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Our School District
The Menifee Union School District (MUSD) is situated in a region that is seeing rapid development. During the

2019-20 school year, student enrollment increased to nearly 11,000 students in grades pre K through eight.
Students who are identified as English Learners or Reclassified Fluent English Proficient (RFEP) are

representative of about 6% of the total district enroliment.

Page | 6



English Learner Master Plan - Vision, Mission, and Guiding Principles

The Menifee Union School District Master Plan for English Learners is in alignment with The
California English Learner Roadmap to ensure success for all English Learners.

Vision

English learners fully and meaningfully access and participate in a twenty-first century education from early
childhood through grade twelve that results in their attaining high levels of English proficiency, mastery of
grade level standards, and opportunities to develop proficiency in multiple languages.

Mission

Menifee Union School District will affirm, welcome, and respond to a diverse range of English learner (EL)
strengths, needs, and identities. We will prepare our students with the linguistic, academic, and social skills
and competencies they require for college, career, and civic participation in a global, diverse, and multilingual
world, thus ensuring a thriving future for California.

PRINCIPLE #1: Assets-Oriented and Needs-Responsive

PRINCIPLE #2: Intellectual Quality of Instruction and Meaningful Access
PRINCIPLE #3: Systems Supports for Implementation

PRINCIPLE #4: Alignment and Articulation

Principle One: Assets-Oriented and Needs-Responsive Schools

Pre-schools and schools are responsive to different English learner (EL) strengths, needs, and identities and
support the socio-emotional health and development of English learners. Programs value and build upon the
cultural and linguistic assets students bring to their education in safe and affirming school climates. Educators
value and build strong family, community, and school partnerships.

Principle Two: Intellectual Quality of Instruction and Meaningful Access

English learners engage in intellectually rich, developmentally appropriate learning experiences that foster
high levels of English proficiency. These experiences integrate language development, literacy, and content
learning as well as provide access for comprehension and participation through native language instruction
and scaffolding. English learners have meaningful access to a full standards-based and relevant curriculum and
the opportunity to develop proficiency in English and other languages.

Principle Three: System Conditions that Support Effectiveness

Each level of the school system (state, county, district, school, pre-school) has leaders and educators who are
knowledgeable of and responsive to the strengths and needs of English learners and their communities and
who utilize valid assessment and other data systems that inform instruction and continuous improvement.
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Each level of the system provides resources and tiered support to ensure strong programs and build the
capacity of teachers and staff to leverage the strengths and meet the needs of English learners.

Principle Four: Alienment and Articulation Within and Across Systems

English learners experience a coherent, articulated, and aligned set of practices and pathways across grade
levels and educational segments, beginning with a strong foundation in early childhood and appropriate
identification of strengths and needs, and continuing through to reclassification, graduation, higher education,
and career opportunities. These pathways foster the skills, language(s), literacy, and knowledge students need
for college- and career-readiness and participation in a global, diverse, multilingual, twenty-first century
world.

Goals for English Learners

e Students will meet Federal and State accountability standards.

e Students will acquire English proficiency and will have access to core curriculum to meet grade level
standards as quickly as possible.

e Students will achieve academic success comparable to English Only (EO) students.

e Each student will be monitored for language development and academic progress.

e Students will develop positive self-concepts and cross-cultural understanding.

e Parents of EL students and RFEP students will be engaged in their children’s education.

® EL Programs will be frequently reviewed and improved.

EL Master Plan Alignment with the Federal Program Monitoring (FPM) Process

State and federal laws require the California Department of Education (CDE) to monitor EL programs in local
educational agencies (LEAs) through the Federal Program Monitoring (FPM) process. The following key
dimensions are the necessary components to a complete English Learner program according to the State of
California (CDE Federal Program Monitoring, 2016-2017)

Dimension | — Involvement

EL 1: Parent Outreach & Involvement

EL 2: Translation of Information for Parents

EL 3: Private School Consultation and Participation

EL 4: English Learner Advisory Committee (ELAC)

EL 5: District English Learner Advisory Committee (DELAC)

Dimension Il — Governance & Administration

EL 6: English Learner Identification and Assessment

EL 7: Parent/Guardian Notifications

EL 8: Implementation, Monitoring & Revision of LEA Plans

EL 9: EL Program Inclusion in the Development of the Single Plan for Student Achievement (SPSA) by School
Site Council
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EL 10: Inventory

Dimension Il = Funding

EL 11: Supplement, Not Supplant, with Title lll & EIA-LEP

EL 12: Time Accounting Requirements Dimension IV — Standards, Assessment, and Accountability
EL 13: Evaluation of English Learner Program Effectiveness

EL 14: Reclassification

Dimension V — Staffing and Professional Development

EL 15: Teacher EL Authorization

EL 16: Professional Development Specific to English Learner Program Implementation
Dimension VI — Opportunity and Equal Educational Access

EL 17: Appropriate Student Placement Dimension VII — Teaching and Learning

EL 18: ELD

EL 19: Access to Core Subject Matter

MUSD Master Plan Alignment with FPM Process

All chapters in the Menifee Union School District EL Master Plan are aligned with Federal Program Monitoring
(FPM) requirements as follows:

Chapter 1: Student Identification and Placement (FPMs: EL 2, 6, 7, 17)

Chapter 2: Teaching and Learning (FPMs: EL 18, 19)

Chapter 3: Staff and Professional Development (FPMs: EL 15, 16)

Chapter 4: Monitoring Student Progress, Reclassification, and Program Evaluation (FPMs: EL 6, 9, 13, 14)
Chapter 5: Parent and Community Engagement (FPMs: EL 1, 2, 4,5, 17)

Chapter 6: Funding (FPMs: EL 8, 10, 11, 12)
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Chapter 1: Identification, Assessment, Parent Notification, and Program Placement

1.1 - Student Identification
At the time of enrollment, parents complete a Home Language Survey (HLS)as required by state law. This
survey is completed the first time the parent enrolls the student in the district.

The four questions asked on the HLS are:

What language did your student learn when he/she first began to speak?
What language does your son/daughter most frequently use at home?
What language do you most frequently speak to your son/daughter?
Name the language most often spoken by adults at home.

If the responses to the questions 1, 2, 3, and 4 on the Home Language Survey are all English, no language
testing is required and the student is placed in an English Language Mainstream (ELM) classroom. If items 1, 2,
or 3 on the HLS are answered with a language other than English, school clerical staff arrange for a testing
appointment with the MUSD Special Programs personnel in the Educational Services Department. The form is
filed in the English Learner folder in the student’s cumulative record.

Initial English Proficiency Assessment

Identifying students who need help learning in English is important so these students can get the extra help
they need to do well in school and access the full curriculum. The current state approved assessment
instrument is the Initial English Language Proficiency Assessment for California (ELPAC). It assesses students’
English language proficiency in listening, speaking, reading, and writing. The Initial ELPAC is used to identify
students as either an English Learner who needs support to learn English (“English Learner” or “EL”), or as
proficient in English (“Initial Fluent English Proficient” or “IFEP”). The assessment process must take place
within 30 calendar days of enroliment.

Primary Language Proficiency Assessment

A student’s proficiency in their first language is often an informative tool in determining their path for success
in school. Students who enter schools with a strong literacy foundation will be able to quickly transition to
mainstream courses, while students with less formal schooling may benefit from more foundational strategies.
Knowing this will provide district and school staff additional information about the student’s primary language
skills. Students are assessed with the English Language Proficiency Assessment for California (ELPAC) by
assessment staff at the MUSD Special Programs personnel.

The ELPAC is also administered annually to English Learners and parents are notified of ELPAC results with 30
days of District receipt of results.

Primary Language Proficiency Assessment

Students may be tested in their home language at the time of their initial enrollment. The LAS, or Language
Assessment Scales, Spanish, may be administered, along with the results of the ELPAC, to design appropriate
instruction and support services for English learners. Students speaking other languages may have parent and
student interviews on native language proficiency in listening, speaking, reading, and writing by a bilingual
testing aide. An informal parent interview, student interview, and reading and writing assessment are
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administered for languages other than Spanish. Occasionally, testing of the home language is delayed slightly
because a search is needed for an adult speaker of the home language who can administer the test.

Provisions for Students who Receive Special Education

Students in Special Education with a major cognitive disability are able to take the Alternate ELPAC if found
eligible by the student’s Individualized Education Plan(IEP) team and appropriately documented in the
student’s IEP.

1.2 - Student Placement & Notification

After completion of Initial Assessment, MUSD Special Programs personnel will conduct a conference with
parents to explain assessment results, student placement, program options, and criteria for exiting the English
Learner program. Parents are informed of student testing and placement through parent portal notification.

According to BP 5145.6, the notification will be completed annually and include a request to have the notice
or a written acknowledgement returned to the school with a parent/guardian’s signature. The signature does
not give consent to student participation or withdrawal in a program (Education Code 48982). The annual
notifications will be written in both English and the family’s primary language when so required by law
(Education Code 48981, 48985; 20 USC 6311, 6312). Whenever an employee learns that a student's
parent/guardian is for any reason unable to understand the district's printed notifications, the principal or
designee shall work with the parent/guardian to attempt to establish other appropriate means of
communication. Notifications generated by the MUSD Special Programs personnel to parents inform them of
student placement include Initial

Placement

Menifee Union School District offers three programs to meet the needs of English Learners. in accordance with
Board Policy (BP) 6000 Instruction, 6174 Education For English Learners, Placement for English Learners
regarding programs for English Learners, BP 6174. Upon enrollment, students are recommended for
placement in English Learner programs based on results on the ELPAC. The program options are outlined in
the table below:

Structured English Immersion (SEI)

Students who score at less than reasonable fluency are placed in an SEl program and are taught
overwhelmingly in English but with curriculum and a presentation designed for students who are
learning English. (EC § 305[a][2], (EC § 305[c][3].). Some assistance may be provided in the primary
language. Students are taught ELD and other core subjects by authorized teachers using
district-adopted textbooks and supplementary materials. Instruction is based on ELD and grade-level
content standards using a curriculum and presentation designed for students who are learning English.
(EC § 306].

English Language Mainstream (ELM)

Students who score at reasonable fluency in English are placed in an ELM program. They are taught
ELD and other core subjects by authorized teachers using district-adopted textbooks and
supplementary materials. Instruction is based on ELD and grade-level content standards. Students
receive additional instruction needed for them to gain English proficiency.

Alternative Program (ALT)
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Parents or legal guardians of students enrolled in the school may choose a language acquisition
program that best suits their child. “Language acquisition programs” refers to educational programs
designed to ensure English acquisition as rapidly and effectively as possible and provide instruction to
students on the state-adopted academic standards, including ELD standards. The language acquisition
programs shall be informed by research and must lead to grade level proficiency and academic
achievement in both English and another language. (EC § 306[c], EC § 310[a].). Schools in which
parents or legal guardians of 30 students or more per school, or the parents or legal guardians of 20
students or more in any grade request a language acquisition program designed to provide language
instruction must be required to offer a program to the extent possible. (EC § 310[a].)

Translation Support for EL Students & Families

Once a student has been identified as an English Learner, in order to best support our students and families, as
well as in compliance with state law, we offer translations of all forms in the home language of students
whose enrollment totals 15 percent and above of our population.

Do You Know the Difference?

Initial ELPAC Assessment - This assessment is used for the initial identification of students as either an
English Learner (EL) or Initial Fluent Proficiency (IFEP). It is also used to help determine course placement.

Summative ELPAC Assessment - An annual summative assessment administered to measure a student’s
progress in learning English and to identify the student's English Language Proficiency level. It is also one of
the criteria used in the redesignation process.

Initial Placement Notification - A meeting is held with parent(s)/guardian(s) following Initial ELPAC testing
to clarify any questions as needed regarding testing results or program placement recommendation. The
Initial Placement Notification Letter (Form 3) is provided per Federal Title Il and state regulations.

Annual Notification Letter - This letter is mailed home to parent(s)/guardian(s) within the start of the school
year to inform them of their student’s continued identification as an English Learner in a California school
and provides all the required information to meet Federal Title Il requirements. Information regarding the
student’s Summative ELPAC results from the previous school year, reclassification criteria, graduation rates,
and description of program options are included.

CA Ed Code Pertaining to this Chapter

EL 06: EL Identification and Assessment

¢ 6.0 Each LEA must properly identify and assess all students who have a home language other than English. (EC §§
313, 60810.)

¢ 6.1 A home language survey (HLS) must be used at the time of initial enroliment to identify language use in the
home. (5 CCR §§ 11510[k], 11511[a].)

¢ 6.2 Within 30 calendar days of initial enrollment, each student whose home language is other than English, as
determined by the HLS, must be assessed for English proficiency by means of the current English language proficiency
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assessment. Administration of the assessment must follow all of the publisher’s instructions. (5 CCR §§ 11307[a],
11511.)

¢ 6.3 Each LEA must annually assess the English language proficiency and academic progress of each EL. (EC §§ 313,
60810; 5 CCR § 11306.)

¢ 6.4 All currently enrolled ELs must be assessed for English language proficiency by administering the current English
Language Proficiency Assessments for California (ELPAC) during the annual assessment window. (EC §§ 313, 60810; 5
CCR § 11511[b].)

¢ 6.5 Each EL on an active individualized education plan (IEP) or Section 504 Plan must be annually assessed for English
language proficiency using the accommodations, modifications, or alternate assessments for the current ELPAC as
specified in the student’s IEP or Section 504 Plan. (5 CCR § 11516.5.)

® 6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in any state and
have not attended school in any state for more than three full academic years. (20 U.S.C. § 6801.)

CHAPTER 2 — TEACHING & LEARNING

We believe that the effectiveness of individual teachers, collaborative teams, and schools as a whole should
be defined in terms of their impact on student learning. We believe that effective instruction and
well-targeted interventions can narrow the gaps in student achievement associated with socioeconomic,
language and racial diversity. In MUSD, we are committed to ensuring high levels of learning for all students:
learning that is not limited to the knowledge and skills measured on state and national assessments. Equity
requires a commitment to hold high expectations for all students and to provide both challenges and support
to meet them.

This chapter addresses questions such as:

¢ How do the Common Core State Standards (CCSS) and English Language Development (ELD) Standards
inform our teaching and learning practices?

e What is Designated ELD?

e What is Integrated ELD?

¢ What research-based instructional strategies ensure high levels of learning by all students?

This chapter is divided into three major sections. First, is an overview of the standards and frameworks that
inform teaching and learning at our sites, and how the teachers and staff of the MUSD have applied them to
the needs of their students. Next, the chapter describes what the instructional settings at our schools look like
in regards to student placement in Designated and Integrated ELD. Finally, it examines in detail what someone
might see if they were to walk into a Designated or Integrated classroom, including examples of both specific
lessons that teachers have implemented and broader Specially Designed Academic Instruction in English
(SDAIE) strategies that a new teacher could use to support their students in any classroom.

2.1 - Common Core State Standards, CA ELD Standards & CA ELA/ELD Framework

Common Core State Standards (CCSS) for English Language Arts (ELA)/Literacy, adopted in California inAugust
2010, highlights critical skills and expectations in English language arts necessary to develop students’ literacy
in the twenty-first century. The standards emphasize the importance of building knowledge through a
balanced study of content-rich informational and literary texts; fostering reading, writing, and speaking skills
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grounded in evidence from texts; developing careful analyses, well-defended claims, and clearly articulated

information; and underscoring the need for regular practice with complex texts and academic language.

English Language Development (ELD) standards, approved in 2012 by the State Board of Education are
intentionally aligned with the CA CCSS for ELA/Literacy. These new ELD standards amplify areas of ELD that
research has shown are crucial for academic learning. They describe key knowledge, skills, and abilities in core
areas that are necessary for English Learners to successfully engage with, and achieve success in, grade-level
academic content (2014 ELA/ELD Framework iv). The interrelated alignment of these two new sets of
standards called for in the ELA/ELD Framework forms the basis for remodeling our instructional practice and
promoting literacy through critical thinking and problem solving, collaboration, and communication.

The ELA/ELD Framework is a detailed document that provides guidance to educators to build this new depth
of knowledge on a range of topics. It includes strategies to strengthen learning for every student, both in the
English language arts classroom, Designated ELD, and in other classrooms where students learn academic
content. It contains information on the qualities of effective professional development, strategies for
incorporating technology into the classroom, and effective examples of using formative assessment to guide
instruction. The ELA/ELD Framework also features helpful figures and descriptive snapshots that frame new
ideas and practices for integrating the literacy demands of both the English language arts and
discipline-specific classrooms, offering support to students who come to those classrooms with a wide range
of language development needs.

The framework acknowledges that California’s children and youth should be prepared for living and learning in
the 21st century. This can be achieved by guiding them in becoming broadly literate— reading and viewing for
pleasure, information, and inspiration and communicating knowledgably, powerfully, and responsively—is
necessary for life in today’s global society. A person who is broadly literate engages with a wide range of
books and texts across a variety of genres, time periods, cultures, perspectives, and topics. Texts are formal
and informal; they include picture books, chapter books, textbooks, song lyrics, plays, short stories, poems,
essays, speeches, Web sites, blogs, social media, advertisements, graphic novels, newspapers, magazines,
scholarly journals, and more. In addition, they include performances, such as dramas, musicals, concerts,
poetry and spoken word, dance, opera, news programs, and more. A person who is broadly literate enjoys
texts for the pleasure they bring, the ideas they convey, the information they impart, the wisdom they offer,
and the possibilities they uncover.

2.2 — English Learner Typology and Instructional Settings

In the Menifee Union School District, we recognize that every learner has differing strengths and needs.
Utilizing the results of the ELPAC, students may fall into one of the following typology:

e New arrival English Learners with adequate formal school.
o New arrival English Learners with limited or interrupted formal schooling.
e Long-term English Learners ( > 6 years as an EL)

Description of Program for Instruction of English Learners

In order to appropriately instruct and support English Learners in a program that best suits them, placement is
determined using their prior education (including number of years in US schools), an evaluation of their
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language assets and needs, and their family background. MUSD makes every effort to develop an
individualized program for every student while at the same time striving to create clear ELD pathways in and
across schools to ensure acquisition of the language, knowledge, and skills necessary for secondary and
post-secondary success. Through course exit criteria, collaborative lesson planning, and common assessments
in and across school sites, staff work to make expectations and progress consistent from school to school.

The following is a chart that illustrates the academic setting of ELD students at the different proficiency levels
largely determined by the ELPAC. In addition, we also consider teacher recommendations, diagnostic
tests/tools, and course exams and grades to ensure proper placement and advancement.

Table 3.

