and academic performance assessments o Participants in the reclassification process  
o Decision regarding reclassification (5 CCR § 11305.)  
 

• 14.2 Each LEA must monitor the progress of reclassified pupils for a minimum of four years to ensure correct 
classification, placement, and additional academic support, as needed. (20 U.S.C. § 6841[a][4][5]; 5 CCR § 11304.) 



Chapter 5 Parent and Community Engagement 
 

Parents/Guardians are their children’s first and most influential support systems. Continued parent 

involvement in their child’s education contributes greatly to student growth and a healthy multicultural school 

environment. Our programs strive to build upon the cultural and linguistic assets that our students and their 

families bring to the community. Parents, staff, students, and community members all participate in 

developing, implementing, and evaluating programs to support English Learners.  

 

 
5.1 - English Learner Advisory Council (ELAC)  
An ELAC is a committee comprised of parents, staff, and community members specifically designated to advise 

school officials on English Learner program services. In MUSD, each school’s ELAC is uniquely made up of the 

parents and other stakeholders that choose to participate in the success of English Learner students. We strive 

to increase that participation, even at sites where involvement is high.  

 

ELAC Goals & Purposes  

● To provide advice to the Principal and staff about the school’s program for English Learners.  

● To provide advice to the School Site Council regarding how best to support a school’s EL population.  

● To help parents share and discuss difficulties that they or their children may face  

● To foster discussion among parents about cultural competencies (e.g. Differences within the American 

school system), stress, curriculum, and study habits 

 

ELAC Formation & Membership  

All parents of English Learners are informed about and encouraged to attend ELAC meetings. ELAC can be 

promoted and advertised at events such as:  

● Back to School Night  

● Principal outreach 

● PTSA/PTO, Principal’s Coffee, or other school meetings  

 

ELAC Membership & Positions  
The ELAC committee’s composition must include sufficient numbers of EL parents to reflect the percentage of 

English learners at the school, determined by students classified as EL at the start of each school year. 

The ELAC shall contain the following members: 

● Parents of English Learners 

● Staff members (e.g. EL Coordinator, ELD Teachers, Sheltered Teachers) 

● Principal 

● Other Support Staff who can serve the EL Community (e.g. Community Liaison) 
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This chapter addresses questions such as:  
     • What is ELAC?  
     • What is DELAC?  
     • In what ways can parents become more involved in their student’s education? 



Each ELAC must elect an EL parent member to attend the DELAC. 

ELAC Meetings must be open to the public and allow for public input. 

ELAC Roles & Responsibilities 

The District Educational Services Department coordinates the required topics and recommended calendar 

with school site Principals to assist with the planning for ELAC meetings.  The site principal attends ELAC 

meetings and works with the committee to lead meetings. The Principal solicits input from the committee 

regarding agendas and content. ELAC members will receive training on:  

● Schoolwide needs assessment 

● Ways to make parents aware of the importance of regular school attendance. 

● Opportunities for Parent Involvement 

● Other topics as desired/available 

Each ELAC covers the following training areas during the school year, including but not limited to: 

● EL Program Overview (Testing, Placement, Support)  

● Attendance & School Norms 

● Reclassification & Monitoring 

● Accessing School Resources/Communication  

● Community & Social Events  

● Provide advice to Principal and/or School Site Council for planning decisions  

● Decide upon and provide names of DELAC representatives to DELAC 

● DELAC representatives will report topics and information to ELAC  

● School staff ensures that translation and interpretation services are provided 

The following suggested meeting dates and required ELAC content are provided to school principals. 

English Language Advisory Council (ELAC) 
2019-20 Meeting Dates/Required Topics 
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Date  Topics 

Sept/Oct  Action Items  
1. Purpose and Introduction 
2. Introductions and ELAC Elections 
3. Introduce SPSA-ELAC Input 
4. English Learner Program Input 
5. Parent Notification of Initial Program 

Placement 
6. School Needs Assessment Results 

18-19 
7. Family Engagement Opportunities 
8. What do they want to do?/learn?/book 

study?/guest presenters? 
Counselor?/other? 