Eligible Students Curriculum Components Types of Settings

Designated and Integrated EL Designated ELD 1a + 1B Structured English Immersion (SEl)
Classroom Settings Eligible Students Integrated ELD (Sheltered)
Curriculum Components Type of
Setting English Learners:

Approximately Summative ELPAC

Level 1
Designated ELD 1 A + 1B Integrated Designated ELD 2 Structured English Immersion (SEl)
ELD (Sheltered) Structured English Integrated ELD (Sheltered)

Immersion (SEl) English Learners:
Approximately Summative ELPAC

Level 2
Designated ELD 2 Integrated ELD Designated ELD 3 Structured English Immersion (SEI)
(Sheltered) Structured English Integrated ELD (Sheltered)

Immersion (SEI) English Learners:
Approximately Summative ELPAC
Level 3

All of the instructional programs designed for English Learners should contain the following components:
e Address all 4 language domains: Reading, Writing, Speaking, and Listening
¢ Teachers implement Academic English Language Production strategies
» Teachers implement effective SDAIE strategies based on student needs
¢ Teachers create opportunities for students to work and learn individually and with peers in small group settings

Note - EL students who receive special education services follow the programs of instruction listed above unless their
IEP indicates an alternative course of study.

Designated English Language Development Instruction:
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Each English Learner receives a program of instruction in English Language Development (ELD) in order to
develop proficiency in English as rapidly and successfully as possible. ELD instruction reflects curriculum,
materials, and approaches designed to promote English Learners’ language development. ELD is designed to
support English Learners in:

Understanding, speaking, reading, and writing social and academic English
Acquiring linguistic competencies that native English speakers already possess when they enter school
and continue developing throughout life

o Developing skills necessary for college, career, and civic success in the 21st century

Designated ELD is defined as instruction provided during the regular school day for focused instruction on the
state-adopted ELD standards to assist English learners to develop critical English language skills necessary for
academic content learning in English. (California Code of Regulations, Title 5 [5 CCR] Section 11300[a])

Table 4. Key characteristics of Designated ELD

Primary Goal ¢ Achieving English language proficiency

Purpose * To help English Learners develop English skills including listening, speaking,
reading, and writing based on the CA ELD Standards.

* Engaging content is a vehicle through which key language skills are taught
* Developing skills necessary for college, career, and civic success in the 21st
century.

Content Focus e Rigorous instructional content based on students’ English proficiency levels
determined by the ELPAC

¢ Authentic, current, real-world texts and media that allow students choice in
demonstrating their mastery

Language of ¢ All English
Instruction ¢ Students are expected to use English to communicate with teachers and peers
¢ Instruction & support may be provided in languages other than English.

Outcomes ¢ Develop English skills in both Academic and Conversational English, continuing
the development of their social and academic English mastery

¢ Readiness for College, Career, and Civic Life

e 21st Century Skills

e Literacy in a variety of subject areas

Limitations ¢ While designed to support language development, content may not always be at
grade level.

Middle school counselors or administration will place students in classes based on assessment criteria, and
recommendation from English Learner Department. Site personnel will have clear procedures implemented
for the placement of English Learners in classes. During designated ELD, instruction will provide English
Learners the basic foundational principles of the English Language. The instruction focuses on interacting in
meaningful ways through collaborative, interpretive and productive experiences. Course content will focus on
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the use of CA ELD standards in tandem with the CCSS/ELA to meet the individual proficiency levels of the
students in the courses. Instruction during Designated ELD will include the following essential features:
Intellectual Quality, Academic English, Extended Language Interaction, Focus on Meaning, Focus on Forms,
Planned and Sequenced Events, Scaffolding, Clear Lesson Objectives, Corrective Feedback, and Formative
Assessment Practice. Below are descriptions for each of the ten essential features of Designated ELD
Instruction.

Integrated ELD is defined as instruction in which the state-adopted ELD standards are used in tandem with the
state-adopted academic content standards. Integrated ELD includes specifically designed academic instruction
in English. (5 CCR Section 11300[c])

Table 4. Key characteristics of Integrated ELD

Primary Goal * Access to grade-level core content

Purpose * To give English Learners access to core grade-level curriculum based on Common Core
state standards/Next Generation Science standards.

¢ Develop knowledge in content areas.

e Learn English in the context of curriculum.

Content Focus ¢ Grade-level Common Core content/Next Generation Science content.
¢ Content and Language objectives both covered in English

Language of * English
Instruction e Instruction & Support may be provided in languages other than English.
Outcomes e English Learners master grade-level content in a setting where teachers employ explicit

strategies for both content and language learning.
e English Learners have access to guaranteed and viable curriculum at grade level.

Limitations * Delivery may cover fewer standards overall throughout the year due to time dedicated
to language goals and scaffolding of lessons.

Middle School

According to the California Department of Education, implementation of integrated ELD does not require
mathematics and science teachers to become linguists or ELD specialists. Rather, content teachers need to
know enough about the language uses and practices of their discipline, and about how to support their EL
students with disciplinary language and literacy development, so that ELs maintain a steady trajectory toward
full proficiency in English. ELD specialists need to collaborate closely with content teachers in order to provide
specialized ELD support and instruction that builds into and from disciplinary learning.

It is also important to mention that the MUSD Science curriculum is developed to ensure the Next Generation
Science Standards (NGSS) are being implemented within our district to prepare students to be informed
citizens in a democracy and knowledgeable consumers and, in alignment with the Common Core and ELD
Standards, to increase literacy across the subject areas.
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2.3 - Curriculum Planning and Powerful Teaching
While the ELD Standards and Framework cover a vast range of standards that guide student learning, a single
academic year does not always allow deep coverage of all of these domains. In Menifee Union School District,
we will attempt to engage our students in deeper learning:
1. Clear learning goals and success criteria
Compelling content
Collaborative culture
Student empowerment and voice
Intentional instruction
Authentic tools and resources
Focus on literacy
Feedback for learning

® N A WN

Curriculum Planning

The Menifee Union School District has incorporated a focus on supportive and successful learning
environments for all students with an emphasis on strategies to support English Learners into all professional
development. Through the process of classroom walkthroughs, ongoing professional development and data
analysis we continue to refine and improve our instruction and planning.

MUSD provides all teachers of English Learners ELD supplemental resources that accompany our adopted ELA
curriculum Wonders (K-5) and StydySync (6-8). These ELD Materials vary based on the students ELD
Proficiency Levels and ensure students are able to access and engage in content learning alongside non EL
peers while receiving instruction to support language acquisition.

Powerful Teaching
The ELD/ELA Framework has identified “five themes” that can support teachers in developing curriculum that
is both rigorous and structured through explicit language support. These five themes are:

* Meaning Making

¢ Language Development

e Effective Expression

e Content Knowledge

¢ Foundational Skills

In order to address these themes through meaningful and authentic learning experiences for students, we are
committed to engage teachers and administrators in ongoing professional development and data analysis and
in the process of classroom walkthroughs.

Citing Improving Adolescent Literacy: Effective Classroom and Intervention Practices (Kamill et al., 2008), the
ELA/ELD Framework recommends these five research-based overarching recommendations for instruction:
e Provide direct and explicit instruction of strategies to increase comprehension
e Provide explicit vocabulary instruction
e Provide opportunities for extended discussion of text meaning and interpretation
® Increase motivation and engagement in literacy learning
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e Make available intensive individualized interventions for struggling readers taught by qualified
specialists.

In order to make the curriculum come alive, teachers in MUSD will use these recommendations and guiding
principles in their lesson planning and teaching. Through the PLC process, collegial and student feedback, and
guidance from district professional development, we attempt to constantly increase opportunities for rich,
explicit learning for our students and to support teacher development.

In addition, our approach to classroom instruction for English Learners has been informed by research. In the
2016 study put forth by WestEd at The Center of Standards & Assessment Implementation entitled
“HighLeverage Principles of Effective Instruction for English Learners,” the authors, Rebecca Neri, Maritza
Lozano, Sandy Chang and Joan Herman, identify the following four principles as key considerations to address
EL students’ needs:
e Understand and address the academic language demands of the lesson
e Build upon students’ background knowledge
e Design and scaffold learning opportunities in every lesson that integrate listening, speaking, reading,
and writing domains
® Provide opportunities for student participation through meaningful discourse and structured
collaboration

Specially Designed Academic Instruction in English (SDAIE) Strategies

Laurie Olsen in Meeting the Needs of Long-Term English Learners (National Education Association, 2014) lists
successful components of effective school programs for English Learners. SDAIE strategies (as seen in Figure B)
focus on active student engagement and an emphasis on academic language development.
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Figure B: SDAIE Strategies for Student Success (adapted from Laurie Olsen)

The teaching strategies that are a focus in MUSD focus on differentiating and adapting the curriculum to best
support students who are still in the process of developing English language mastery. Common trends
employed in sheltered classes to support English Learners include but are not limited to:

¢ slowing down the pace of lessons and units to allow reteaching
e using more visuals and manipulatives
* making both language and content objectives explicit to students
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¢ helping students unpack complex texts by looking closely at craft and language
¢ pre-teaching academic language
e providing opportunities for students to use academic English in context.

Student Learning Through Language Rich Engagement

Ultimately, the ideal classroom for an English Learner is an environment where students are engaged in
genuine inquiry based on intellectual curiosity and problem solving. While students grapple with challenging
curriculum and content, they interact with peers who speak a variety of languages and work together to
acquire the academic language and skills essential to succeed. Within this language rich environment, the
teacher acts as a coach to guide the students to explore and master the skills and habits that will increase their
opportunities for post-secondary success in the 21st century.

Since 2019, the district has been focusing on Student-centered learning with an emphasis on student talk and
discourse. The underlying principle is that authentic language provides meaningful opportunities for students
to practice and build understanding of content and language. When students are given scaffolds (such as
sentence starters, word banks, etc) it provides the basis for deeper understanding of content in a variety of
subject matter.

In the classroom, this takes the form of frequently working in small groups, collaborating with partners,
sharing out to the whole class, looking up content to make meaning individually, using media, videos, and
current printed texts. Providing students with these varied opportunities to both see academic language being
used authentically and to practice using it helps move them toward becoming broadly literate.

Teaching and Learning for Long-term English Learners (LTELs)
Long-term English Learners, or LTELS, require additional consideration in regards to academic support and
motivation in the classroom. Through numerous research and case studies, the following areas have been
revealed as ways to focus instruction and program development to support the success of Long-term English
Learners:

¢ A focus on oral language

¢ A focus on student engagement

¢ A focus on academic language

e Access to rigorous programs

® Program consistency

Educators in California recognize that while fluent in social/conversational English, LTELs may face
considerable challenges to success in school, especially since the amount and complexity of the academic texts
and tasks students encounter rapidly increase as they move through the secondary grades. Special care should
be taken when designing instruction for LTELs, and instruction should accelerate the simultaneous
development of academic English through Designated ELD and content knowledge through Integrated ELD in
motivating and engaging ways to ensure that LTELs meet the goals outlined for all students.

In MUSD, while our programs are still progressing towards success in all of these areas of focus, our dedication
to our LTEL students through PLCs is constantly moving us closer to our goals. We recognize that not all
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students are succeeding at the levels we want them to, and this is the basis for our professional growth model
(see Chapter 3).

Do You Know the Difference?

Designated ELD Classes - Dedicated time in an English Learner student’s school day in which explicit
instruction unique for Language Learners is provided with the goal of English language acquisition.

Integrated ELD or Sheltered Classes - A core content subject class such as math, English language arts,
history, or science, that is made up mostly of non-English Learners. English Learners are placed within the
class with the express purpose of providing teachers who are knowledgeable of and receive professional
development in English Language Development standards and strategies to differentiate and support
English Language Learners access the Common Core/Next Generation Science Standards in their subject
area while simultaneously developing language acquisition.

SDAIE Strategies - Specially Designed Academic Instruction in English. This term refers to the specific
strategies that teachers can use in any classroom setting to support language learning, acquisition, and
mastery of the English language. This includes Sheltered and Mainstream classrooms in which English
Learners are present

CA Ed Code Pertaining to this Chapter

EL 18: ELD

¢ 18.0 As part of the core program provided through general funds, all identified ELs must receive a program of ELD
instruction, in order to develop proficiency in English as rapidly and effectively as possible and meet state priorities for
ELs. Each LEA must take appropriate action to overcome language barriers that impede equal participation by its
students in its instructional programs. Title Il funds are used to supplement the core ELD program. (20 U.S.C. §§ 1703
[f], 6825 [c][1][A]; EC &§ 300, 305, 306, 310; 5 CCR § 11302[a]; Castafieda v. Pickard [5th Cir. 1981] 648 F.2d 989,
1012-1013.)

EL 19: Access to the Core Subject Matter

¢ 19.0 Academic instruction for ELs must be designed and implemented to ensure that ELs meet the district’s content
and performance standards for their respective grade levels within a reasonable amount of time.

¢ 19.1 Each LEA must have a means to assist ELs to achieve at high levels in the core academic subjects to ensure that
they meet the same challenging state content standards and achievement goals all children are expected to meet.

¢ 19.2 Each LEA must monitor student academic progress and provide additional and appropriate educational services
to ELs in kindergarten through grade twelve for the purposes of overcoming language barriers in each subject matter.
Actions to overcome content academic barriers must be taken before the deficits become irreparable. (20 U.S.C. §§
1703 [f], 6825 [c][1][B]; EC &§ 305[a][2], 310; 5 CCR § 11302[b]; Castafieda v. Pickard [5th Cir. 1981] 648 F.2d 989,
1012-1013.)
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CHAPTER 3 — STAFF AND PROFESSIONAL DEVELOPMENT

We believe that the adult learning environment should mirror the learning that is taking place in our
classrooms. It motivates and celebrates teachers’ efforts, respects their knowledge and capabilities, makes
connections between their learning and their classrooms, and challenges their intellect. As students grapple
with concepts, persist through difficulties, and set their own goals for learning, so too do their teachers and
leaders.

Ensuring that our students experience high-quality literacy and ELD instruction and achieve the standards
requires specific and sustained attention to implementing evidence-based practices from current educational
research as appropriate for our schools and community. To meet these expectations we strive to create a safe,
nurturing, yet rigorous environment to support teachers and leaders in their continuous growth and
development. To foster a community of adult learners who are committed to improving the education of our
English Learners, including both certificated and classified personnel, the district offers a variety of formal and
informal learning opportunities.

This chapter addresses questions such as:
¢ What does professional learning look like in MUSD for teachers of ELs?
* What research-based instructional strategies ensure high levels of learning by all students?
e What kind of professional learning is offered district-wide to grow teacher expertise?
e In what ways do teachers learn to improve their practices in teaching/facilitating the learning of ELs?

This chapter is dedicated to addressing how teachers and other district staff are trained and work together to
develop a successful learning environment for EL students. It is divided into 4 major sections. It begins with a
short description of staffing and certification. The heart of the chapter outlines the forces and philosophies
that drive how and why we engage in extensive professional development. The chapter then describes the PD
that takes place at the district level. Finally, the reader will learn how individual sites and cross-school PLCs
work toward actualising what they learned in district PD by choosing specific targets for the needs of their
students from year to year.

3.1 - Staffing and Authorization

All teachers who provide specialized instruction must have the appropriate authorization or be in active
training to acquire authorization. Typically teachers receive training dedicated to supporting English Learners
through their teacher credentialing program or by completing an equivalent authorization. While all teachers
in MUSD are currently authorized to teach English Learners, their qualification to provide high quality
instruction hinges on continued training and professional growth. Therefore, the district expends a
considerable amount of time and resources toward ongoing training and opportunities for teachers and
support staff to collaborate and learn in meaningful and authentic contexts.

Each year as school sites create their master schedules and teacher placement of English Learner for the
following year, administration works with the site Special Programs Director to review placement criteria and
identify staff members who will provide Designated and Integrated ELD instruction. In these classes, they can
provide the most robust learning opportunities in a setting that takes English Learner needs into account. All

Page | 23




other teachers, not assigned to Designated or Integrated ELD courses, will work to provide individual
instruction, support, and accommodations for English learners in their classes as needed.

3.2 - Professional Learning to Support English Learners

Both external and internal factors influence how we allocate time and resources toward professional
development and collaboration. We attempt to build meaningful and engaging curriculum by using both
research-based and state recommended guides such as the Framework, while simultaneously taking into
account the needs of our ever-changing student population.

The ELD/ELA Framework states that for teachers to develop “motivating, engaging, integrated, respectful, and
intellectually challenging curriculum for students, they too should participate in a learning culture that has
these same qualities” (Framework, 970). The following graphic (Figure B), called the “Circles of
Implementation” by the Framework, is designed as a big picture guide to implementation of both ELD and
Common Core Standards. It identifies the overarching goals/outcomes of ELD instruction (orange), the context
in which instruction occurs (white), key themes of the standards (blue circles), and places the standards
themselves at the center, as they guide year-end expectations for student performance and mastery.

[
(},{' Reading, Writing, %

Speaking & Listening,

Figure B. Circles of Implementation from Framework

District Professional Development

Our own teachers have identified essential skills that overlap with those identified in the California Framework
as depicted in the outer circles of this graphic. While moving toward implementation of these goals, teachers
reflected on what their students need, informed by their current classroom experiences. This type of teacher
feedback informs the content of our professional development. What follows are a few testimonials from our
teachers that reflect what they believe we should do to support students in a variety of areas
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A way to improve on articulation is for all teachers to receive EL training at the same time or
the same quality of training.

How is a highly effective Designated instruction and integrated instruction lesson run? How
does it look? How does it sound?

We need training in effective strategies, to know how to best use my time and efforts to
collaborate with my colleagues across disciplines and grade-levels.

We need to ...examine our teaching practices in relation to the data and research. We then
need to agree on strategies so that our EL students have the cohesion they need to excel.

My focus this year will include collaborative conversations and more sentence frames to
support my students. Please feel free to come in anytime and provide feedback regarding
both integrated and designated instruction.

| would want our school to have designated time to PLC specifically for EL strategies, students
and appropriate assessments.

In response to teacher feedback and English Learner performance data, MUSD is engaged in the development
of our English Learner program. Teacher, principal, and district administrator professional development are
areas of focus. Additionally, we will prioritize our professional development systems to ensure the District has
the capacity to sustain a strong academic program equipped to promote the learning and achievement of
English Learners.

In 2020-21, teachers of English Learner clusters in grades 3-5 as well as their site principals and District
Educational Services administrators will participate in six days of District professional development through
the Riverside County Office of Education. The learning will focus on high quality integrated and designated
ELD and differentiating and supporting the needs of all learners to access and engage in rigorous content
learning and English Language acquisition. Administrators will engage in additional planning and facilitated
classroom walkthroughs.