Nov/Dec  Action Items  
1. Approve previous meeting Minutes 



 

ELAC Required Training Topics: 
1. The ELAC shall be responsible for advising the principal and staff on programs and services for English 

learners and the School Site Council on the development of the Single Plan for Student Achievement 
(SPSA). 

2. The ELAC shall assist the school in the development of:  
a. The school's needs assessment. 
b. Ways to make parents aware of the importance of regular school attendance 

ELAC Documentation 

A designated school site member will keep records of ELAC meetings including:  

● Minutes and agendas to be recorded and posted in a standardized district format  

● Meeting sign-in sheets/participant attendance to be made available upon request  

● Date of ELAC meetings are determined and publicized via mediums such as school website, phone calls, 

teacher announcements, and online communication tools in advance of each meeting (at least 72 

hours prior recommended)  

● Documentation to be maintained for at least 3 years 

5.2 - District English Learner Advisory Council (DELAC)  

DELAC Goals & Purposes  

A DELAC is the district-level English Learner Advisory Committee composed of parents, staff, and community 
members designated to advise district officials on English learner programs and services. DELAC is facilitated 
by district leadership but attended and supported by EL Coordinators, Administrators, and Programs 
Assistants from all school sites with 21 or more English Learners.  

DELAC will advise the governing board on the following annual tasks:  
● Assessing district wide needs for English Learners on a school-by-school basis.  
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2. English Learner Data and Programs 
3. ELPAC Information 
4. Importance of School Regular 

Attendance 
5. What is Title III 
6. Family Engagement Opportunities 
7. Translation and Interpretation Services 

 

Late Jan  
Early Feb 

Action Items  
1. Approve previous meeting Minutes 
2. Reclassification Process 
3. School Needs Assessment 
4. LCAP Opportunities 

March/Early 
April 

Action Items  
1. Approve previous meeting Minutes 
2. LCAP Data and Input 



● Establish and modify district programs, goals, and objectives for programs and services for English 
Learners as needed.  

● Review and comment on the written notifications used and sent home to parents and guardians, 
including waivers.  

● Review and comment on district redesignation procedures 

DELAC Formation & Membership  
● Parent members of the DELAC will serve for at least one school year. Members will be elected or 

re-elected each Fall. DELAC membership must include two EL parent representatives from each school. 
● Individual school site DELAC representatives are selected each year at the first ELAC meeting of that 

year.  

DELAC membership must be made up of at least 51% parents of English Learners not employed by the district. 
The DELAC shall contain the following members:  

● District Administrator  
● Site ELAC Representative(s)  

Note: A school employee may not act as the site ELAC representative for DELAC​.  

DELAC Roles & Responsibilities  
● Representatives will be responsible for attending all DELAC meetings and to present the information 

received at the school-level ELAC meetings. 
● Bring conversations or issues from ELAC meetings to DELAC meetings.  
● DELAC members provide input and feedback to the district administrator with planning and organizing 

meetings (e.g. childcare, translation, refreshments, and agendas) 
● A designated note taker will take notes and record minutes. These records will be posted in a timely 

manner. 

DELAC Annual Recommendations to the Board of Education​:  
● Development of a district master plan  
● A district-wide needs assessment on school-by-school basis  
● District program, goals, and objectives for ELs  
● Plan to ensure compliance of teacher and instructional aide requirements of Reclassification 

procedures.  
● Written notifications to parents and guardians.  
● Develop of Local Control and Accountability Plan (LCAP)  
● District Administrator works with DELAC membership to ensure that translation and interpretation 

services are provided.  
● Appropriate training to assist members in carrying out their advisory responsibilities. Additional 

training topics may include:  
○ High School/College requirements and planning  
○ EL instructional strategies and curriculum in alignment with CCSS/ELD Standards  
○ Current standardized assessments required for English Learners 

DELAC Required Training Topics​:  
1. Development of a district master plan for education programs and services for English learners. The 

district master plan will take into consideration the school site master plans.  
2. Conducting a district wide needs assessment on a school-by-school basis.  
3. Establishment of district programs, goals, and objectives for programs and services for English learners. 
4. Development of a plan to ensure compliance with any applicable teacher and/or teacher aide 

requirements.  
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5. Review and comment on the school district reclassification procedures.  
6. Review and comment on the written notifications required to be sent to parents and guardians.  
7. If the DELAC acts as the English learner parent advisory committee under California Education Code 

Section 52062(a)(2), the DELAC shall also review and comment on the development or annual update 
of the Local Control and Accountability Plan (LCAP). 