District Educational Services administrators will support middle school administrators and EL CLuster teachers
through ongoing professional development adapted from the 3-5 facilitated professional development.
Similarly, Middle School Administrators will engage in additional planning and facilitated classroom
walkthroughs.

Site-Specific Professional Development

All MUSD teachers will receive District professional development in the ELD standards and framework.
Additionally the EL cluster teachers and administrators, though their learning and coaching, will assist in
providing Site-Specific professional development presentations for school sites. All MUSD elementary
teachers and middle school ELA teachers will participate in District and Site professional development in the
use of assessment data to inform instruction and in the use of curriculum resources to support all students
with a focus on English Learners. Subsequently, teachers will receive professional development in the ongoing
use of EL focused Data analysis protocol to identify and respond to the needs of English Learners.
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Do You Know the Difference?

District Professional Development - Professional Development at the District level brings together teachers,
support staff, and administrators from all sites for various topics and areas of focus. These collaboration
opportunities work toward aligning and advancing district goals for student success.

PLCs - Professional Learning Communities are a process in which educators work collaboratively in recurring
cycles of collective inquiry and action research to achieve better results for the students they serve.

Site-Specific Professional Development - A form of professional development that can take various forms at
individual sites to best serve a school’s student population. This could include school wide initiatives to raise
student success as well as small groups of teachers who collaborate on specific curriculum or strategies.

CA Ed Code Pertaining to this Chapter

EL 15: Teacher EL Authorization

¢ 15.0 Teachers assigned to provide ELD and instruction in subject matter courses for ELs must be appropriately
authorized. (20 U.S.C. § 6826 [c]; EC §§ 44253.1, 44253.2, 44253.3, 44253.4, 44253.5, 44253.10; Castafneda v. Pickard
[5th Cir. 1981] 648 F.2d 989, 1012-1013.)

EL 16: Professional Development Specific to English Learner Program Implementation
¢ 16.0 Each LEA must provide professional development specific to the implementation of programs for ELs.
¢ 16.1 Each LEA must provide sufficient professional development to effectively implement the LEA’s EL program.
(Castafieda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1011-1013.)
¢ 16.2 Professional development is provided to classroom teachers, principals and other school leaders,
administrators, and other school or community-based organizational personnel, that is:
(a) Designed to improve the instruction and assessment of ELs (20 U.S.C. § 6825[c][2][A].)
(b) Designed to enhance the ability of teachers, principals, and other school leaders to understand and
implement curricula, assessment practices and measures, and instructional strategies for ELs (20 U.S.C. §
6825[c][2][B].)
(c) Effective in increasing the student’s English language proficiency or substantially increasing the teacher’s
subject matter knowledge, teaching knowledge, and teaching skills as demonstrated through classroom
observation (20 U.S.C. § 6825[c][2][C].)
(d) Of sufficient intensity and duration (which shall not include activities such as one-day or short term
workshops and conferences) to have a positive and lasting impact on the teacher’s performance in the classroom
(20 U.S.C. § 6825[c][2][D].)
¢ 6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in any state and
have not attended school in any state for more than three full academic years. (20 U.S.C. § 6801.)
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CHAPTER 4 — MONITORING STUDENT PROGRESS, RECLASSIFICATION, and PROGRAM
EVALUATION

We believe that supporting our English Learners during their journey to success goes far beyond identification,
assessment, and placement. Each learner comes to us with a unique blend of prior knowledge both
academically and socially. For some students, the amount of previous education experience and home support
that they come equipped with will help them navigate the education system smoothly, while for others the
mere task of navigating school is a challenge. With this in mind, we strive to develop and improve programs at
the district, school, and classroom level that hold staff and students accountable for progress toward
reclassification, graduation, and post-secondary success.

The process of finding what works best for each individual student to succeed is not an easy one, but when all
stakeholders are committed to constant monitoring and interventions for success, we lay the groundwork
both to challenge our students with rigorous expectations and to support them if they struggle along the way.
Through the process of monitoring data and engaging in candid conversation and inquiry, District Educational
Services staff, site principals, and teacher teams will work to identify strategies and supports to meet the
needs of the individual.

The Superintendent or designee shall report to the Board, at least annually, regarding the progress of English
learners towards proficiency in English, the number and percentage of English learners reclassified as fluent
English proficient, and the number and percentage of English learners who are or are at risk of being classified
as long-term English learners. Additionally the achievement of English learners on standards-based tests in
core curricular areas will be reported along with a comparison of current data with data from at least the
previous year. The Superintendent or designee also shall provide the Board with regular reports from any
district or schoolwide English learner advisory committees.

This chapter addresses questions such as:

e What happens at the district, school, and classroom level to monitor student progress?

e What interventions are made available to students and their families when they struggle to make
progress?

e How are students assessed during their time as an English Learner to measure progress?

e What are the steps a student must complete to be reclassified as Fluent English Proficient?

e What indicators do we examine to evaluate the success of our programs?

This chapter will explain three important processes that ensure that all English Learners are being monitored
and supported during their time in MUSD. The first section explains the monitoring processes that take place
at the individual student level, including intervention strategies and systems that are in place to support
students who do not make regular progress toward reclassification or graduation. The next section explains
the criteria used to reclassify a student as fluent English proficient. Finally, this chapter goes into detail
regarding how we evaluate the success of our programs in supporting students at the school and district level.

Page | 27



4.1 - Student Monitoring

The monitoring process is a collaborative conversation amongst student, family, classroom teacher, EL support
staff, school, and district. Monitoring is based on careful record-keeping and assessment data as well as
formative information gathered from classroom teachers who interact with each student on a daily basis.
Taking into account academic progress of the student, school site teams and administration work with the
Educational Services Staff to understand difficulties and to develop supports for student progress.

Teacher Consultation & Formative Assessments

Teachers in MUSD are strongly encouraged to regularly give formative assessments, both formal and informal,
that allow them to monitor the progress of their students throughout the year. In both Designated and
Integrated ELD courses, these can range from journal writes, which allow teachers to monitor writing skills, to
informal observations of a student’s speaking ability and collaboration with peers. Since teachers are in the
forefront of supporting students, these sometimes anecdotal but frequent formative checks are extremely
valuable in helping both administration and the Educational Services Staff inform next steps for student
success.

Interventions Informed by Monitoring
If a student is making inadequate progress, the site team employs the following interventions:
1. Elicit feedback from the student’s teacher to attempt to identify if the student’s struggle is linguistic,
academic, and/or social/emotional.
2. Parents are contacted to bring them into the support cycle for their son or daughter and to gather
information about the student’s homework habits.
3. Site staff such as the Intervention Facilitator may be integrated into the grade level intervention time
or academic time to provide additional support.
4. Student progress in response to support is monitored by the site team to determine if further
intervention is needed or inquiry might be necessary.

SAT Teams/SST Teams

All MUSD School sites operate a Student Assistance Team (SAT) or Student Success Team (SST), which is a
meeting structure, typically including the teacher(s), administrator, school counselor, and parent. The team
functions as a problem-solving team that meets to review student strengths, concerns, possible causes,
interventions and supports, and agreements form all members. All attempted interventions and actions are
documented by the team. Issues that could trigger referrals include: lack of progress in school, earning grades
of D, F, or Incomplete, truancy, social-emotional and behavioral issues, or some combination of challenges.
Referrals typically come from teachers, although they also may come from parents or even students
themselves. Expected outcomes from the SAT/SST process are: support to the student, classroom teacher,
families, and school community. All parents are notified before a SAT/SST referral is made potentially to help
address concerns as directly as possible, and a SAT/SST referral is the necessary conduit for all referrals or
requests for special education or 504 support.

Page | 28



After School Tutorial/Homework Centers

All sites offer their own form of tutorial and/or after school homework center to support students who need
academic assistance outside of the normal classroom hours. These vary by site ranging from central spaces
manned by teachers in various subject areas to access and support with computer based language programs.

Long-term English Learners (LTELs)

For students who have been identified as Long-term English Learners, the same monitoring and intervention
processes are applied as would be with newcomer English Learners. Research and data show however, that
repetition and remediation in coursework does not result in success in language acquisition or motivation. For
that reason, each of our school sites work with their site leadership and with district administration to
determine best supports, interventions, and structures for LTELs. Recent data demonstrates that, about 25%
of our English Learner population is made up of LTELs, but the percentages at each of our schools vary. This
variation comes from the numerous socioeconomic backgrounds that our schools serve, resulting in a student
population that comes to us with very different educational backgrounds. For some English Learners,
academic success is a motivating factor for a family’s move to the US, while for others, completing work at
home and getting to school every day is a constant struggle.

Annual English Language Proficiency Assessment & Notification

All students designated as English Learners must be annually assessed for English language development and
academic progress. Each year during the annual assessment window designated by the state of California, the
MUSD EL Testing team or designated site testers will test all English Learner students using the ELPAC
Summative Assessment. Students and families are informed of ELPAC testing dates through the Annual Parent
Notification Letter and through District PeachJar announcements. Results from annual Language Proficiency
Assessment are shared with parents through the Parent Portal..

Additional placement diagnostic tools may be used by each site to inform school site teams and teachers of
student learning and English language acquisition. EL students entering from another district after the annual
testing window may already have taken the ELPAC. The EL Data Assistant may request the assessment results
from the student’s previous district. If the previous district does not have the scores available, the Summative
ELPAC must be administered to the student.

The Annual Notification Letter is sent to parents within the first 30 calendar days of school. This notification
letter describes detailed scores on the state assessment, reclassification criteria, and planned
placement/scheduling for the following year. This letter serves as a record for parents/guardians to help them
track and monitor their progress toward reclassification.

ELL Profile Record

EL Program Assistant keeps LEP records that include:

e Home language survey form

e Initial assessment score sheet for new student

* Primary Language Proficiency Diagnostic form

» Notification of Proficiency Assessment form from each year
e Signed waiver form (if student withdrawal from EL program)
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e Official state test results from each year
e Transcript/report cards from prior school
e Emails from teachers/counselor/parents about student

Additional Language Acquisition Monitoring Data

In collaboration with District grade level teacher representatives, the MUSD Educational Services Department
has redesigned our District assessment system, our District criteria for site based grade level assessments, and
our protocols for data analysis. Additionally, all of our curriculum, instruction, and assessment systems now
ensure a focus on English Learners. District data as well as grade level and classroom formative data provide
grade level Professional Learning Community (PLC) teams information to determine if the student’s struggle is
a result of English language development, content mastery, and/or engagement/effort. Collaborative review
of ELL academic progress informs intervention and ELD groupings and skill focus. District English Language
Department Personnel in Educational Services may also work with grade level PLC teams to assist in data
analysis and response.

Beginning in 2020-21 school year, we will have a criterion referenced District Diagnostic assessment that will
be administered in ELA and Math to all students in grades three through eight in the first weeks of the school
year. The MUSD Mid Year Standards Aligned Assessment (MYSAA) will be administered in December.

4.2 - Reclassification

One purpose of monitoring is to ensure that students are making progress toward reclassification.
Reclassification as Reclassified Fluent English Proficient (RFEP) is achieved when a student meets all of the
criteria in the following table. These criteria are based on interim guidelines for the 2019 - 20 school year
provided by CDE in a letter dated September 2, 2019.

Table 9. Reclassification Criteria

Required Criteria Menifee Union School District Criteria
(California Education * = Alternate Assessment as ELPAC was not given 2019-20
Code Section 313]f])
Grades K-2 Grades 3-8
English Language Overall: 4 Overall: 4
Proficiency as measured *2020-21 District Mid-Year
by Summative ELPAC ELA Standards Aligned Assessment
Assessment
Teacher Input Teacher input to include the student’s Teacher input to include the following:
academic language use in the classroom | Analysis of student’s verbal academic
language use in the classroom and analysis
of a writing sample describing academic
language use in writing

Page | 30



Parental Opinion and Signature Signature

Consultation Provide notice to parents or guardians Provide notice to parents or guardians of
of their rights and encourage them to their rights and encourage them to
participate in the reclassification participate in the reclassification process
process

District-approved reading K (End of year only)— Nearly Met on Quarter 3 ELA Standards Aligned
assessment and writing task most recent District ELA benchmark Assessment and Writing Task

for comparison of student assessment of

performance in basic skills --Reading

against an empirically -Writing

established range of -Language

performance in basic skills
based on the performance of | 1% (2" semester only)-Nearly Met on
English proficient students most recent District ELA benchmark
of the same age. assessment of

--Reading

-Writing

-Language

2™ — Nearly Met on most recent
District ELA benchmark assessment
of

--Reading
-Writing
-Language

Following a student’s redesignation as fluent English proficient, he or she will be monitored for 4 years to be
sure that proper support and progress continue. MUSD continues to offer academic English Language
Development in many core classes for students after they achieve redesignation. We report to the State on
the academic achievement of all ELs for each of the four years after each student has achieved English
language proficiency and no longer receives EL services.

Also, CDE is continuing the process of standardizing the reclassification criteria statewide. If the state
Legislature enacts law to change the reclassification criteria, the law will go into effect on July 1, 2021 and full
implementation is expected in 2022-2023. As such, MUSD will continue to monitor CDE guidelines to inform
any necessary revisions to its own reclassification criteria.

Concerning Students also in Special Education
The following are guidelines for the reclassification of English Learners who are also in Special Education. Per
state guidelines the following four reclassification criteria are to be used to reclassify all EL students:

1. Assessment of language proficiency using an objective assessment instrument, including, but not
limited to the ELD test pursuant to EC Section 60810 (i.e., the English Language Proficiency
Assessments for California (ELPAC)).

2. Teacher evaluation, including, but not limited to, a review of the pupil’s curriculum mastery.

3. Parental opinion and consultation.
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4. Student performance on a statewide assessment of basic skills in English.

4.3 - Program Evaluation

All educators responsible for the success of our English learners consistently evaluate both themselves and
one another in order to ensure students are making progress toward academic success. This success is
measured by progress toward grade level proficiency in content standards, 21st century skill mastery, and
social emotional success. Because so many parameters can contribute to the success or struggles of an English

Learner, we employ all of the following processes to evaluate the effectiveness of our current programs.

Federal/State Level

The CA School Accountability Dashboard

The California School Accountability Dashboard (www.caschooldashboard.org) is an online tool designed to
help communities access important information about K-12 districts and schools. The Dashboard features
reports on multiple measures of school success. The Dashboard is one step in a series of major shifts in public
education, designed to raise the bar for student learning, transformed testing, and increased focus on equity.
The state indicators are based on data that is collected consistently across the state from LEAs through the
California Longitudinal Pupil Achievement Data System (CALPADS). English Learner Progress is one of 6 state
level indicators that are included in calculations of a school’s performance level.

The English Learner Progress Indicator, or ELPI, applies to LEAs and schools that have 30 or more annual ELPAC
test takers. Only student records that have both the current and prior ELPAC results are included. The score
includes students who were reclassified the previous year. The ELPI is calculated using two data sources:

e ELPAC Testing Scores

e Reclassification Data

District Level
The CA School Accountability Dashboard progress indicators, provides important feedback about the success
of our English Language Learner instructional program progress. District actionable data to inform our
Using the five-by-five color grid for the ELPI to determine and monitor the performance level (color) for our EL
student groups to inform decisions about course offerings and support programs across the district and within
individual schools inclusive of the following:
e Summative ELPAC scores (regularly obtained Feb 1-May 31; **2019-20 to be administered early 2020-21)
¢ Reclassification (RFEP) Rates
e CAASPP Scores for ELLs (** not available for 2019-20)

In addition to Dashboard data, District assessments in ELA and Math play a critical and actionable role in
informing District initiated interventions, professional development, and other efforts both at the District and
at the site level. These assessments include:

e Beginning of the Year Diagnostic Assessment in ELA and Math (3rd - 8th grade)

e Mid Year Standards-Aligned Assessment in ELA and Math (3rd - 8th grade)
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School Site Level
Program Evaluation at the individual site level takes the form of goal planning for each site’s school plan. From
year to year, these school plans are carefully updated using data and demographics trends. Each site shifts
their focus from year to year to evaluate the success of previous year’s goals and to determine areas where
more improvement can be made to best serve students. In particular, school plans describe their efforts in
serving student sub-groups, including English Learners. In addition to the assessments listed above, grade
level teams and school site Instructional Leadership Teams are informed instructional needs and school
progress through the following assessments:

® Curriculum Unit Assessments (TK - 8)

e (Quarter 1 and Quarter 3 ELA and Math Standards aligned assessments (3rd - 8th)

e Student Progress Monitoring Handbook (K-2)

Development of the SPSA

Because the needs of students and families differ from school to school, services and programs at each school
must also differ. The Single Plan for Student Achievement (SPSA) is a site plan created by a school team
including the principal, teachers, parents, community partners, and students. The SPSA is a tool for sites to
prioritize particular programs and strategies that will best serve their students, families, and community. It
lays out each school’s plan for becoming an equitable educational institution and achieving the school's goals.

The Single Plan for Student Achievement (SPSA) is an opportunity for a school to:
e Participate in an inclusive and collaborative planning and support process within the school community
e Develop priorities for the school with input from families and the community
e Build ongoing collaborative relationship in service of students and families
e Showcase publicly the exciting work each school is doing to ensure equity

In addition, each school's SPSA documents:
e Supports for targeted student groups identified in the District Local Control Accountability Plan (LCAP)
® Programs and practices funded through Federal allocations

Program evaluation at the State, District, and Site levels allows us to identify gaps in our support structures
and curriculum and to adjust our pedagogy and PD accordingly. When new testing guidelines, state mandates,
or enrollment trends occur, we are able to provide support for students, tailor PD for staff, and inform
scheduling, staffing, and hiring decisions on a yearly basis.

Do You Know the Difference?

Monitoring - Refers to the actions taken by district staff, school staff, and classroom teachers to track and
record student progress. Monitoring is done for both the purpose of reclassification and to inform student
placement and support.
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Reclassification - Reclassification, or RFEP, refers to the process of designating a student’s English Language
status as “Fluent English Proficient”. This happens when all criteria for reclassification, as determined by the
state of CA, have been met

Intervention - Refers to actions or strategies that district staff, school staff, and classroom teachers take to
provide assistance to students who may be struggling to make progress. Each school site has its own specific
opportunities available to assist students. This term can also refer to summer school recommendations, etc
made by counselors or teachers.

Program Evaluation - An overview of what state, district, school, and individual staff are doing to make sure
that programs in place are supporting students toward success during and after high school.