DELAC Required Topics and Meeting Calendar 

 
Menifee Union School District 

DELAC Calendar  
Minimum State Requirements 2019-20 
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1​st​ DELAC meeting 
 

November 29th 

2​nd​ DELAC meeting 
 

January 24th 

3​rd​ DELAC meeting 
 

April 9th 

4​th​ DELAC meeting 
 

May 23rd 
1. DELAC Introduction and 

Elections 
● Purpose 
● Elections 
● Functions & 

Responsibilities  
● Booklet 

1. Review and comment on 

the district's 

reclassification procedures.  

 

1. Review and comment on 
development of the Local 
Control and 
Accountability Plan (LCAP) 

1. Development of a plan to 
ensure compliance with 
any applicable teacher and 
instructional aide 
requirements. 

 

2.​    Introduce Master Plan 
gather input 

2.  ​Review and comment on 
development of the Local 
Control and Accountability Plan 
(LCAP) 
 
 

2. Review District EL Data 2. Schools Needs Assessment 
Parents assist in the 

development of the school 
wide needs assessment by 
giving advice. 

3. Review and comment on 
development of the Local 
Control and Accountability 
Plan (LCAP) 

3​.  Importance of regular 
school attendance 
Parents advice on ways to make 
parents aware of the 
importance of regular school 
attendance 

3. Parent Surveys 3​.   Review and comment    on 
development of the Local 
Control and Accountability 
Plan (LCAP) 
 

4. Review and comment on 
the written notifications 
required to be sent to 
parents and guardians 
● English/ Spanish 

 

4. What is Title I & III 
 

 

4.​   Parent Involvement  
Opportunities/Other Topics 
Parents advice on parent 

involvement 
 

4. LCAP and parent survey    
results 

 
 

 

5. District-wide Needs 
Assessment  

Review results from last year. 
Parent input receive for 
changes 

5. Parent Involvement Policy 
Input 

 
 

 

 
 

5.    Parent Involvement 
Opportunities/Other Topics 
Parents advice on parent 
involvement 
 

 
6. Parent Involvement 

Opportunities/Other 
Topics 

Parents advice in parent 
involvement. 

Survey ELAC 
 

6. Parent Involvement 
Opportunities/Other 
Topics 

Parents advice on parent 
involvement 

 

 6.​   ConApp Input 



Do You Know the Difference?  
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ELAC - ​English Learner Advisory Committee. A committee of parents and staff that advises the principal and 

school staff on programs and services for English Learners.  

DELAC - ​District English Learner Advisory Committee. An advisory committee that advises the district’s 

governing board on programs and services for English Learners.  

CA Ed Code Pertaining to this Chapter  
 
EL 04: English Learner Advisory Committee (ELAC)  
• 4.0 A school site with 21 or more English Learners (ELs) must have a functioning ELAC that meets the following 
requirements:  

o Parent members are elected by parents or guardians of ELs (Title 5, California Code of Regulations (5 CCR) 
section (§) 11308[b].)  
o Parents of ELs constitute at least the same percentage of the committee membership as their children 
represent of the student body (California Education Code (EC) § 52176[b].)  
o The ELAC shall be responsible for assisting in the development of the school-wide needs assessment, and ways 
to make parents aware of the importance of regular school attendance (5 CCR § 11308[c][2]; EC § 52176[c].)  
o The ELAC shall advise the principal and staff in the development of a site plan for ELs and submitting the plan 
to the school site council for consideration of inclusion in the Single Plan for Student Achievement (SPSA) (EC 
sections (§§) 52176[c], 64001[a].)  
o The ELAC receives training materials and training, planned in full consultation with committee members, to 
assist members in carrying out their legal responsibilities (5 CCR § 11308[d].)  

• 4.1 A school may designate an existing school level advisory committee, or subcommittee of such advisory 
committee, to fulfill the legal responsibilities of ELAC, if the advisory body meets the criteria in paragraph “b”, above. 
(EC § 52176[b]; 5 CCR § 11308[d].)  
• 4.2 Each ELAC has the opportunity to elect at least one member to the District English Learner Advisory Committee 
(DELAC) or participants in a proportionate regional representation scheme when there are 31 or more ELACs in the 
district. (5 CCR § 11308[b].)  
 
EL 05: DELAC  
• Each local educational agency (LEA) with more than 50 English learners (ELs) must have a functioning DELAC or a 
subcommittee of an existing district committee in which at least 51 percent of the members are parents of ELs and 
not employed by the district. (EC) § 52176[a].)  
• 5.1 The DELAC shall advise the school district governing board on all of the following tasks:  

o (a) Development of a district master plan including policies guiding consistent implementation of EL 
educational programs and services that takes into consideration the SPSA (5 CCR) § 11308[c][1].) 



Chapter 6 - Funding 
I​n MUSD, we allocate resources to actualise our own beliefs and goals alongside those of the state of 

California. We believe that we have an obligation to ensure that all students succeed. We hold our staff and 

students to high standards of excellence & equity, and strive to fulfill these high expectations by varying the 

allocation of resources to serve all students, including English Learners, at all times.  

 

 
This chapter will describe where funds come from and how they are used by MUSD. Funding for English 

Learners comes from two main sources, general and Title III funding. This chapter will first explain what each 

type of funding is, its source, and how it can be used according to federal and state guidelines. After providing 

an overview of the different types of funding, this chapter will give readers a glimpse into how these funds 

have been used to specifically support our ELs. For more detailed information and budgetary notes, readers 

may access our Local Control and Accountability Plan (LCAP) through the MUSD home page.  

 
6.1 - Sources of Funding 
 

General  

Under 5CCR 15494, most California school districts will be allocated state funds based on enrollment and the 

number of students in targeted populations (English Learners, Low-Income and Foster Youth) they serve. The 

vast majority of “Actions and Services” (whether for all students or targeted subgroups) described in the LCAP 

are budgeted under the District’s General Fund, which comprises the following sources:  

 

Other “Actions and Services” will be budgeted from:  

     ● Federal Title I Part A,  Title II, Title III Limited English Proficient (LEP) 

 

How we Use Funds for English Learners  

● Curriculum supplemental resources to support strategies for ELs  

● Co-curricular resources offered in students primary language  

● Computer based resources provided to ELs for practice with Language acquisition 

● District-wide ELL Professional Development  

● Site Specific Professional Development and/or release time for planning 

● Allocations of funds to school sites (per ELs) for use in carrying out site based activities/services for ELs  

EL student funds must be used to increase the English proficiency of EL students by providing language 

instruction educational programs and access to challenging State academic standards. These programs must 

also provide effective professional development to teachers, principals, other administrators, and other school 

or community-based organizational personnel.  

 

Page | 42 
 

This chapter addresses questions such as:  
     •How does MUSD obtain funding for its educational programs?  
     • What money is used to specifically support English Learners?  
     • How is MUSD currently using its resources to support English Learners? 



Title III​ specifies required ​professional development​ activities and states specifically that these activities must 

be of sufficient intensity and duration to have a positive and lasting impact on the teacher's performance in 

the classroom.  
 

Professional Development Activities must be designed to:  

● Improve the instruction and assessment of EL students  

● Enhance the ability of teachers to understand and implement curricula, assessment practices and 

measures, and instructional strategies for ELL students  

● Effectively increase students' English language proficiency  

The law also specifies that professional development shall not include activities, such as one-day or short-term 

workshops and conferences, unless they are a part of a comprehensive professional development plan that is 

based on an assessment of the needs of the teacher, the supervisor, and the students. 

 

Professional Development to Support English Learners  

     • On-going facilitation of Professional Development for teachers  

     • On-going facilitation of Designated and Integrated ELD Curriculum Development & Planning  

  

Private School Consultation & Participation  

Local educational agencies (LEAs) that receive a Title III Limited English Proficient (LEP) student program 

subgrant are required to serve EL students enrolled in private schools whenever the administration of a 

particular private school requests to participate in the program.  