CA Ed Code Pertaining to this Chapter

EL 06: EL Identification and Assessment

¢ 6.0 Each LEA must properly identify and assess all students who have a home language other than English. (EC §§
313, 60810.)

¢ 6.1 A home language survey (HLS) must be used at the time of initial enrollment to identify language use in the
home. (5 CCR §§ 11510[k], 11511[a].)

¢ 6.2 Within 30 calendar days of initial enroliment, each student whose home language is other than English, as
determined by the HLS, must be assessed for English proficiency by means of the current English language proficiency
assessment. Administration of the assessment must follow all of the publisher’s instructions. (5 CCR §§ 11307[a],
11511.)

¢ 6.3 Each LEA must annually assess the English language proficiency and academic progress of each EL. (EC §§ 313,
60810; 5 CCR § 11306.)

¢ 6.4 All currently enrolled ELs must be assessed for English language proficiency by administering the current English
Language Proficiency Assessments for California (ELPAC) during the annual assessment window. (EC §§ 313, 60810; 5
CCR § 11511[b].)

¢ 6.5 Each EL on an active individualized education plan (IEP) or Section 504 Plan must be annually assessed for English
language proficiency using the accommodations, modifications, or alternate assessments for the current ELPAC as
specified in the student’s IEP or Section 504 Plan. (5 CCR § 11516.5.)

¢ 6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in any state and
have not attended school in any state for more than three full academic years. (20 U.S.C. § 6801.)

EL 09: EL Program Inclusion in Development of the SPSA (Schoolwide)

¢ 9.0 The EL program must be included in the development of the SPSA.

¢ 9.1 An approved SPSA must contain: o An analysis of academic performance and language development data to
determine EL student and program needs. (EC § 64001[f].) o School goals to meet the identified academic and
language proficiency needs of ELs. (EC § 64001[f].) o Activities to reach school goals to improve the academic
performance of EL students. (EC § 64001[f].) o The means of annually evaluating the progress of programs toward
accomplishing the goals, including determining whether the needs of all children have been met by the strategies
used, particularly the needs of low-achieving ELs and those at risk of not meeting state academic content standards.
(EC § 64001]f].) o Expenditures of Economic Impact Aid-Limited English Proficient (EIA-LEP) carryover allocated to the
school through the Consolidated Application and Reporting System (CARS). (EC § 64001[g].)

¢ 9.2 The local governing board must review and approve the SPSA annually and whenever there are material changes
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to the plan. (EC §§ 64000[a], 64001[g].)

¢ 9.3 The SPSA must be consistent with the district local plan. (20 U.S.C. § 6823[b][3][G], [4]; EC § 64001[h].)

¢ 9.4 LEAs that distribute Title Il funds or services directly to schools must ensure that the Title Ill programs operated
at the schools are included in SPSAs, administered in accordance with the LEA Plan submitted to the California
Department of Education (CDE), and adhere to all applicable statutes and regulations. (EC § 64001[d].)

EL 13: Evaluation of EL Program Effectiveness
* 13.0 A program evaluation must be provided by each LEA and must be used to determine: o Necessary
improvements to programs and activities for which Title Il funds have been used for EL and immigrant students
o The effectiveness of programs and activities in assisting ELs to attain proficiency and to meet academic
achievement and content standards
o Whether to eliminate specific EL activities proven to be ineffective (d) The degree to which, within a
reasonable amount of time:
- ELs are attaining English language proficiency comparable to that of average native speakers of English
in the district Page 77 of 120
* EL students’ academic results indicate that ELs are achieving and sustaining parity of academic
achievement with students who entered the district’s school system already proficient in English (20
U.S.C. §§ 1703[f], 6841[b],[c]; Castaneda v. Pickard [5th Cir. 1981] 648 F.2d 989,1009-1011.)

EL 14: Reclassification
¢ 14.0 Each LEA must reclassify a student from EL to proficient in English by using a process and criteria that includes,
but is not limited to:
o Assessment of English language proficiency. (EC § 313[f][1]; 5 CCR § 11303[a].)
o Teacher evaluation that includes, but is not limited to, the student's academic performance. The term
“teacher” refers to the classroom teacher and other certificated staff with direct responsibility for teaching or
placement decisions of the student. (EC § 313[f][2]; 5 CCR § 11303[b].)
o Opportunities for parent opinion, consultation, and involvement during the reclassification process. (EC §
313[f][3]; 5 CCR § 11303]c].)
o Comparison of student’s performance in basic skills against an empirically established range of performance
in basic skills based upon the performance of English proficient students of the same age that demonstrate
whether the student is sufficiently proficient in English to participate effectively in a curriculum designed for
students of the same age whose native language is English. (EC § 313[f][4]; 5 CCR §§ 11302, 11303[d].)

¢ 14.1 Each LEA must maintain the following in the student’s permanent record (regardless of the physical form of
such record and to ensure transfer of documentation):

o Language and academic performance assessments o Participants in the reclassification process

o Decision regarding reclassification (5 CCR § 11305.)

¢ 14.2 Each LEA must monitor the progress of reclassified pupils for a minimum of four years to ensure correct
classification, placement, and additional academic support, as needed. (20 U.S.C. § 6841[a][4][5]; 5 CCR § 11304.)
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Chapter 5 Parent and Community Engagement

Parents/Guardians are their children’s first and most influential support systems. Continued parent
involvement in their child’s education contributes greatly to student growth and a healthy multicultural school
environment. Our programs strive to build upon the cultural and linguistic assets that our students and their
families bring to the community. Parents, staff, students, and community members all participate in
developing, implementing, and evaluating programs to support English Learners.

This chapter addresses questions such as:
e What is ELAC?
e What is DELAC?
¢ In what ways can parents become more involved in their student’s education?

5.1 - English Learner Advisory Council (ELAC)

An ELAC is a committee comprised of parents, staff, and community members specifically designated to advise
school officials on English Learner program services. In MUSD, each school’s ELAC is uniquely made up of the
parents and other stakeholders that choose to participate in the success of English Learner students. We strive
to increase that participation, even at sites where involvement is high.

ELAC Goals & Purposes

To provide advice to the Principal and staff about the school’s program for English Learners.

To provide advice to the School Site Council regarding how best to support a school’s EL population.
To help parents share and discuss difficulties that they or their children may face

To foster discussion among parents about cultural competencies (e.g. Differences within the American
school system), stress, curriculum, and study habits

ELAC Formation & Membership
All parents of English Learners are informed about and encouraged to attend ELAC meetings. ELAC can be
promoted and advertised at events such as:

e Back to School Night

® Principal outreach

e PTSA/PTO, Principal’s Coffee, or other school meetings

ELAC Membership & Positions
The ELAC committee’s composition must include sufficient numbers of EL parents to reflect the percentage of

English learners at the school, determined by students classified as EL at the start of each school year.

The ELAC shall contain the following members:
e Parents of English Learners
e Staff members (e.g. EL Coordinator, ELD Teachers, Sheltered Teachers)
® Principal
e Other Support Staff who can serve the EL Community (e.g. Community Liaison)
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Each ELAC must elect an EL parent member to attend the DELAC.
ELAC Meetings must be open to the public and allow for public input.

ELAC Roles & Responsibilities

The District Educational Services Department coordinates the required topics and recommended calendar
with school site Principals to assist with the planning for ELAC meetings. The site principal attends ELAC
meetings and works with the committee to lead meetings. The Principal solicits input from the committee
regarding agendas and content. ELAC members will receive training on:

Schoolwide needs assessment

e Ways to make parents aware of the importance of regular school attendance.

e Opportunities for Parent Involvement

e Other topics as desired/available

Each ELAC covers the following training areas during the school year, including but not limited to:
® EL Program Overview (Testing, Placement, Support)

Attendance & School Norms

Reclassification & Monitoring

Accessing School Resources/Communication

Community & Social Events

Provide advice to Principal and/or School Site Council for planning decisions

Decide upon and provide names of DELAC representatives to DELAC

DELAC representatives will report topics and information to ELAC

School staff ensures that translation and interpretation services are provided

The following suggested meeting dates and required ELAC content are provided to school principals.

English Language Advisory Council (ELAC)
2019-20 Meeting Dates/Required Topics

Date Topics

Sept/Oct Action Items

1. Purpose and Introduction

Introductions and ELAC Elections

Introduce SPSA-ELAC Input

English Learner Program Input

Parent Notification of Initial Program

Placement

6. School Needs Assessment Results
18-19

7. Family Engagement Opportunities

8. What do they want to do?/learn?/book
study?/guest presenters?
Counselor?/other?

e wnN

Nov/Dec Action Items
1. Approve previous meeting Minutes
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2. English Learner Data and Programs
3. ELPAC Information
4. Importance of School Regular

Attendance
5. What is Title IlI
6. Family Engagement Opportunities
7. Translation and Interpretation Services

Late Jan Action Items
Early Feb 1. Approve previous meeting Minutes
2. Reclassification Process
3. School Needs Assessment
4. LCAP Opportunities
March/Early | Action Items
April 1. Approve previous meeting Minutes

2. LCAP Data and Input

ELAC Required Training Topics:

1. The ELAC shall be responsible for advising the principal and staff on programs and services for English
learners and the School Site Council on the development of the Single Plan for Student Achievement

(SPSA).

2. The ELAC shall assist the school in the development of:
a. The school's needs assessment.

b. Ways to make parents aware of the importance of regular school attendance

ELAC Documentation

A designated school site member will keep records of ELAC meetings including:

Minutes and agendas to be recorded and posted in a standardized district format
Meeting sign-in sheets/participant attendance to be made available upon request

Date of ELAC meetings are determined and publicized via mediums such as school website, phone calls,
teacher announcements, and online communication tools in advance of each meeting (at least 72

hours prior recommended)

e Documentation to be maintained for at least 3 years

5.2 - District English Learner Advisory Council (DELAC)

DELAC Goals & Purposes

A DELAC is the district-level English Learner Advisory Committee composed of parents, staff, and community
members designated to advise district officials on English learner programs and services. DELAC is facilitated
by district leadership but attended and supported by EL Coordinators, Administrators, and Programs

Assistants from all school sites with 21 or more English Learners.

DELAC will advise the governing board on the following annual tasks:
® Assessing district wide needs for English Learners on a school-by-school basis.
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e Establish and modify district programs, goals, and objectives for programs and services for English
Learners as needed.

e Review and comment on the written notifications used and sent home to parents and guardians,
including waivers.

e Review and comment on district redesignation procedures

DELAC Formation & Membership
e Parent members of the DELAC will serve for at least one school year. Members will be elected or
re-elected each Fall. DELAC membership must include two EL parent representatives from each school.
e Individual school site DELAC representatives are selected each year at the first ELAC meeting of that
year.

DELAC membership must be made up of at least 51% parents of English Learners not employed by the district.
The DELAC shall contain the following members:

e District Administrator

e Site ELAC Representative(s)
Note: A school employee may not act as the site ELAC representative for DELAC.

DELAC Roles & Responsibilities

e Representatives will be responsible for attending all DELAC meetings and to present the information
received at the school-level ELAC meetings.

® Bring conversations or issues from ELAC meetings to DELAC meetings.

e DELAC members provide input and feedback to the district administrator with planning and organizing
meetings (e.g. childcare, translation, refreshments, and agendas)

e A designated note taker will take notes and record minutes. These records will be posted in a timely
manner.

DELAC Annual Recommendations to the Board of Education:
o Development of a district master plan
e Adistrict-wide needs assessment on school-by-school basis
e District program, goals, and objectives for ELs
e Plan to ensure compliance of teacher and instructional aide requirements of Reclassification
procedures.
Written notifications to parents and guardians.
e Develop of Local Control and Accountability Plan (LCAP)
e District Administrator works with DELAC membership to ensure that translation and interpretation
services are provided.
® Appropriate training to assist members in carrying out their advisory responsibilities. Additional
training topics may include:
o High School/College requirements and planning
o ELinstructional strategies and curriculum in alignment with CCSS/ELD Standards
o Current standardized assessments required for English Learners

DELAC Required Training Topics:
1. Development of a district master plan for education programs and services for English learners. The
district master plan will take into consideration the school site master plans.
2. Conducting a district wide needs assessment on a school-by-school basis.
Establishment of district programs, goals, and objectives for programs and services for English learners.
4. Development of a plan to ensure compliance with any applicable teacher and/or teacher aide
requirements.

w
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5. Review and comment on the school district reclassification procedures.

o

Review and comment on the written notifications required to be sent to parents and guardians.

7. If the DELAC acts as the English learner parent advisory committee under California Education Code
Section 52062(a)(2), the DELAC shall also review and comment on the development or annual update
of the Local Control and Accountability Plan (LCAP).

DELAC Required Topics and Meeting Calendar

Menifee Union School District

DELAC Calendar
Minimum State Requirements 2019-20

1%t DELAC meeting 2" DELAC meeting 3" DELAC meeting 4" DELAC meeting
November 29th January 24th April 9th May 23rd
1. DELAC Introduction and 1. Review and comment on 1. Review and comment on 1. Development of a plan to
Elections the district's development of the Local ensure compliance with
e Purpose Control and any applicable teacher and

e Elections

e Functions &
Responsibilities

e Booklet

reclassification procedures.

Accountability Plan (LCAP)

instructional aide
requirements.

2. Introduce Master Plan
gather input

2. Review and comment on
development of the Local
Control and Accountability Plan
(LCAP)

2. Review District EL Data

2. Schools Needs Assessment

Parents assist in the
development of the school
wide needs assessment by
giving advice.

3. Review and comment on
development of the Local
Control and Accountability
Plan (LCAP)

3. Importance of regular
school attendance

Parents advice on ways to make
parents aware of the
importance of regular school
attendance

3. Parent Surveys

3. Review and comment on
development of the Local
Control and Accountability
Plan (LCAP)

4. Review and comment on
the written notifications
required to be sent to

parents and guardians
e  English/ Spanish

4. Whatis Title | & 11l

4. Parent Involvement

Opportunities/Other Topics

Parents advice on parent
involvement

4. LCAP and parent survey
results

5. District-wide Needs
Assessment

Review results from last year.
Parent input receive for
changes

5. Parent Involvement Policy
Input

5. Parent Involvement
Opportunities/Other Topics
Parents advice on parent
involvement

6. Parent Involvement
Opportunities/Other
Topics

Parents advice in parent
involvement.

Survey ELAC

6. Parent Involvement
Opportunities/Other
Topics

Parents advice on parent
involvement

6. ConApp Input
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Do You Know the Difference?

ELAC - English Learner Advisory Committee. A committee of parents and staff that advises the principal and
school staff on programs and services for English Learners.

DELAC - District English Learner Advisory Committee. An advisory committee that advises the district’s
governing board on programs and services for English Learners.

CA Ed Code Pertaining to this Chapter

EL 04: English Learner Advisory Committee (ELAC)
¢ 4.0 A school site with 21 or more English Learners (ELs) must have a functioning ELAC that meets the following
requirements:
o Parent members are elected by parents or guardians of ELs (Title 5, California Code of Regulations (5 CCR)
section (§) 11308[b].)
o Parents of ELs constitute at least the same percentage of the committee membership as their children
represent of the student body (California Education Code (EC) § 52176[b].)
o The ELAC shall be responsible for assisting in the development of the school-wide needs assessment, and ways
to make parents aware of the importance of regular school attendance (5 CCR § 11308[c][2]; EC § 52176[c].)
o The ELAC shall advise the principal and staff in the development of a site plan for ELs and submitting the plan
to the school site council for consideration of inclusion in the Single Plan for Student Achievement (SPSA) (EC
sections (§§) 52176|c], 64001][a].)
o The ELAC receives training materials and training, planned in full consultation with committee members, to
assist members in carrying out their legal responsibilities (5 CCR § 11308[d].)
¢ 4.1 A school may designate an existing school level advisory committee, or subcommittee of such advisory
committee, to fulfill the legal responsibilities of ELAC, if the advisory body meets the criteria in paragraph “b”, above.
(EC § 52176[b]; 5 CCR § 11308[d].)
¢ 4.2 Each ELAC has the opportunity to elect at least one member to the District English Learner Advisory Committee
(DELAC) or participants in a proportionate regional representation scheme when there are 31 or more ELACs in the
district. (5 CCR § 11308(b].)

EL 05: DELAC
¢ Each local educational agency (LEA) with more than 50 English learners (ELs) must have a functioning DELAC or a
subcommittee of an existing district committee in which at least 51 percent of the members are parents of ELs and
not employed by the district. (EC) § 52176[a].)
¢ 5.1 The DELAC shall advise the school district governing board on all of the following tasks:
o (a) Development of a district master plan including policies guiding consistent implementation of EL
educational programs and services that takes into consideration the SPSA (5 CCR) § 11308[c][1].)
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Chapter 6 - Funding

In MUSD, we allocate resources to actualise our own beliefs and goals alongside those of the state of
California. We believe that we have an obligation to ensure that all students succeed. We hold our staff and
students to high standards of excellence & equity, and strive to fulfill these high expectations by varying the
allocation of resources to serve all students, including English Learners, at all times.

This chapter addresses questions such as:
eHow does MUSD obtain funding for its educational programs?
e What money is used to specifically support English Learners?
e How is MUSD currently using its resources to support English Learners?

This chapter will describe where funds come from and how they are used by MUSD. Funding for English
Learners comes from two main sources, general and Title Il funding. This chapter will first explain what each
type of funding is, its source, and how it can be used according to federal and state guidelines. After providing
an overview of the different types of funding, this chapter will give readers a glimpse into how these funds
have been used to specifically support our ELs. For more detailed information and budgetary notes, readers
may access our Local Control and Accountability Plan (LCAP) through the MUSD home page.

6.1 - Sources of Funding

General

Under 5CCR 15494, most California school districts will be allocated state funds based on enrollment and the
number of students in targeted populations (English Learners, Low-Income and Foster Youth) they serve. The
vast majority of “Actions and Services” (whether for all students or targeted subgroups) described in the LCAP
are budgeted under the District’s General Fund, which comprises the following sources:

Other “Actions and Services” will be budgeted from:
@ Federal Title | Part A, Title II, Title Ill Limited English Proficient (LEP)

How we Use Funds for English Learners
Curriculum supplemental resources to support strategies for ELs
Co-curricular resources offered in students primary language
Computer based resources provided to ELs for practice with Language acquisition
District-wide ELL Professional Development
Site Specific Professional Development and/or release time for planning

e Allocations of funds to school sites (per ELs) for use in carrying out site based activities/services for ELs
EL student funds must be used to increase the English proficiency of EL students by providing language
instruction educational programs and access to challenging State academic standards. These programs must
also provide effective professional development to teachers, principals, other administrators, and other school
or community-based organizational personnel.
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Title Il specifies required professional development activities and states specifically that these activities must
be of sufficient intensity and duration to have a positive and lasting impact on the teacher's performance in
the classroom.

Professional Development Activities must be designed to:

e Improve the instruction and assessment of EL students

e Enhance the ability of teachers to understand and implement curricula, assessment practices and

measures, and instructional strategies for ELL students

e Effectively increase students' English language proficiency
The law also specifies that professional development shall not include activities, such as one-day or short-term
workshops and conferences, unless they are a part of a comprehensive professional development plan that is
based on an assessment of the needs of the teacher, the supervisor, and the students.

Professional Development to Support English Learners
¢ On-going facilitation of Professional Development for teachers
¢ On-going facilitation of Designated and Integrated ELD Curriculum Development & Planning

Private School Consultation & Participation

Local educational agencies (LEAs) that receive a Title Il Limited English Proficient (LEP) student program
subgrant are required to serve EL students enrolled in private schools whenever the administration of a
particular private school requests to participate in the program.

e Private schools should identify those pupils being considered for participation in the Title Il program
and administer a Home Language Survey using the same version as used by the local educational
agency (LEA). In addition, an approved language assessment selected by the LEA as a result of
consultation with the private school officials should be administered. The LEA is responsible for the
oversight and costs of initial identification.

e After consultation between the LEA and the private school, an approved language assessment should
be selected and administered. The LEA is responsible for the oversight and costs of Page 91 of 120
initial identification.

e LEAs may not allocate Title Il funds directly to private schools but instead must provide services and
products to EL students enrolled in the private schools.

® The LEA must develop a Memorandum of Understanding (MOU) with each private school that requests
to participate in Title Ill. The MOU, should at a minimum, include a description of the services and/or
products to be provided, the estimated costs, and the dates of provision.

The costs of the products and/or services provided to private schools should be proportionate to the number
of EL students enrolled in the private school and should be equitable when compared to the Title Il services
provided to public school students.

Do You Know the Difference?

General Funds - The General Fund is typically the largest and most active of the funds for a school district. It
is where most of the district’s discretionary dollars reside. MUSD receives its general funds largely through
local property and parcel taxes.
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Title Ill Funds - Title Ill funds are federal funds used specifically for state language instruction educational
programs, designed to assist EL students’ achievement goals.

CA Ed Code Pertaining to this Chapter

EL 08: Implementation, Monitoring, & Revision of Title lll Plan

¢ 8.0 Each LEA and consortia must annually update, implement, and monitor a Title Ill plan for the use of funds in a
subgrant year.

¢ 8.1 The LEA receiving Title lll funds must use these funds:

o To increase the English language proficiency of ELs by providing effective language instruction educational programs
that meet the needs of ELs and demonstrate success in increasing:

o English language proficiency; and

o Student academic achievement (20 U.S.C. § 6825|[c][1][A-B].);

o To provide effective professional development to classroom teachers (including teachers in classroom settings that
are not the settings of language instruction educational programs), principals and other school leaders,
administrators, and other school or community-based organizational personnel, that is:

o Designed to improve the instruction and assessment of ELs;

o Designed to enhance the ability of such teachers, principals, and other school leaders to understand and implement
curricula, assessment practices and measures, and instructional strategies for ELs;

o Effective in increasing children's English language proficiency or substantially increasing the subject matter
knowledge, teaching knowledge, and teaching skills of such teachers; and

o Of sufficient intensity and duration (which shall not include activities such as 1-day or short-term workshops and
conferences) to have a positive and lasting impact on the teachers' performance in the classroom, except that this
subparagraph shall not apply to an activity that is one component of a long-term, comprehensive professional
development plan established by a teacher and the teacher's supervisor based on an assessment of the needs of the
teacher, the supervisor, the students of the teacher, and any LEA employing the teacher, as appropriate. (20 U.S.C. §
6825(c][2][A-D].)

o To provide and implement other effective activities and strategies that enhance or supplement language instruction
educational programs for ELs, which:

o Shall include parent, family, and community engagement activities; and

o May include strategies that serve to coordinate and align related programs. (20 U.S.C. § 6825[c][3][AB].)

¢ 8.2 Authorized subgrantee activities may use funds by undertaking one or more of the following activities:

o Upgrading effective EL instructional strategies (20 U.S.C. § 6825[d][1].)

o Improving EL instructional programs through supplemental curricula, instructional materials, educational software,
and assessment procedures. (20 U.S.C. § 6825[d][2].)

o Providing to ELs:

o Tutorials and academic education

o Intensified instruction, which may include materials in a language that the student can understand, interpreters, and
translators (20 U.S.C. § 6825[d][3].)

o Effective preschool, elementary, or secondary language instruction programs coordinated with other relevant
programs and services. (20 U.S.C. § 6825[d][4].)

o Improving the English language proficiency and academic achievement of ELs. (20 U.S.C. § 6825[d][5].)

o (f)Providing community participation programs, family literacy services, and parent and family outreach, and
training activities to ELs and their families to:

o Improve the English language skills of ELs; and o Assist parents and families in helping their children to improve their
academic achievement and become active participants in the education of their children (20 U.S.C. §
6825[d][6][A][B].)
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o Improving the instruction of ELs, which may include ELs with a disability, by providing:

o The acquisition or development of educational technology or instructional materials (20 U.S.C. § 6825[d][7][A].)
o Access to, and participation in, electronic networks for materials, training, and communication (20 U.S.C. §
6825[d][7][B].)

o Incorporation of resources into curricula and programs (20 U.S.C. § 6825[d][7][C].)

o Early college high school or dual concurrent enrollment programs for ELs to achieve success in postsecondary
education. (20 U.S.C. § 6825[d][8].)

EL 10: Title lll and EIA-LEP Inventory

¢ 10.0 For all categorical programs, each LEA must maintain an inventory record for each piece of equipment with an
acquisition cost of more than $500 per unit that is purchased with EIA-LEP and Title Ill funds. The record must describe
the acquisition by:

o Type (b) Model (c) Serial number (d) Funding source (e) Acquisition date (f) Cost

o (g) Location (h) Current condition (i) Transfer, replacement, or disposition of obsolete or unusable equipment

¢ 10.1 Each LEA must have conducted a physical check of the inventory of equipment within the past two years and
reconciled the results with inventory records. (EC § 35168; 5 CCR § 3946; 2 CFR § 200.313 [d].)

EL 11: Supplement, Not Supplant with Title lll & EIA-LEP

¢ 11.0 General fund resources must be used to provide services and programs for ELs, including English language
development (ELD) and access to the core curriculum. The provision of such services and programs must not be
contingent on the receipt of state or federal supplementary funds.

¢ 11.1 Each LEA must use EIA-LEP carryover funds only to supplement, not supplant federal, state and local public
funds. (20 U.S.C. § 6825|g]; EC § 54025][c]; Castafieda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.)

¢ 11.2 For LEAs with EIA-LEP carryover, an LEA must utilize no less than 85 percent of those apportionments at school
sites for direct services to students. (EC §§ 63000[d], 63001.)

¢ 11.3 Each LEA must use Title Il funds only to supplement, not supplant federal, state, and local public funds that, in
the absence of such availability, would have been expended for programs for ELs and immigrant children and youth
and in no case to supplant such federal, state, and local public funds. (20 U.S.C. § 6825[g]; Castafieda v. Pickard [5th
Cir. 1981] 648 F.2d 989, 1010, 1012-1013.)

¢ 11.4 The use of Title Il funds must meet the following requirements: o An LEA utilizes no less than 98 percent of
Title Il EL apportionments on direct services to ELs and may not use more than 2 percent of such funds for the
administration of this program for a fiscal year. (20 U.S.C. § 6825[b].)o An LEA assesses for reasonable Title Ill EL and
immigrant alignment with the federal supplement, not supplant requirement. (20 U.S.C. § 6825[g]; Castaneda v.
Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.) EL 12: Time Accounting Requirements (Title | and Title Il1)

¢ 12.0 Each LEA must properly assess charges for direct or indirect costs of Title Il EL and immigrant funds for salaries
and wages in proportion to the allowable and identified quantity and duties of the employee. (20 U.S.C. § 6825[b]; 2
CFR § 211.430([a].)

¢ 12.1 Each employee paid in part from Title Ill and in part from a second funding source, or an employee paid from
multiple cost objectives, must complete a Personnel Activity Report (PAR) each pay period, or an approved sampling
method must be used. (2 CFR § 200.430.)

¢ 12.2 Employees funded solely under Title Il must complete a semiannual certification of such employment. (EC §
52853[a][7]; 2 CFR §§ 200.61-62, 200.302, 200.430[al[i].)
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GLOSSARY OF ACRONYMS & COMMONLY USED TERMS

ALP: Academic Language Production. ALP refers to the specific vocabulary, syntax, grammar, style, and
functions that are used in formal educational settings. These language habits are often not picked up
automatically by English Learners, but rather must be explicitly taught for success in secondary and
post-secondary education.

BTSA: Beginning Teacher Support and Assessment. The purpose of BTSA as set forth in the California Ed Code,
Section 44279.2 (b) is to “provide an effective transition into the teaching career for first-year and second-year
teachers in California and improve the educational performance of pupils through improved training and
assistance for new teachers.”

CABE: California Association for Bilingual Education. This organization supports and provides professional
development opportunities for teachers and administrators of English Learners and Bilingual students.

CAA: The California Alternate Assessments (CAAs) for English language arts/literacy (ELA), mathematics, and
science are part of the California Assessment of Student Performance and Progress system. The goals of the
CAAs are to ensure that students with the most significant cognitive disabilities achieve increasingly higher
academic outcomes and leave high school ready for postsecondary options. The CAAs for ELA and
mathematics are aligned with alternate achievement standards—called the Core Content Connectors
(CCCs)—and linked to the Common Core State Standards (CCSS). Any student identified for alternate testing
takes the alternate versions of all tests.

(IEP) Individualized education program teams “shall determine when a child with a significant cognitive
disability shall participate in an alternate assessment aligned with the alternate academic achievement
standards.” (Title 1, Part A, Subpart 1, Sec. 1111(b)(2)(D)(ii)(I)—Every Student Succeeds Act, 2015)

CAASPP: California Assessment of Student Performance and Progress. Administered through the testing
formats Smarter Balanced (Math & English) CAST (Science).

CA School Dashboard: The Dashboard is a website that shows how local educational agencies and schools are
performing on the indicators included in California’s school accountability system. The Dashboard is the next
step in a series of major shifts in California K-12 schools, changes that have raised the bar for student learning,
transformed testing and placed the focus on equity for all students. The Dashboard provides information that
schools can use to improve. The Dashboard is made up of easy-to-use reports that show local educational
agency or school performance on six state indicators and four local indicators. Users can search to see the
reports for any local educational agency or school.

CDE: California Department of Education. The CDE is the state agency that regulates and monitors public
schools in California.

CELDT: California English Language Development Test. A state test is required to be given to students, whose
Home Language Survey (HLS) indicates a language other than English, when the student first enrolls in a
California school. The test identifies the English proficiency level of the tested students. Those identified as
English learners are tested annually each fall until they are reclassified to Fluent English Proficiency (RFEP).
Common Core State Standards

(CCSS): Adopted in 2013, The Common Core State Standards for English Language Arts & Literacy in
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History/Social Studies, Science, and Technical Subjects (“the standards”) represent the next generation of
K-12 standards designed to prepare all students for success in college, career, and life by the time they
graduate from high school.

(DELAC): District English Learner Advisory Committee. An advisory committee that advises the districts
governing board on programs and services for English learners. Designated ELD Instruction: Specialized
instruction for ELs at a targeted time based on English Language proficiency levels and language learning
needs. Teachers use the CA ELD Standards as focal standards in ways that build into and from content
instruction.

(EL/ELL): English learner or English Language Learner. Also known as LEP (Limited English Proficient). Used in
many state documents. Equivalent to ELL. An English learner is a student who has been assessed with ELPAC
and has not developed fluent proficiency in English.

(ELA): English Language Arts (subject area).

EL Authorization: There are currently 3 different ways to attain certification for the teaching of English
Learners through the California Commission on Teacher Credentialing: Cross Cultural, Language, and Academic
Development Certificate/English Learner Authorization (CLAD), Bilingual Authorization, & Certificate of
Completion of Staff Development (CCSD). For more information please consult:
https://www.ctc.ca.gov/credentials/reg-added-auth

(ELAC): English Learner Advisory Committee. A committee of parents and staff that advises the principal and
school staff on programs and services for English learners.

(ELD) (Designated & Integrated): English Language Development. A broad term encompassing all aspects of
English language development for English learners. It includes speaking and listening as well as reading and

writing at developmentally appropriate language levels. See Designated and Integrated instruction for more
information on the distinction between the two.

(ELM): English Language Mainstream is a program designed for English Learners with “reasonable proficiency”
in English (per ELPAC as entry criterion; the level of designated ELD completed and recommendation by the
ELD Department as additional criteria for returning students) to continue the development of English by
receiving appropriate ELD and core content instruction in English. Specially Designed Academic Instruction in
English (SDAIE) is a major feature of this program. Mainstreamed English Learners require careful monitoring
and attention to their progress towards reclassification.

(EO): English Only student. An EO is a student with no home language other than English.

(ELPAC): The English Language Proficiency Assessments for California is a state test required to be given to
students whose Home Language Survey (HLS) indicates a language other than English, when the student first
enrolls in a California school. The test identifies the English proficiency level of the tested students. Those
identified as English learners are tested annually each Spring until they are reclassified as Fluent English
Proficiency (RFEP). The Initial Assessment was administered beginning July 1, 2018. The Summative
Assessment is given every year in the Spring.

(ESL): English as a Second Language. Typically refers to courses for learning the English language for those who
are not fluent in English.
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(FEP): Fluent English Proficient. Students with a home language other than English, whose oral and written
English skills approximate those of native English speakers as measured by ELPAC and/or other criteria. FPM:
Federal Program Monitoring. Federal and state laws require the California Department of Education (CDE) to
monitor implementation of categorical programs operated by local educational agencies (LEAs). LEAs are
responsible for creating and maintaining programs which meet minimum fiscal and programmatic
requirements.

(GMRT): Gates-MacGinitie Reading Tests - A tool that may be used as a diagnostic measurement to help the
teacher/school determine the student’s progress, developmental skill levels, and what students need in terms
of instruction.

(GRADE Test): Group Reading Assessment and Diagnostic Evaluation - An additional tool that may be used as a
diagnostic measurement to help the teacher/school determine the student’s progress, developmental skill
levels, and what students need in terms of instruction.

(HLS): Home Language Survey - A uniform census process and tool identified by the CDE. This survey asks
parents four (4) questions about a child’s language(s). The HLS is given to parents for every child enrolled in a

California public school.

(IEP): Individualized Educational Plan. Developed for students in Special Education. It identifies and
coordinates the programs and services to be given to a child identified in need of a Special Education program.

(IFEP): Initially Fluent English Proficient. A child classified as IFEP met the criteria for fluent English proficiency
upon initial language assessment using the ELPAC. Integrated ELD Instruction: Content instruction with
integrated ELD support throughout the school day. All teachers with ELs in their classrooms use the CA ELD
Standards in tandem with the CA CCSS for ELA/Literacy and other content standards.

(L1): The language that has been identified as the student’s primary or home language.

(L2): The second language the student acquires. Usually refers to English.

(LCAP): Local Control and Accountability Plan.

(LCFF): Local Control Funding Formula. LEA: Local Education Agency. Usually refers to a school district, but may
also refer to a County Office of Education, or an independent charter school.

(LEP): Limited English Proficient. Used in federal legislation to refer to English learners. LTEL: Long-term English
learner. EL students who have been in the U.S. for a long time (usually 6 or more years) but who have not

become proficient in English.

Newcomer: Refers to any foreign-born students and their families who have recently arrived in the United
States (US Dept of Education).
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Appendix

Sample

Survey

This Is a preview of the pre-registration form. This will not save any data.

Select Language
English .

1-8 Preregistration Forms 2017-18 (Page 4 of 7)

Home Language Survey

The Calfomia Education Code contains legal rmquirements which direct schools o 355265 tha Engllsh language proficiency of stcents, The process bagins
‘with detesTrining the: [anguage)s) spoken In the home of aach student. The responses b the nome language: survey wil assistin detemmining | a students
proficiency In English should be testad. This Infonmaton s essantial In order Tor the school to provide adequate INsUcional OGNS and senices.

A& parents o UArTIans, your cooperation i requested In complying with these requirements. Meass respond to each of the four questions isted below as
acourately 3s possibie. For e3ch queston, wile the name{s) of the languageis) that apply In e space provided. Plaase oo ot leave any question
uranswered. If an ermr Is made compisting this home [anguage sUTvey, You May requesst comection before your students English profidency s assessan.

Wihich langusge did your chil Ieam when hesshe first began to kT
First Language #| v

Which langusge toss your child most frequently speak at home?
Home Language % -

Which language to you [ parenis o guandans) most fraguently use when spaaking Wit your chiki?

ParenttoChild | v
Language %'

Which lanquagaisialect Is mest often spoken by aduits In the home?
{parents, guandians, grandparents, or any other adults)

Aduft Language % | o
Piease anier odays date Delow
Survey Date %
US Enfry Date % )

hitps:imenifes luminateed. comilvesTcustom_form_id=284page=Admin_PreRegistation_PreviewFormépage_id=10D6

1fe2017 Preview Pre-registration Form | lluminate Education

Page | 49

In which [anguage do you wish o Mecsive wiitian commUNicaons from the school?

Home
Language
(English)



Sample Home Language Survey (Spanish)

Preview Pre-registration Form  Manage Preqegisiration Forms  Manage Fieids

This |5 3 preview of the preregistration fom. This will not s3ve any data

Select Language
Spanish *

1-8 Preregistration Forms 2017-18 (Pagina 4 de 7)

Encuesta sobre el idioma

La Caliomia Cogigo de Edusacin contens requistins legales que 1as escusias direcins para evallar & dominks del idoma Ingkés oe los estudlantas. Bl
PIOCEGD COMISNZS 0o I3 deferminacion e (@ lengus {5 gue 52 habia en o hogar de cada astudlants. Las respuestss 3 la encuesta del idoma en & hogar
Zy1iaran 3 oelermingr sl un dominio o2 10 estudianies en INgISE debe sar prObats. E54 INformaEcion af esenclal para qUE |3 S5CUS1a Para PITVEST DIDgamas
¥ BENCKNE EdUCATVDS AdECUaDS.