● Private schools should identify those pupils being considered for participation in the Title III program 

and administer a Home Language Survey using the same version as used by the local educational 

agency (LEA). In addition, an approved language assessment selected by the LEA as a result of 

consultation with the private school officials should be administered. The LEA is responsible for the 

oversight and costs of initial identification.  

● After consultation between the LEA and the private school, an approved language assessment should 

be selected and administered. The LEA is responsible for the oversight and costs of Page 91 of 120 

initial identification.  

● LEAs may not allocate Title III funds directly to private schools but instead must provide services and 

products to EL students enrolled in the private schools.  

● The LEA must develop a Memorandum of Understanding (MOU) with each private school that requests 

to participate in Title III. The MOU, should at a minimum, include a description of the services and/or 

products to be provided, the estimated costs, and the dates of provision. 

The costs of the products and/or services provided to private schools should be proportionate to the number 

of EL students enrolled in the private school and should be equitable when compared to the Title III services 

provided to public school students.  

 
Do You Know the Difference?  
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General Funds - ​The General Fund is typically the largest and most active of the funds for a school district. It 

is where most of the district’s discretionary dollars reside. MUSD receives its general funds largely through 

local property and parcel taxes.  
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Title III Funds - ​Title III funds are federal funds used specifically for state language instruction educational 

programs, designed to assist EL students’ achievement goals. 

CA Ed Code Pertaining to this Chapter  
 
EL 08: Implementation, Monitoring, & Revision of Title III Plan  
• 8.0 Each LEA and consortia must annually update, implement, and monitor a Title III plan for the use of funds in a 
subgrant year.  
• 8.1 The LEA receiving Title III funds must use these funds:  
o To increase the English language proficiency of ELs by providing effective language instruction educational programs 
that meet the needs of ELs and demonstrate success in increasing:  
o English language proficiency; and 
o Student academic achievement (20 U.S.C. § 6825[c][1][A-B].);  
o To provide effective professional development to classroom teachers (including teachers in classroom settings that 
are not the settings of language instruction educational programs), principals and other school leaders, 
administrators, and other school or community-based organizational personnel, that is:  
o Designed to improve the instruction and assessment of ELs;  
o Designed to enhance the ability of such teachers, principals, and other school leaders to understand and implement 
curricula, assessment practices and measures, and instructional strategies for ELs;  
o Effective in increasing children's English language proficiency or substantially increasing the subject matter 
knowledge, teaching knowledge, and teaching skills of such teachers; and  
o Of sufficient intensity and duration (which shall not include activities such as 1-day or short-term workshops and 
conferences) to have a positive and lasting impact on the teachers' performance in the classroom, except that this 
subparagraph shall not apply to an activity that is one component of a long-term, comprehensive professional 
development plan established by a teacher and the teacher's supervisor based on an assessment of the needs of the 
teacher, the supervisor, the students of the teacher, and any LEA employing the teacher, as appropriate. (20 U.S.C. § 
6825[c][2][A-D].)  
o To provide and implement other effective activities and strategies that enhance or supplement language instruction 
educational programs for ELs, which:  
o Shall include parent, family, and community engagement activities; and  
o May include strategies that serve to coordinate and align related programs. (20 U.S.C. § 6825[c][3][AB].) 
 
• 8.2 Authorized subgrantee activities may use funds by undertaking one or more of the following activities:  
o Upgrading effective EL instructional strategies (20 U.S.C. § 6825[d][1].)  
o Improving EL instructional programs through supplemental curricula, instructional materials, educational software, 
and assessment procedures. (20 U.S.C. § 6825[d][2].)  
o Providing to ELs:  
o Tutorials and academic education  
o Intensified instruction, which may include materials in a language that the student can understand, interpreters, and 
translators (20 U.S.C. § 6825[d][3].)  
o Effective preschool, elementary, or secondary language instruction programs coordinated with other relevant 
programs and services. (20 U.S.C. § 6825[d][4].)  
o Improving the English language proficiency and academic achievement of ELs. (20 U.S.C. § 6825[d][5].)  
o (f)Providing community participation programs, family literacy services, and parent and family outreach, and 
training activities to ELs and their families to:  
o Improve the English language skills of ELs; and o Assist parents and families in helping their children to improve their 
academic achievement and become active participants in the education of their children (20 U.S.C. § 
6825[d][6][A][B].)  
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o Improving the instruction of ELs, which may include ELs with a disability, by providing:  
o The acquisition or development of educational technology or instructional materials (20 U.S.C. § 6825[d][7][A].)  
o Access to, and participation in, electronic networks for materials, training, and communication (20 U.S.C. § 
6825[d][7][B].)  
o Incorporation of resources into curricula and programs (20 U.S.C. § 6825[d][7][C].)  
o Early college high school or dual concurrent enrollment programs for ELs to achieve success in postsecondary 
education. (20 U.S.C. § 6825[d][8].) 
 