C:OMo padres 0 DDes, 52 50iota s cooperacion en & cumplimianto de e5106 requishios. Por f3vor, responda 3 cada Una O |36 CLEND prequnias gue figuran a
continuacion con I3 mayor precision posibie. Para cada pregunta, e6orba el nomive {5) de 13 lengua (&) que 52 apiican en & espaciD propondonaso. Por tavor,
no deje ringuna pregqunta Sin respussta. S 52 COMEds UM 2o de completar 253 SncuSEa lengua Mmatema, 25 posible que requesst comecson ames o8 que
s estudianies 5& evalia dominko el Ingies.

£ @Ue Dma aprendd SU hij Cuando empezd 3 hadiar?
Frimer idiama .: .
e Ilioma habia 5u hijo en c353 con Mas Tecuenda?
Idioema matema t: .|
£Ené Iioma ullizan ustedas (los padres o fuiores) con mas frecuenda cuanda habian con su hilo?

Fadmes da Lenquaje v
Intants %' !

e Iglomia 52 habla con mas Trecuencla enine ko5 aoUtos en & Nogar (padies, Deores, abuslos O cuEiquier ol aduita}?
ioloma de aduln % v |

Por favor Ingrese |a facha de hoy abalo.

Fecha de la encuesta 1|
en & idioma matemo &

Fecha de ngreso a o
EELRI. %
nHpe:imenifee Huminatasd comilverTeustom_form_M=234langusge_id=15page=Admin_Prefagstation_PreviewFormapage =106 1z

1E2017 Praview Preregisiration Form | luminaie Education
i En queé ldioma desea recibir comunicaciones esciiias de [ escusla™

Idioma parm . v|
COTESpONdEnca #
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Initial Assessment Letter (English)

[ MENTFEE

English Langunage Proficiency Assessments for California
Initial ELPAC, 2020-21
Parent and Guardian Notification Letter

Date:
School:
Student [D=:
Grade:
D.OB:
Deear Parent/Guardian of:

You indicated that vour child’s primary or home langunage is not Englizh when registering yvour child for school. In
Califomia public schools, all students entering school for the first time will be assessed with the Initial English
Language Proficiency Aszessments for Califernia, or “Initial ELPAC.” if their home language i not English.

The Initial ELPAC iz the test used to determine if a student 1s an Englizh leamer or is fluent in English. This required
test will help identify students who nead help learming English. This is important so they can get the support they need
to do well in all school subjects.
Based on the home language survey rezults, your child will be assezsed with the Initial ELPAC.
You are an important part of vour child’s education. To help your child get ready for the test, you can:

Read to your child, or have them read to you on a regular basis.

Use pictures and ask your child to tell you what they see, or what 13 happening in each

plcture.

Provide your child with opportunities to use the languase outside of school.

Talk with your child’s teacher about your child’s listening, spealing, reading, and writing

shalls to help support their progress.

To leam more about the ELPAC, zo to the California Department of Education Parent Guide to Understanding the
ELPAC Web page at ELPAC Parent Besources then click on ELPAC Starting Smarter.

You also can look at sample test questions on the ELPAC practice tests, which can be found on the ELPAC Web =ite
at hitps:/'wonw.elpac. org/resources practicetests’.

If vou have amy questions about your child taking the ELPAC, please contact Julie Hong at 951-672-1851 or at
jhong@menifeensd.org.

Sincerely,

Julie Heng, Director of Contimucus Improvement and Accountability
Menifee Union School District

ELI»301
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Initial Assessment Letter (Spanish)

*
MENIFEE

Union S5chool District

29775 Haun Rd., Menifee, CA 92586 | (351) G72-1851 | www menilesusd.org
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Evaluaciones de Dominio del Idioma Inglés Para California
ELPAC Inicial, 2020-21

Carta de Notificacion al Padre v Tutor

Fecha:
Ezcusla: Mumero de Identificacion:
Grado: Fecha de Wacimiento:

Eztimado Padre’ Tufor de:

Usted indico que el idioma primaric ¢ del hogar de su hijo no ez inglés al momento de inscribir a su hijo en la
escuela. En las ezcuelas piblicas de California, todos los estudiantes que ingresan a 1z escuela por primera vez seran
evaluades con las Evaluaciones Iniciales de Competencia del Idioma Inplés para Califormia, o "ELPAC Inieizl”, 21
idioma materno no es el inglés.

El ELPAC inicial ez la prueba utilizada para determinar zi un estudiante &z un aprendiz de inglés o 31 domina el
inglés. Esta prueba obligatoria ayudara a identificar a los estudiantes que necesitan ayuda para aprender inglés. Esto
3 impertante para que puedan cbtener el apove que necesitan para tener éxito en todas las matenas escolarss.

Basados en los resultados de 1z encuesta del idioma del hogar, se evaluara a su hijo con el ELPAC inicial. Usted &3
una parte importante de la educacion de su hijo. Para ayudar a su hijo a prepararse para el examen, puede:

Leerle 2 zu hijo, o pedirle que Iz lea 2 usted de manera regular.

Uzar imagenes v pedirle a su hijo que le diga lo que ve o le que esta sucediendo en cada
imagen.

Proporcionarle a su hijo oportunidades para usar el lenguaje fuera de la escuela.

Hablar con el maestro de =u hijo sobre las habilidades de ezeuchar, hablar, leer v
escrifura de su hijo para ayudarle a apoyvar su progreso.

Para cbtener més informacion sobre el ELPAC, vava a la pagina web del Departamento de Educacion de California
a Informacion sobre la Prueba de ELPAC o a la Guia de Padres para Entender el ELPAC en
bitpe:"www elpac. org Tesources/parent-Tesources

También puede ver ejemplos de preguntas de prueba en las prusbas de practica de ELPAC, que se pueden encontrar
en &l sitio web de ELPAC en EL PAC Practice and Training Tests

51 tiene alguna pregunta acerca de la evaluacion de su hijo en ELPAC, comuniquese con Julie Hong llamando al
931-672-1851 o jhongEmenifeensd.org.

Atentamente,

Julie Hong, Director of Contimuous Improvement and Accountability
Menifee Union School District



Sample Initial Placement Letter (English)

#
MENIFEE

Urign Schaol District
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MENIFEE UNION SCHOOL DISTRICT
PARENT NOTIFICATION OF INITIAL PROGEAM PLACEMENT
Federal Title I or Title ITI and State Requirements

Diate:
Schoel: Grade: Student ID =

Diate of Barth:

To the parent{=)/znardian{z) of:

Dear Parentiz) or Guardian(z): When veur child enrolled i our school, a lanzuaze other than English was
noted on vour child’s Home Languaze Survay. Tha law reguires us to azzess vour chuld and nohfy vou of your
child’s proficiency level m English. We are required to mform vou of the lanpuzage acqmsiftion program options
from which vou may choose the one that best surts vour child. This latter alao explains the criteria for a studsnt
to exit the English learner program. {20 United States Code Section 63 12[o][31[AILL [Vl

Lanzuage Azzeszment Rezuliz
(20 TU.5.C Bection 631 2[][3][AI[1])
English Languaze Proficiency Asseszmeant (ELPAC)
Initizl ELPAC Parformance Levsl

Composite Domaing

Orrerall Score:

Oral (Listening znd Speaking)

Winiten (Feading and Wnting)

EBazed on the resuliz of the English lansuase proficiency aszessment, your child has bean 1dentified az an
student.

[] Individualized Education Program (IEF) on file and available
See [EP for a deseriphion of how vour child’s program placement will contribute to meeting the objectives of

the IEP. (20 U.5.C. Bection §312[=][3][A][vi])
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Urian School Distric
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Academic Achievement Rezuliz
Your child’s academic achievemeant iz evaluated through the state SBAC {Smarter Balance) tast, and the end of
the Units of Study Aszesaments.

Language Acguizition Program

Wa are ragmrad to provids a Structured Englizh Immerzion (SET) program ephon. If vou chooza thiz ophon
vour child will be placed i 2 classroom that uses mestly Enghish for instruction. (See the description balow.).
Languaze acquisition programs are educational programs dezigned to ensure Englizh acquisition cocurs as
rapidly and effectively as pozaible, and provides metruction to English learmers based on the state-adopted
academic content standards, inclading English language development (ELD) standards. (20 T.5.C. Saction
6312[e][31[ATEEL[]); EC Section 306[c])

Description of Program and Goalz for Englizh Learners

A descrniphon of the lansuage zcquizthon program provided m the Memifes Umion School District iz listad
below:

Stroctured Englizh Immerzion (SEI) Program: A lanzuage acquisition program for Englizh learmer: in
which nearly all elazeroom mstruchon 15 provided m Enslish, but with cumeulum and a pressntation
designed for pupils whe are leaming English. At mimmum, students are offered ELD and accesz to grade
leval academic subject matter content.

Englizh Language Mainztream (ELM}): Students who score at reasenable flusney in English are placed
in an ELM program. They are taught ELD and other core subjects by authorized taachers uzing
dizstrict-adopted textbooks and supplementary materials. Instroction is based on ELD and zrade-leval
content standards. Students recarve any addifional metruction nesded for theam to be raclazsified as fluent
English proficient.

Alternative Program (ALT)

Parenfz or lazal guardians of students enrclled mn the school may choose 3 lanswars acquizthon prosram
that best suits their chuld. “Language acquizition programs” refers to educational programs desizned to
enzure Enghsh acqusifion as rapidly and effectively as possible and provide instruction fo students on the
state-adopted academic standards, meluding ELD standards. The language acquisiion programes shall be
mformed by research and must lead to zrade lavel proficiency and academic achievement in both Enghsh
and another language. (EC § 306[c]. EC § 310[a].). Schocls m which parents or legal guardians of 30
studants or meore per school, or the parents or legal guardians of 20 students or more m anv grade raguest a
language acquisition program designed to provide language instruction mmst be reguired to offer a
proeram to the axtent possible. (EC § 310[a].)

If vour child 1z an English Leamer who is enrolled m grades 6-12, has been enrolled m scheols in the United
States for more than six vears, has remained at the same English language proficiency level for twe or more
consecutive vears as determined by the Califomia English Language Devalopment Test (CELDT), Englizsh
Languaze Proficiency Asszessment for Califormia (ELPAC) or any successor test, and scores far below bazic or
below bazic on the Enslizh laneunaze arts tezt of the Califormia Standards Tests or any succezszor test, he or she

LD-308 2
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i3 identified az a Long-Term English I earner (LTEL).

If vour child iz an English leamer who iz enrolled in grades 5-11 in the United States for four vears, scores at
the intermediate level or below on the CELDT, ELPAC or any successor test, and scores in the fourth year at
the below basic or far below basic level on the English lanpunage arts test of the California Standards Tests, or
any successof test, he or she iz identified as an English T earner at nigk of becoming an I TEL. If that is the casze,
you will zee either the LTEL box marked of the Englizh T eamer at risk of becoming and ITEL box marked in
future notifications.

O Student is a Long-Term English Learner
O Student is an English Learner at risk of becoming a Long-Term English Learner

20 US.C. Bection 313 2[2]. The manner in which the program for English lansuage development instruction
will meet the educational strengths and needs of long-term English leamers or English learners at risk of
becoming long-term English learners is core instruction with differentiated instruction and targeted
interventions.

20 U.5.C. Section 313.2[3]. The manner in which the program for English language development instruction
will help long-term English learners or Englizh leamers at risk of becoming long-term English learners
develop English proficiency and meet age-appropriate academic standards iz with standards-based
differentiated instruction and targeted interventions.

NOTE: At any time during the school vear vou may have vour child moved into the English Language
Mainstream Program. Parents of English learners have a right to decline or opt their children out of the
school district’s language acquizition program or opt out of particular English leamer service(s) within a
language acouizition program. (20 T.5.C Section 63 12[e][3]1[Al[viii]) However, LEAs remain obligated to
provide the student meaningfinl instruction) until the student is reclassified, inform the parent when progress is
not made, and offer the parent programs and services to consider at that time. {3 California Code of
Eegulations Section 11302) until the student is reclassified. (EC 310[1].) After guidelines regarding
Proposition 58 are published by the state we will be holding parent input meetings.

Parents may provide input regarding language acquisition programs during the development of the Local
Control Accountability Plan. If interested in a different program from those listed above, pleaze contact
your site principal to ask about the process.
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Exit (Reclaszification) Criteria
20 U8.C. Baction 6312[e][31[A]RAD

The goal of lansuaze acqmisttion programs 15 for students to becomes proficient i Enslizh az rapadly as
possible and to meet state academic achievement measures. This district’s exit (reclazsification) criteria are

listed below:

Eequired Criteria
(Califormia Educanon Cods
Section JLA[f])

MAenifee Union School Diztrict Criteria

Grades K-2

CGrades 3-8

Enghsh Lanzuaze Proficiency
25 meazured by Summatnee
ELPAL Aszzssament

Crheerall: 4

Crearall: 4
*2020-21 Dhztrict Mid-Vear
ELA Standard: Alismed Azzeszmant

richtz and encouraze them to parhcipate i the
reclzssification process

Teacher Input Teacher mput to mclude the studant’s academic | Teacher mput to mcluds the
lanzuage use n the classroom followmg: Analysis of studant’s
varbzl acadermic lansuzaze use 1 the
clazsroom and anakv=iz of 2 wrifing
zample desenbing zcadanie lanzuase
uss i wTiting
Parental Opinion and Siznature Signature
Consaltation Pronnde notice to parents or guardians of their Prorade netice to parents or guardians

of thewr risghts and encouraze them to
participate m the reclassification
process

District-approved reading
assessment and wittmg task for
companzon of student
performance m bazie skills
agamnst an empirically
sztzblizhed range of
performance m basic skills
basad on the performance of
Englizh proficient students of
the zame ags.

K (End of vear onkr)— Mearly hiat on most
recent Distnict ELA. benchmark assessment of
-Fzading

-Writing

-Lanzuzge

172" semastar onlvi—early Met on most
recant Dhstnict ELA benchmark azzezement of
-Feading

-Writing

-Lanzuzze

2™ — Mearly Mlet on most recent District ELA
banchmark zssesament of

-Fiading

-Whitimz

-Lanzuzze

Cuartar 3 ELA Standards Alizmed
Aszeszsment and Wnting Tazk
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MENIFEE UNION SCHOOL DISTRICT
NOTIFICACION A LOS PADRES DE LA ASIGNACION INICIAL DE PROGRAMA

Requisitos federales del Titulo | o Titulo Il y el estado

Fecha:

Escuela: Grado: Nimero de Identificacion:
Fecha de nacimiento:

A los padres/tutores de:

Estimados padres o tutores: Cuando inscribic a su hijo en nuestra escuela, indicd vn idioma aparte del inglés
en la encuesta de la lengua materna. La lev nos requiere evaloar a su hijo v notificarle de zu nivel del dominio
del inglés. Estamos obligados a informarle de las opeiones de programas de adquisicion de lengpaje
disponibles para que usted pusda ezcoger 1a mejor para su hijo. Este avizo también explica los criterios para Ia
salida del programa para aprendices del inglés. (20 Codigo de los Estados Unidos [U.S.C.]* zeccion
6312[e][31[AI[]).

Resultados de la E\'a]uaciéh del idioma
(20 U.8.C seccion 6312[=][3][A][])

- Evaluacion del dominio del inglés (ELPAC)*
Ambitos Compuestos
Nivel de rendimiento de 1a evaluacion inicial

Puntaje total

Lenguaje Oral (Habilidades de comprension
¥ expresion oral)

Lenguaje Escrito (Lectura v escritura)

Bazado en los resultados de la evaluacion del dominio del inglés, s ha identificado a su hijo como

O Programa de Educacién Individualizado (IEP) archivado
Wea el IEP para vna descripeion de la manera en que la asignacién de programa de su hijo contribuird al

cumplimiento de sus objetivos. (20 U.S.C. Seccion 6312[e][3][A][vii]

ELD-308 5P 1
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Rezultadoz de Aprovechamiento Académico

El aprovechamiante academico de su hije (2] se evalua por medic del examen estatal SBAC (Smarter Balanca)
v las evaluaciones al final de las Unidades de Estudic.

Programasz de adguizicion de lenguaje

Estames oblizades 2 ofrecer 1a opeion del programa de Inmersion Estrocturada en Ingles (SEI)*. 51 2zcoge
esta opeidn, su hyo sera asisnade a un aula donds principalments la instruceion se proporcionz en mzles. (Vea
Iz desenpeicn mas adelanta).

Loz programas de adguizicion de lensuaje son programas educativos dizefiados pars asegurar que la
adguisicicn del mslas ze logre lo mas rapido v eficazmente posible v proporcionan mstruccion para sstudiantes
de ingles bazadas en los estandare: de |2 dizeiphna zcadsmica adoptadas por 2l estade, mmcluse los estandares

para el Desarrollo del Inglas {30 ULS.C. Seccion 6312[e][3][A][m].[+]); EC Seccion 306[c]).

Dezeripeion de los programas ¥ metaz para estudiantes de inglés

A contimuacion el Distrito Escolar Union de Menifae muestra una descripeion dal programa de adquizicicn de
lenzuaje que ofrace.

Programa de Inmersion Estructurada en Inglez (3EI}: Un programa de adquizicion de lenguaje para
estudizntes  del inglés en donde caz toda la mstruceion en el aulz se properciona en inglés, pero conun
plan de estudic v una presentacion disetiada parz los estudiantes que estan aprendiendo mgsles. Como
minime, a los estudiantes e les offece una clases de desarrollo del idioma inglés (ELD por zus siglas en
mnglas) v acceso a la discipling académica apropiada para su nrvel de grade.

Lengnaje de Ingléz Intesrade (ELAL: Loz estudiantes que obtiensn como resultads una flmdez
zatizfactonia en mszlés son asiznades al programa ELL Mlzestros auterizades les ensefizm ELD v ofras
materias requeridaz mediante el uso de Lbroz de texto v matenales suplementanios adeptados por el
disfrite. La mstruccion se basa en los esténdares de contenido del srado v del ELD. Los estudiantas
reciben toda la metruccien adicional que sea mecesaria para ser raclasificados come estudiantes con
domimo fhudo dal ingles. (20 U5 .C. Seccion 206[c][2]).

Programa Alternative [(ALT)

Les padre: o tutores legales de loz estudiantes matneulades en la escuela pueden elegir el programa de
adguisicion de idicmas que mejor =2 zdapte 2 sus hijos. Los “programas de adguisicion del idioma™ ==
reflersn a programa: educztivo: disefiados para garantizar lz adguizicicn del mslés ds lz mansra mas
rapida v efectrra posible v proporcionar metruceion a los estudiantes sobre loz estanmdare: acadamuicos
adoptados por el estado, mcluides los estandares ELD. Los programas de adqumzicion del 1dioma deben sar
basado en mvestizacion v deben conducir a la competencia 2 nivel da grade y zl legro académico tanto en
mglas como an ofro wdioma (CE § 306 [e], CE § 310 [a].). Las ezcuelas en las que los padres o futores
legales de 30 estudiantes o mas por ezcuela, o los padres o tutores lesales d= 20 sstudiantes o mas en
cualguier grade soliciten un programa de adgmsicion de 1diomas dissfiado para properclonar instrucclon
de idiomas dsben astar oblisados a ofracer un programa en la medida da lo pesible . (CE § 210 [a])

&1 su hije (a) a2 un estudiante de inglés quien estd mscrito en los grados 8-12, ha estado imscrite en escuelas en

loz Estados Unidos por maz de seis afios, ha permanscide en el mizmo nivel de dominio del idioma ingles por
ELD-308 59 Fi
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dos o mas afic: consecutivos como estd determinado por la Prueba de desarsollo del idioma inglés (CELDT),
La Prueba de dominio del idioma inglés de California (EIPAC) o alguna otra pruoeba que la reemplace, v su
punteacion esta muy por debajo del puntaje bazico o debajo del puntaje basico en las pruebas de los estindares
de California de Artes del lenguaje inglés o alguna otra prueba que la reemplace, €l o ella sera identificado
como estudiante de inglés a largo plazo (LTEL).

3i v hijo (a) es vn estudiante de inglés quien esta inscrito en los grados 5-11 en los Estados Unidos por coatro
afios, saca un puntaje por debajo de intermedio o intermedic en la prueba CELDT, ELPAC o alguna otra
proeba que la reemplace. v saca un puntaje en el cuarto afic de por debajo del mivel basico o oy por debaje
del nivel basico en laz prusbas de los estandares de California de Artes del lengnaje inglés o alguna otra prueba
que la reemplace, €] o ella es identificado como un estodiante de inglés en riesgo de convertirse enun LTEL.
5i ese ez el cazo, vera que la caja de Estndiante de inglés a largo plaze o de Estidiante de inglés en riesgo de
convertirse en estudiante de inglés a largo plazo estara marcada en notificaciones futuras.

O El alummno es un estudiante de inglés a largo plazo
O El alummno es un estudiante de inglés en riesgo de convertirse en estudiante de inglés a largo plazo

20 US.C. Beccion 313 2[2]. La manera en la cual la instmuccion del programa de desarrollo del idioma inglés
cumplird con las fortalezas educativas v las necesidades de loz estudiantes de inglés a largo plaro o esmdiantes
de inglés en riesgo de convertirse en estudiantes de inglés a largo plazo es por medio de una instruceion basica
con instruceion diferenciada e intervencion dirigida.

20 US.C. Seccitn 313 2[3]. La manera en la cual 1a instmecion del programa de desarrollo del idioma inglés
ayudara a estudiantes de inglés a largo plazo v a estudiantes de inglés en riesgo de convertirse en estudiantes
de inglés a largo plazo a desarrollar el dominio del idioma inglés v a cumplir con estandares académicos
apropiados para su edad es por medio de una instroccidn diferenciada basada en estandares e intervencidn
dirigida.

NOTA: En cualquier momento durante el afio escolar, su hijo puede ser asignado al programa de clases
en inglés regulares. Loz padres de estudiantes de inglés tienen derecho a rechazar w optar por que sus hijos no
participen en el programa de adquisicion de lenguaje del distrito escolar o en algin servicio especifico para
estudiantes de inglés dentro de un programa de adquisicion de lenguaje (20 US.C  Seccion
6312[e][3]1[Al[viii]). Sit embargo, las LEA ziguen obligadas a proporcionar instruccion significativa hasta que
el extdiante sea reclasificado, informar a los padres cuando no se observe progreso, v ofrecerles programas v
servicios para que los consideren en ese momento (Codigo 5 de Reglamentos de California Seceidn 11302 EC
310[1]). Despuéz que las guiasz sobre el provecto de ley 58 sean publicadas por el estado llevaremos a cabo
renniones con padres para facilitar Ia informacion. Los padres pueden facilitar informacion sobre programas de
adguisicidn de idioma durante el desarrollo del Plan de Besponsabilidad de Control Local. 51 esta interesado
en un programa de los mencionados arriba por favor comuniguese con el director de su escuela para
informarse del proceso.
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Criterio de Reclasificacion (la salida del programa)
(20U.5.C. Seccion 6312[][3]1[AI[=]
El objetivo de los programas de adguizicidn del lenguaje es asegurarse que los estudiantes logren el dominio
del inglés lo mds rapido v eficazmente posible v que complan con las medidas de logro académico estatal. El
criterio de Reclasificacion del distrito se describe a continuacion.

Criterios requeridos
{Codigo Educativo de
California [EC]* seccion

S}

Grados K-2

Criterio de Menifee Union School District

Grados 3-8

Evwaluacion del dominio del
inglés medido por Las
Pruebas Continuas ELPAC

Total: 4

[Total: 4

FEvaluacion del disirito alineada con los estandares de
enguaje a mediados del ano 2020-21.

Evaluacicn del maesiro

La contribucion de! maestro incluye & uso de
enguaje academico en el =3'on de claze.

La contribucion dal maestro incluye lo sigusnte: Un andlisis
del uso del lenguaie verbal academico en el salon de clase
r un andlisis de un efemplo escrito describiendo el uso de
enguaje academico en escriura.

Consulta y oginién de los
padras

Firma

Proporcionar  una  notficacion a los padres y
butores de los derechos y animarlos a gue
participen en el proceso de redasficacion.

Firma

Proporcionar. una notificacicn a los padres y tutores de kos
Herechos v animarlos 3 gue partticpen en e proceso de
Feclasificacion.

Evaluacion de lectura y I3
funcion de escritura
Bprobads

por e distrito para la
comparacion del
Hesemperio

dal estudiante en
habilidades

basicas con un rango

empiricamenta establecido
He

desemperic en habilidades
nasicas de estudianies
que dominan el inglés de =
misma edad

¥. {Fin de afio solamente)— Casi cumplido en la
nayoria de las evaluasiones recienies de
enguaje de punto de referenca del distrito en:
-Lectura

[Escritura

FLenguaje

1+ (Solo 2d0 semestre}— Casi cumplido en la
frayoriz de las evaluationas recentes de
engusje de punio de referenca del distrite en:

-Lectura

[Escritura

FLenguaje

2 - Casi cumplido en la mayoria de |as

Evaluaciones recientes de lenguaje de punto de
referancia del distrito an:

-Lectura
E=eritura

tLengusje

Evaluacion sfineada con los esidndares da lenguaje de

Zer trimestre y la funcion de escritura.
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MENIFEE UNION SCHOOL DISTRICT
Annual Parent Notification of Program Placement Letter
Federal Title I or Title III and State Requirements
Date:
School:
Student S5ID=:
Grade:
To the parent(s)/'guardian(s) of: Date of Birth:

Dear Parent(s) or Guardian(s): In crder to make the best decision for vour child’s placement we have
contacted the previous zchool district and/or consulted the California Longitudinal Pupil Achievement
Data System. The law requires that we provide you with the school’s recommendation for program
placement and desecribe all available program options. This letter also explains how we decide when a
student iz ready to exit the English learner program. (20 Umited Sfates Code section: 7012 and
6312[g][1][A]; California Education Cods, Section 48985; and Title 3 of the Californiz Code of
Regulations, Section 11309[a][b][1])-

According to the results of the most recent English I anguage Proficiency Assessment of California
(ELPAC) your child’s overall Englizh proficiency level ia:

Baszed on this information, vour child will continue as:

O Englizh learner (EL) with les: than reasonable fluency in English and is assigned to the
Structured English Immersion Program.

[0 Englizh learner (EL) with reazonable fluency tn English and is assigned to the English
Mainstream Program.

If your child iz an English L earner who is enrolled in grades 8-12_ has been enrolled in schools in the
United States for more than :ix years_ has remained at the same English language proficiency level for
two or more consecutive years as determined by the Califormia English Language Development Test
(CELDT), English I ansuage Proficiency Assessment for California (ELPAC) or any successor test, and
scores far below baszic or below bazic on the Englizh langnage arts test of the California Standards Tests
or any successor test, he or she i3 identified a3 a Long-Term English Teamer (LTEL).

If vour child is an English learner who iz enrolled in grades 5-11 in the United States for four years, |
scores at the intermediate level or below on the CELDT, ELPAC or any successor test, and scores in the
fourth vear at the below basic or far below bazic level on the English language arts test of the California
Standards Tests, or any successor test, he or she is identified as an English Learner at risk of becoming an
LTEL. If that iz the case, on page 2, you will see either the LTEL box marked or the English Learner at
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rizk of becoming an LTEL box marked.
O Student is a Long-Term English Learner
O Student is an Englizh Learner at rizk of becoming a Long-Term English Learner

20 US.C. Section 313 2[2]. The manner in which the program for English langnage development
inztruction will meet the educationsl strengths and needs of f lonp-term Erglls}l leamers or Englizh learnersz
zt nigk of becoming long-term English leamers iz core instruction with differentiation instruction and
targeted intervention

20 US.C. Section 313 2[3]. The manner in which the program for English language development
inztruction will help long-term Englizh leamers or E""El]&h leamers &t risk of bh"‘l‘ﬂlng long-term English
leamners develop English proficiency and meet age-appropriste academic standards iz with standards-bazed
differenfiation instruction and targeted intervention.

Omnly 1f apphieable: O Individualized Education Program (IEF) on file and available
See IEP for a description of how vour child’s program placement will contribute to mesting the objectives

of the TEP. (20 U.5.C. Section 8312 (]300 A [van]).

Academic Achievement Results
Your child’s academic achievement iz evaluated through the state SBAC (Smarter Balznce) test, and the
end of the Unitz of Study Aszezsments.

Language Acquisition Programs
We are required to provide a Structured English Immersion (SEI) program option. If vou choose this
option vour child will be placed m a -::las:mnm that uses mostly Enghsh for mstruction. (See the
dezcription below). Lanpuage acquizition programs are educational | programs dezigned to ensure English
acquisition occurs as Iaplljlj. and effectively as possible, and provides instruction to English learners
bazed on the state-adopted academic content standards, including English language development (ELDY)
standards. (20 U.5.C._ Section 63 12[e] [3][A][w],[v]); EC Section 306[c])

Deseription of Program and Goals for English Learners
A description of the lanpuage acquisition program provided in the Menifee Union School District are
listed below: (20 U.5.C. Section 6312[][31[Al[wi],[vT)

Structured English Immersion (SEI)} Program: A lansuzge scquizition program for Enghsh
leamners in which nesrly all elaszroom instruction iz provided in English, but with curriculum and a
presentation designed for pupils who are leaming English. At minimam, students are offered ELD
and access to grade level academic subject matter content.

English Language Mainstream (ELM): Students who scors at reasonable fluency in English are
placed in an ELM program. They are taught ELD and other eore subjects by autherized teachers using
district-adopted textbocks and supplementary materials. Instruction iz based on ELD and grade-level

ELD-3{2
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content standards. Students receive zny additional instuction needed for them to be reclaszifiad az
fluent Englizh proficient.

Alternative Program (ALT)

Parents or lezal guardians of students enrclled in the school may choose a language zcqmusition
program that best suits their child “Language acquizition programs™ refers to educational programs
designed to ensure English acouisition as rapidly and effectively as pozsble and provide
ingtrzction to students on the state-adopted academic standards, incloding ELD standards.
The langpage acquisition programs shall be informed by research and must lead to grade
level proficiency and academic achievement in both English and ancther language. (EC
§ 306[c], EC § 310[a].). Schools in which parents or legal gpardians of 30 students or more
per school, or the parents or legal gpardians of 20 students or more in any grade request a
language acquisition program designed to provide language instruction must be required to
offer a program to the extent posaible. (EC § 310[a].)

NOTE: At any time during the school vear vou may have vour child moved into the
English Language Mainstream Program. Parents of English learners have a right to decline or
opt their children out of the school district’s language acquisition program or opt out of particular
Englizh learner service(s) within a lansuage acquisition program. (20 U.5.C Section
6312[e][3][All¥iii]) However, LEAs remain obligated to provide the student meaningfil
inztroction) until the student is reclassified, inform the parent when progress is not made, and
offer the parent programs and services to consider at that time. (5 California Code of Regulations
Section 11302 EC 310[1].) After guidelines regarding Proposition 58 are published by the state
we will be holding parent input meetings.

Parent: may provide input regarding language acquisition programs during the development of
the Local Control Accountability Plan. If interested in a different program from those listed
above, pleasze contact your site principal to ask about the process.
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Exit (Reclazsification) Criteria
(20 U5.C. Section 6312[e][3][AID

The goal of language acquisition programs is for students to become proficient in English as rapidly az
possible and to mest state academic achievement measures. This district’s exit (reclassification) critena

are listed below:
Reguired Criteria Mlenifee Union School District Criteria
(California Educeron Code
Section 313[{]} Grades K-2 Grades 3-5
Enzhzh Lanzuzge Proficiency | Owerall: 4 Crrarall: 4

as measurad by Surmmatrrs
ELPAC Aszs==ment

*2020-21 Dhstrict Mid-Year
ELA Stamdards Aligned Aszzsssment

Teacher Input Teacher input to nclode the student’s academic | Teachsr mnput to nclode the
lansuzge uze m the clazsroom followans: Analyzis of student’s
verbal aczdemic lansuage use in the
claszroom and analvas of 2 withne
sample dazcnbmgz acadernic langnaze
use In wrihing
Parental Opinion and Signztura Signatura
Consoltation Provide notice to parants or guardians of their Provida notics to parants or guardians
rightz and ancourage them to parherpate 1 the of thair rightz and sncourage thern to
reclassification procesz participats m the reclazzification
Procass

District-zpproved reading
azzezzment and writing task for
comparizon of student
performance m basic sklls
agamnzt an emparically
established ranzs of
performance i basic skills
based on the performance of
Engzlizh proficient students of
the zamea ags.

E (End of year only)}— Neark: Mot on mest
recant District ELA benchmark ascassment of
-Feadimg

-Wiitinz

-Language

17 (2™ semestar caly-Tearky Mat on most
recent District ELA benchmark aszsssment of
-Reading

-Writing

-Langnaze

2™ —Maarly Met on most recent District ELA
benchmark azzezzmant of
-Feading
-Wiitinz
-Langnage

Quarter 3 ELA Standards Alizned
Aszzezoment and Wintne Tazk
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MENIFEE UNION SCHOOL DISTRICT
Notificacion Anual a los Padres de Asignacion de Programa

Requisitos Federales de Titulo I o Titulo III ¥ Requisitos Estatales

Fecha:

Ezcuela:

# de 1denfificacion del estudiante:

Grado: Fecha de nacimiento:

A los padres | tutores de:

Estimado(s) Padre(s) o Tutor(es): Su hijo continia siendo identificade como un estudiante de inglés. Cada afic, 32
requiere eveluar 2 su hijo v notificarle sobre el nivel de deminic del inglés de su hijo. Al mismo tiempo debemos dar
una descripeion de laz opciones de programas de adquizicién del lenguzje para que usted elijz €] que mejor ze adapte
a zu hijo. Esta carta también contiene el criterio para que un estudiante pueda salir del programa para estudiantes de
ingles. (20 United States Code [U.5.C] Seccion 6312[e][31[AIRL[v]).

De acuerdo con los resultados més recientes de la prueba para medir el desarrello de inglés de (CELDT) o 1z prusba
de suficiencia en el idioma ingléz de California (ELPAC) el nivel de dominio de inglés de su hijo es:

Basado en esta informacion la designacion de su hijo seguirad siendo:

O Estudiante de inglés (EL por sus siglas en inglés), con una fluidez en inglés menos que satisfactoria,
asignado al Programa de Inmersion Estructurada en Inglés (Structured English Immersion Program).

O Estudiante de inglés (EL por sus siglas en inglés), con una fluidez en inglés satisfactoria, asignado al
Programa del Lenguaje Inglés Integradoe (Englizh Language Mainstream Program).

31 =u hijo (a) ez un estudiante de inglés quien esta inserito en los prades 6-12 ha estado inserito en escuelas en los
Estados Unidos por mas de zeis afios, ha permanecido en el mismo mivel de dominic del idioma inglés por dos o mas
afios consecutivos como estd determinado por 1z Prueba de desarrolle del idiema inglés (CELDT), La Prueba de
dominio del idiomz inglés de California (ELPAC) o alguna otra prusba que la reemplace, v su puntuacion estd muy
por debajo del puntzje bisico o debajo del puntaje basice en las pruebas de los estindares de California de Artes del
lenguaje inglés o alguna ofra prueba gue la reemplace, €l o ella zera identificado come eztudiante de inglés a large
plazo (LTEL).

51 zu hijo (a) ez un estudiante de inglés guien esta inscrito en los grades 3-11 en los Estados Unidos por cuatro afios,
saca un puntaje poT debajo de intermedio o intermedio en la pmsba CELDT, ELPAC o alguna ofra prueba que la
reemplace, v saca un puntaje en el cuarto afio de per debajo del nivel basico o muy por debajo del nivel basice en las
pruebas de los estandares de California de Artes del lenguaje inglés o alguna otra prueba que la reemplace, €l o ella
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ez identificado como un estudiante de inglés en nesge de convertirze en un LTEL. 81 ese es el caso, vera que la caja
de Estudiante de inglés a large plaze o de Estudiante de inglés en rieszo de convertirze en estudiante de mglés a
largo plazo estzrd marcada a continacion.

[ ] El alumno es un estudiante de inglés a largo plazo
[] El alumno es un estudiante de inglés en riesgo de convertirse en estudiante de inglés a largo plazo

20 US.C. Seccion 3132[2]. Lz manera en la cual la instruccion del proprama de desarrelle del idioma mglés
cumplir con las fortalezas educativas v las necesidades de los estudiantes de inglés 2 largo plazo o estudiantes de
inglés en riesgo de convertirse en estudiantes de inglés 2 large plazo es por medio de una instruccidn bdsica con
instruccidn diferenciada e intervencicn dirigida.

20 US.C. Seccion 313.2[3]. Lz manera en la cual la instruccion del programa de desarrelle del idioma inglés
ayudara a estudizntes de inglés a largo plazo v 2 estudiantes de inglés en niesgo de convertirse en estudiantes de
ingléx a larzo plazo 2 desarrollar ] dominie del idioma inplés v 2 cumplir con estindares académicos zpropiades
para zu edad es por medio de una instruccion diferenciada basada en estandares e intervencion dirigida.