EL 10: Title III and EIA-LEP Inventory  
• 10.0 For all categorical programs, each LEA must maintain an inventory record for each piece of equipment with an 
acquisition cost of more than $500 per unit that is purchased with EIA-LEP and Title III funds. The record must describe 
the acquisition by:  
o Type (b) Model (c) Serial number (d) Funding source (e) Acquisition date (f) Cost  
o (g) Location (h) Current condition (i) Transfer, replacement, or disposition of obsolete or unusable equipment  
• 10.1 Each LEA must have conducted a physical check of the inventory of equipment within the past two years and 
reconciled the results with inventory records. (EC § 35168; 5 CCR § 3946; 2 CFR § 200.313 [d].)  
 
EL 11: Supplement, Not Supplant with Title III & EIA-LEP  
• 11.0 General fund resources must be used to provide services and programs for ELs, including English language 
development (ELD) and access to the core curriculum. The provision of such services and programs must not be 
contingent on the receipt of state or federal supplementary funds.  
• 11.1 Each LEA must use EIA-LEP carryover funds only to supplement, not supplant federal, state and local public 
funds. (20 U.S.C. § 6825[g]; EC § 54025[c]; Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.)  
• 11.2 For LEAs with EIA-LEP carryover, an LEA must utilize no less than 85 percent of those apportionments at school 
sites for direct services to students. (EC §§ 63000[d], 63001.)  
• 11.3 Each LEA must use Title III funds only to supplement, not supplant federal, state, and local public funds that, in 
the absence of such availability, would have been expended for programs for ELs and immigrant children and youth 
and in no case to supplant such federal, state, and local public funds. (20 U.S.C. § 6825[g]; Castañeda v. Pickard [5th 
Cir. 1981] 648 F.2d 989, 1010, 1012-1013.)  
• 11.4 The use of Title III funds must meet the following requirements: o An LEA utilizes no less than 98 percent of 
Title III EL apportionments on direct services to ELs and may not use more than 2 percent of such funds for the 
administration of this program for a fiscal year. (20 U.S.C. § 6825[b].)o An LEA assesses for reasonable Title III EL and 
immigrant alignment with the federal supplement, not supplant requirement. (20 U.S.C. § 6825[g]; Castaneda v. 
Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.) EL 12: Time Accounting Requirements (Title I and Title III)  
• 12.0 Each LEA must properly assess charges for direct or indirect costs of Title III EL and immigrant funds for salaries 
and wages in proportion to the allowable and identified quantity and duties of the employee. (20 U.S.C. § 6825[b]; 2 
CFR § 211.430[a].)  
• 12.1 Each employee paid in part from Title III and in part from a second funding source, or an employee paid from 
multiple cost objectives, must complete a Personnel Activity Report (PAR) each pay period, or an approved sampling 
method must be used. (2 CFR § 200.430.)  
• 12.2 Employees funded solely under Title III must complete a semiannual certification of such employment. (EC § 
52853[a][7]; 2 CFR §§ 200.61-62, 200.302, 200.430[a][i].)  



GLOSSARY OF ACRONYMS & COMMONLY USED TERMS  
 
ALP: Academic Language Production. ALP refers to the specific vocabulary, syntax, grammar, style, and 
functions that are used in formal educational settings. These language habits are often not picked up 
automatically by English Learners, but rather must be explicitly taught for success in secondary and 
post-secondary education.  
 
BTSA: Beginning Teacher Support and Assessment. The purpose of BTSA as set forth in the California Ed Code, 
Section 44279.2 (b) is to “provide an effective transition into the teaching career for first-year and second-year 
teachers in California and improve the educational performance of pupils through improved training and 
assistance for new teachers.”  
 
CABE: California Association for Bilingual Education. This organization supports and provides professional 
development opportunities for teachers and administrators of English Learners and Bilingual students.  
 
CAA: The California Alternate Assessments (CAAs) for English language arts/literacy (ELA), mathematics, and 
science are part of the California Assessment of Student Performance and Progress system. The goals of the 
CAAs are to ensure that students with the most significant cognitive disabilities achieve increasingly higher 
academic outcomes and leave high school ready for postsecondary options. The CAAs for ELA and 
mathematics are aligned with alternate achievement standards—called the Core Content Connectors 
(CCCs)—and linked to the Common Core State Standards (CCSS). Any student identified for alternate testing 
takes the alternate versions of all tests.  
 
(IEP) Individualized education program  teams “shall determine when a child with a significant cognitive 
disability shall participate in an alternate assessment aligned with the alternate academic achievement 
standards.” (Title 1, Part A, Subpart 1, Sec. 1111(b)(2)(D)(ii)(I)—Every Student Succeeds Act, 2015)  
 
CAASPP: California Assessment of Student Performance and Progress. Administered through the testing 
formats Smarter Balanced (Math & English) CAST (Science).  
 
CA School Dashboard: The Dashboard is a website that shows how local educational agencies and schools are 
performing on the indicators included in California’s school accountability system. The Dashboard is the next 
step in a series of major shifts in California K-12 schools, changes that have raised the bar for student learning, 
transformed testing and placed the focus on equity for all students. The Dashboard provides information that 
schools can use to improve. The Dashboard is made up of easy-to-use reports that show local educational 
agency or school performance on six state indicators and four local indicators. Users can search to see the 
reports for any local educational agency or school.  
 
CDE: California Department of Education. The CDE is the state agency that regulates and monitors public 
schools in California.  
 
CELDT: California English Language Development Test. A state test is required to be given to students, whose 
Home Language Survey (HLS) indicates a language other than English, when the student first enrolls in a 
California school. The test identifies the English proficiency level of the tested students. Those identified as 
English learners are tested annually each fall until they are reclassified to Fluent English Proficiency (RFEP). 
Common Core State Standards  
 
(CCSS): Adopted in 2013, The Common Core State Standards for English Language Arts & Literacy in 
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History/Social Studies, Science, and Technical Subjects (“the standards”) represent the next generation of 
K–12 standards designed to prepare all students for success in college, career, and life by the time they 
graduate from high school.  
 
(DELAC): District English Learner Advisory Committee. An advisory committee that advises the districts 
governing board on programs and services for English learners. Designated ELD Instruction: Specialized 
instruction for ELs at a targeted time based on English Language proficiency levels and language learning 
needs. Teachers use the CA ELD Standards as focal standards in ways that build into and from content 
instruction.  
 
(EL/ELL): English learner or English Language Learner. Also known as LEP (Limited English Proficient). Used in 
many state documents. Equivalent to ELL. An English learner is a student who has been assessed with ELPAC 
and has not developed fluent proficiency in English.  
 
(ELA): English Language Arts (subject area).  
 
EL Authorization: There are currently 3 different ways to attain certification for the teaching of English 
Learners through the California Commission on Teacher Credentialing: Cross Cultural, Language, and Academic 
Development Certificate/English Learner Authorization (CLAD), Bilingual Authorization, & Certificate of 
Completion of Staff Development (CCSD). For more information please consult: 
https://www.ctc.ca.gov/credentials/req-added-auth  
 
(ELAC): English Learner Advisory Committee. A committee of parents and staff that advises the principal and 
school staff on programs and services for English learners.  
 
(ELD) (Designated & Integrated): English Language Development. A broad term encompassing all aspects of 
English language development for English learners. It includes speaking and listening as well as reading and 
writing at developmentally appropriate language levels. See Designated and Integrated instruction for more 
information on the distinction between the two.  
 
(ELM): English Language Mainstream is a program designed for English Learners with “reasonable proficiency” 
in English (per ELPAC as entry criterion; the level of designated ELD completed and recommendation by the 
ELD Department as additional criteria for returning students) to continue the development of English by 
receiving appropriate ELD and core content instruction in English. Specially Designed Academic Instruction in 
English (SDAIE) is a major feature of this program. Mainstreamed English Learners require careful monitoring 
and attention to their progress towards reclassification.  
 
(EO): English Only student. An EO is a student with no home language other than English.  
 
(ELPAC): The English Language Proficiency Assessments for California is a state test required to be given to 
students whose Home Language Survey (HLS) indicates a language other than English, when the student first 
enrolls in a California school. The test identifies the English proficiency level of the tested students. Those 
identified as English learners are tested annually each Spring until they are reclassified as Fluent English 
Proficiency (RFEP). The Initial Assessment was administered beginning July 1, 2018. The Summative 
Assessment is given every year in the Spring.  
 
(ESL): English as a Second Language. Typically refers to courses for learning the English language for those who 
are not fluent in English.  
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(FEP): Fluent English Proficient. Students with a home language other than English, whose oral and written 
English skills approximate those of native English speakers as measured by ELPAC and/or other criteria. FPM: 
Federal Program Monitoring. Federal and state laws require the California Department of Education (CDE) to 
monitor implementation of categorical programs operated by local educational agencies (LEAs). LEAs are 
responsible for creating and maintaining programs which meet minimum fiscal and programmatic 
requirements.  
 
(GMRT): Gates-MacGinitie Reading Tests - A tool that may be used as a diagnostic measurement to help the 
teacher/school determine the student’s progress, developmental skill levels, and what students need in terms 
of instruction.  
 
(GRADE Test): Group Reading Assessment and Diagnostic Evaluation - An additional tool that may be used as a 
diagnostic measurement to help the teacher/school determine the student’s progress, developmental skill 
levels, and what students need in terms of instruction.  
 
(HLS): Home Language Survey - A uniform census process and tool identified by the CDE. This survey asks 
parents four (4) questions about a child’s language(s). The HLS is given to parents for every child enrolled in a 
California public school.  
 
(IEP): Individualized Educational Plan. Developed for students in Special Education. It identifies and 
coordinates the programs and services to be given to a child identified in need of a Special Education program.  
 
(IFEP): Initially Fluent English Proficient. A child classified as IFEP met the criteria for fluent English proficiency 
upon initial language assessment using the ELPAC. Integrated ELD Instruction: Content instruction with 
integrated ELD support throughout the school day. All teachers with ELs in their classrooms use the CA ELD 
Standards in tandem with the CA CCSS for ELA/Literacy and other content standards.  
 
(L1): The language that has been identified as the student’s primary or home language.  
 
(L2): The second language the student acquires. Usually refers to English.  
 
(LCAP): Local Control and Accountability Plan.  
 
(LCFF): Local Control Funding Formula. LEA: Local Education Agency. Usually refers to a school district, but may 
also refer to a County Office of Education, or an independent charter school.  
 
(LEP): Limited English Proficient. Used in federal legislation to refer to English learners. LTEL: Long-term English 
learner. EL students who have been in the U.S. for a long time (usually 6 or more years) but who have not 
become proficient in English.  
 
Newcomer: Refers to any foreign-born students and their families who have recently arrived in the United 
States (US Dept of Education). 
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Sample Home Language Survey (Spanish) 
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Initial Assessment Letter (English) 
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Initial Assessment Letter (Spanish) 
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Sample Initial Placement Letter (English) 
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Sample Initial Placement Letter (Spanish) 
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Sample Annual Parent Notification Letter -English 
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Sample Annual Parent Notification Letter -Spanish

 

Page | 65 
 



 

Page | 66 
 



 

 

 

Page | 67 
 



 

 

Page | 68 
 



EL Program – Reclassification Consultation (English) 
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EL Program – Reclassification Consultation (Spanish) 
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Form F: 4-Year RFEP Student Monitoring Form 
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Sample Recommendation for Reclassification Form A 
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Sample Recommendation for Reclassification Form B  
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Form C - Notification of Redesignation 
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