Solo =i comresponda:: D Programa de Educacion Individualizade (IEP) archivado
Wea el IEP para una descripcion de la manera en que lz asignacion de programa de su hijo coniribuird al
cumplimiento de suz objetivos. (20 US.C. Seccion 6312[][31[A][vii]

Eesultados de Aprovechamiento Académico

El aprovechamisnto académice de zu hijo (a) se evalda por medic del examen estatal SBAC (Smarter Balance) v laz
evaluaciones al final de las Unidades de Estudic.

Programas de adquisicion de lenguaje

Estamos obligados a ofrecer 1a opcidn del programa de Inmerzidn Estructurada en Ingles (SEI). 5i ezcoge
esta opcion, su hijo serd asignado a un avla donde principalmente la instrccion se proporciona en inglés.
(Vea la descripeidn a continuacion). Los programas de adquisicion de lenguaje son programas educativos
dizefiados para garantizar que la adquisicién del inglés se logre lo mas rapido ¥ eficazmente pozible v
proporcionan instruccion para estudiantes de inglés basadas en los estindares de la dizciplina académica
adoptadas por el estado, incluyendo loz estandares para el Desarrollo del Inglés (20 TU.S.C. Seccion
6312[e][3][A][1i].[v]): EC Seccion 306[c]).

Diescripeion de los programas v metas para estudiantes de inglés
A continuacién el Distrito Escolar Unidn de Menifee muestra una descripeion del programa de
adguizicion de lenguaje que offece.

Programa de Inmersion Estructurada en Inglés (SEI): Un programa de adguisicion de lenguaje
para estodiantes  del inglés en donde cas toda la instruceion en el anla ze proporciona en mglés,
pero con un plan de estudio ¥ una presentacion dizefiada para los estudiantes que estan aprendiendo
inglés. Como minimo, a loz estudiantes se les offece una clases de desarrollo del idioma inglés
{ELD por sus siglas en inglés) v acceso a la disciplina académica apropiada para su mivel de grado.

ELD 302 2
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Lenguaje de Inglés Integrado (ELM): Los estudiantes que obtienen como resultado una fluidez
zatizfactoria en inglés son asignados al programa ELM. Maestros avtorizados les ensefian ELD v
otras materias requeridas mediante el uso de libros de texto v materiales suplementarios adoptados
por el distrito. La instruccidon se baza en los estandares de contenido del grado v del ELD. Los
estudiantes reciben toda la instruccion adicional que zea necesaria para zer reclazificadoz como
estudiantes con dominio fluido del inglés (20 U_5.C. Seccion 306[c][2]).

Programa Alternative (ALT)

Los padres o totores legales de los estudiantes matriculades en la escuela pueden elegir el programa
de adguisicion de idiomas que mejor se adapte a sus hijos. Los “programas de adquisicion del
idioma™ se refieren a programas educativos disefiados para garantizar la adguisicion del inglés de la
manera mas rapida v efectiva posible v proporcionar instruccidén a loz estudiantes sobre los
estandares academicos adoptados por el estado, incluidos los estindares ELD. Loz programas de
adgquizicion del idioma deben ser basado en investigacion ¥ deben conducir a la competencia a nivel
de grado v al logre acadéemico tanto en inglés como en otro idioma. (CE § 306 [c]. CE § 310 [a].).
Laz escuelaz en las gue los padres o tutores legales de 30 estudiantes o mds por escuela, o los
padres o tutores legales de 20 estudiantes o mas en cuwalguier grado scliciten un programa de
adgquizicion de idiomas dizefiado para proporcionar instruccion de idiomas deben estar obligadoz a
ofrecer un programa en la medida de lo posible . (CE § 310 [a].)

NOTA: En cualguier momente durante el afio escolar. su hijo puede ser asignade al programa de
clases en inglés regulares. Loz padres de estudiantes de inglés tienen derecho a rechazar v optar por que
zu: hijos no participen en el programa de adquisicion de lenguaje del distrito escelar o en algun servicio
especifico para estudiantes de inglés dentro de un programa de adquisicién de lenguaje (20 US.C Seccion
6312[e][3][A][+1it]). Sin embargo, laz LEA siguen oblizadas a proporcionar instruccion significativa hasta
gue el estudiante zea reclasificado, informar a los padres cuando no se observe progrezo, v oftecerles
programas v servicios para que los consideren en ese momento (Cddige 5 de Reglamentos de California
Seccién 11302 EC 310[1]). Después que las guias sobre el provecto de ley 38 sean publicadas por el
estado llevaremos a cabo reuniones con padres para facilitar la informacion. Loz padres pueden facilitar
informacion sobre programas de adquisicion de idioma durante el desarrcllo del Plan de Fesponsabilidad
de Control Local. $i esta interesado en un programa de los mencionados arviba por favor comuniquese
con el director de su escuela para informarse del proceso.
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Criterio de Reclasificacidn (la salida del programa)

(20 US.C. Seccion 6312[e][31[A][vi])
El objetive de los programas de adguisicién del lenguaje es assgurarse que los estudiantes logren el dominic del
inglés lo més rapido v eficazments pesible v que cumplan con las medidas de logro académico estatal. El criterio de
Reclazificacion del distrito se describe a continuzcion.

Criterios requeridos
(Codigo Educativo de
California [EC]* seccion

13

Grados K-2

Criteric de Menifee Union School District

Grados 3-8

Evaluacion del dominio del
inglés medsdo por Las Prusbas
Continuas ELPAC

[Tofal: 4

[Total: 4

FEvaluacion del distriio alineada con los estandares de
enguaje & mediados dal afo 2020-21.

Evaluacion del masstro

s confribucidn del maestro incluye &l uso de
enguaje académico en el salén de clase.

La contribucidn del massiro ncluye lo siguiente: Un anslisis

def uso del lenguaje verbal academico en & salon de clase
v un analisis de un elempéo escrito describiendo el uso del
enguaje académico en escritura.

Consulta y opinicn de los
padras

Fima
Proporcionar una notificacson a los padres y

futores de los derechos y animaros 3 que
participen en el proceso de reciasificacion.

Firma

Proporcionar una notficacion a fos padres y tutores de los
iderechos y animarlos & que parficipen en el proceso de
reciacificacion.

Evaluacion de lectura y la
funcidn de escritura aprobada
por el distrito para la
comparacion del desempenio
del estudianie en habilidades
basicas con un rango
empirncamente establecido dal
desemperio en habilidades
basicas de estudiantes

que dominan &l inglés de la
misma edad

K. (Fin de afio solamente’— Casi cumplido en la

mayoria de 1as evaluaciones recientes de
enguaje de punto de refarencia de distrito en:

-Lecturs

FE=crtura

Foengusje

1+ {Solo 2do semestre)} Casi cumplido en la
mayoria de las evaluaciones recientes de
enguaje de punio de referencis de distrito en:

-Lechra

HEscritura

FLengusje

29 - Casi cumplide en la mayoria de las
Evsluaciones recientes de lenguaje de punio de
referencia del distrito en:

-Lecturs

FE=crtura

Fo=ngusjs

Ewvaluacion alineada con los estindares de lenguaje dal

Jer timesire y 1a funcién de escritura.
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EL Program — Reclassification Consultation (English)

% MENIFEE UNION SCHOOL DISTRICT
MENIFEE Assessment and Accountability
Unian School District 29775 Haun Road, Menifee, CA 92586
(951) 672-1851

EL Program - Reclassification Consultation
Date:
Parent/Guardian Name (please print):
RE:
School Site:
Your child has met the Menifee Union School District's Reclassification critenia and is being
considered for reclassification. After the student is reclassified, he/she will no longer be
receiving English Language Development (ELD) support. Student's that are reclassified will be
monitored by their teacher and school site administration for 4 years after reclassification to
ensure that he/she continues to meet the RFEP criteria for academic success.
By signing this document, you acknowledge that you have been notified and have been given
an opportunity for parent opinion and consultation during this reclassification process as

described in the California Department of Education, Education Code 313[f][3]; 5 CCR 11303][c].

If you have guestions regarding reclassification, please feel free to speak with your site
administrator or your child's teacher. Please sign and return this letter to your child's teacher.

Thank you,

Parent/Guardian Signature Date
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EL Program — Reclassification Consultation (Spanish)

& MENIFEE UNION SCHOOL DISTRICT
MENIFEE Assessment and Accountability
29775 Haun| Road, Menifee, CA 92586
(951) 672-1851

Programa EL — Consulta de Reclasificacion
Fecha:

Nombre del Padre/Tutor (por favor escriba en letra de molde):
RE:

E=scuela:

5Su hijo {a) ha cumplido con el criterio de reclasificacion del Menifee Union School District y
esta siendo considerado para ser reclasificado (RFEP). Después de que el estudiante es
reclasificado, él/ella no recibira apoyo para el Desarrollo del Lenguaje Inglés (ELD). Los
estudiantes que son reclasificados seran supervisados por sus maestros y por la administracion
de la escuela durante 4 afos después de su reclasificacion para asegurarse gue éliella
continda cumpliendo con el criteno de RFEP para tener éxito academico.

Al firmar este documento, usted confirma que ha sido notificado y que se le ha dado la
oportunidad de opinar como padre y hacer consultas durante el proceso de reclasificacion
como esta descrito en el Codigo Educativo 313[f][3]; 5 CCR 11303[c] del Departamento de
Educacion de California.

5i usted tiene preguntas relacionadas a la reclasificacion, por favor contacte al administrador de
su escuela o al maestro de su hijo(a) con toda confianza. Por favor firme y devuelva esta carta

a el maestro/a de su hijo/a.

Gracias,

Firma del Padre/ Tutor Fecha
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Form F: 4-Year RFEP Student Monitoring Form

Menifee Union School District Menifee Uﬂfﬂﬂjp*:_fgﬂl_f?i_ﬁfgflf

Assessment and Accountability Team M gk
Venifee, CA 925386

Grades 6-8 Telephone: (951) 672-1851

Form F Fax: (951) 244-7563

4-Year RFEP Student Monitoring

Form

Attention: Student data is taken from an electronic data file formatted specifically for student monitoring. Each intervention and
comment was added by the students’ teacher and or school site administrator. Please refer to Electronic Signatures below.
Site Admin: Please ensure this form is placed in the student's CUM file.

RFEP Student Demographics

Student name: ID: Grade: Site:

Teacher: RFEP Date:

Monitoring Data Details

Interventions, Language Support and Goals

Does the student meaet SBAC criteria for the year 2018/20197

What interventions will be put in place to ensure the student’s academic success?

Teacher's e-gignature:

Teacher's name: Date: School year: 2020/2021
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Sample Recommendation for Reclassification Form A

Menifee Union School District

INPUT FOR STUDENT RECLASSIFICATION
Limited English to Fluent English Proficient

MUsD School Site:

School Year: 202042021

LEP Drate US Schaol Entry:
Years in EL Program:

Date of Reclassification:

Student's Full Name:

RFEP Denied (Date) [Check one reason below)

DOB: Reason: O ELeac O sBac CEnd of Wnit Assessments not met
Student ID4: Grade:
LOCAL ASSESSMENT MEASURES
Owerall ELPAC Level: 4
BASIC SKILLS ASSESSMENT DATA
Benchmark Assessment Used: Benchmark Assessment Used:
Kinder Score Met or Nearly Met 2" Grade | Score | Metor Nearly Met
Reading Reading
Writing Writing
Language Language
Benchmark Assessment Used: 2020-21 District Mid-Year ELA
Standards Aligned Assessment
1* Grade Score Mat or Nearly Mat 37— g™ Score | Met or Mearly Met
Reading 03 EL
Writing Assessment
Writing Task
Language
Teacher's Signature: Principal’s Signature:
Teacher's Name: Principal’s Name:
Date Signed; Date Signed:

Pleaze do not write below this

For District Use Only:

Site: Date Motified Site Admin:

SPED __ Form A __Form B__ 501__ Cert__

Date Parent Notified/Form C: Proof of eligibility attached____

RFEP Processed by:

Reclassification Denied: Yes  No Reclassification Denied by:

Denial-Proof Attached Scanned___

Form A Revised 06/25/2020
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Menifee Union School District’s Reclassification Criteria

ELPAC - English Language Proficiency Assessments of CA
School Year: 2020-2021

Grades K-2
Ernglish Langusge Proficiency as messured by Summative ELFAC
aszessment: Cvearzll: 4 Grades 2- 8

Basic skills
K {End of year only) — Nearly met on mast recent
District ELA benchmark assessment of
o Reading

o Writing Basic Skills
o Lasmguzge

English Language Proficiency as measured by Summative ELPAC
aszessment : Owerall: 4

o 2020-21 District Mid-Year ELA Standards Aligned

159 (29 semester only) — Mearly met on most recent ARSI

District ELA benchmark assez=ment of

o REilltiil'IE o Writing Task
o \Writing
o Lamguszge

Teacher Input
ond _ Mearly met on most recent District ELA

benchrmark assessment of
o Reading

o \Writing

o Lamguzge

Teacher input to include the following: Analysis of student's verbal
arademic language uss in the classroom and analysiz of 2 writing
sample describing academic language use im writing.

Teacher Input
Teacher input to indude the student’s scademic language use in
the classroom

Parental opinion and consultation

&  Signsture

Parental opinion and consultation #  Provide notice to parents or guardians of their right= and
& Signature encoursge them to  participste in the reclassification
process.

= Provide notice to parents or guardians of their rights
and encourage them to participate in the
reclassification process.
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Sample Recommendation for Reclassification Form B

z MENIFEE UNION SCHOOL DISTRICT
Assessment and Accountability
MENI FEE 29775 Haun Road, Menifee, CA 92586
(951) 672-1851

TEACHER INPUT FOR RECLASSIFICATION

Teacher Input on English Language Proficiency/Academic Performance

Student: 1D it Grade:

School: Teacher: Date:

*Collaborative

Check all
that apply

Student expresses increasingly complex feelings, needs, ideas, and opinions in a variety
of settings.

Student responds to questions using extended, more elaborated discourse.,

Student initiates and sustains dialogue on a variety of grade-level academic and social
topics.

Student participates fully in collaberative conversations in all content areas at grade
level with occasional support as necessary.

Student participates fully in both academic and non-academic settings requiring English.

*Interpretive

Student comprehends concrete and many abstract topics.

Student reads increasingly complex text at grade level.

Student reads technical text supported by pictures or graphics.

Student reads with limited comprehension difficulty, a variety of grade-level and
technical texts, in all content areas.

*Productive

Student produces, initiates, and sustains interactions with increasing awareness of
tailoring language to specific purposes and audiences.

Student writes and expresses ideas to meet increasingly complex academic demands for
specific purposes and audiences.

Student writes and expresses ideas to meet a variety of social needs and academic
demands for specific purposes and audiences.

Print Teacher Name

Teacher's Signature Date:

Form B Revised 6/06/2019)
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Form C - Notification of Redesignation

MENIFEE UNION SCHOOL DISTRICT
DISTRITO ESCOLAR MENIFEE
Assessment and Accountability
Servicios para los Estudiantes de inglés

Parent/guardian Notification of Redesignation
Aviso de Reclasificacion de Estudiantes de inglés

Student Name: DOB:

Nombre del estudiante Fecha de nacimiento
Current Site: Current Grade:
Escuela Grado

Current Teacher(s) :

Muaasiro(s) Student ID =:
RFEP Date: Home Language:
Fecha de reclasificacion Idioma natal

Dear Parents/'Guardians,

Your child has been participating in the English Language Development (ELD) Program of the Menifee Union
School District. He/she has now met the school district’s criteria to be redesignated as a Fluent English
Proficient (R-FEP) student. Based on these criteria, the school staff believes that vour child has the English
language skills necessary to succeed in school without the support of the ELD Program.

If vou would like more information regarding the redesignation process, please call me, Ricki Drake at {(951)
672-1851 ext. 49402

Fodockkdackdock R dokk ek R dokk RSk R dok sk Rk R dok sk RSk R bk RSk R ok RSk Rk ok RS kokok Rk ok sk RSk

Estimados padres tutores,

Su hijo ha estado participando en el programa de desarrollo del idioma de inglés (ELD) de Menifee Union
School District. Su hijo ha cumplido con los requisitos del distrito para ser reclasificado con dominio del
idioma inglés {R-FEP | Basado en estos requisitos, el personal escolar cree que su hijo tiene las habilidades
necesarias en inglés para tener exito en la escuela sin la ayuda del programa de ELD.

51 desean mas informacion en cuanto al proceso de reclasificacion, favor de lamar al (951 672-1851 x 49402 a
Ricki Drake

Sincerelv/Atentamente,

English Leamer Services
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ALTERNATE

A4 English Language Proficiency Assessments for California

ASSESSMENT FACT SHEET

The Alternate English Language Proficiency Assessments for California (ELPAC)
ﬂ is the test that is used to measure how well students in kindergarten (K) through

grade twelve (including students through 21 years of age) understand English

when it is not their primary language. This test is designed for students with the

WHATISTHE st significant cognitive disabilities who are English learners (Summative), and
ALTERNATE potential English leamers (Initial), who have been identified as having a language
ELPAC? other than English. Furthermore, their individualized education program (IEP)

team has determined that they are eligible for an alternate assessment.

The Alternate ELPAC was developed to ensure that all students are able to
a"" participate in an assessment that is an accurate measure of a student’s English
language proficiency (ELP). The Initial Alternate ELPAC will provide information
WHY IS THE to determine a student's initial classification as an English leamer (EL) or as
ALTERNATE initial fluent English proficient (IFEF) and the Summative Alternate ELPAC will

ELPAC GIVEN? provide information on an EL student’s annual progress toward ELP and support
= decisions for students to be reclassified as fluent English proficient (RFEP).

{ The Initial Alternate ELPAC will be administered to all eligible students in
' kindergarten through twelve, ages three through twenty-one, whose primary
language is a language other than English and are determined eligible for
WHO TAKES THE alternate assessments by an IEP team. LEAs are required to administer the

ALTERNATE Summative Alternate ELPAC annually to eligible students identified as ELs until
ELPAC? they are RFEP.
This is a computer-based assessment administered one-on-one by a trained
[ ] test examiner who is familiar with the student and their needs. The student will
afn interact with a test examiner who will collect and record responses, although
HOW IS THE some students may navigate the test independently, depending on their abilities.
ALTERNATE The Alternate ELPAC is untimed; test items will be administered to the student

ELPAC GIVEN? over the course of one or more testing sessions, as needed, for the student to
‘ complete the assessment.

Students who are English learners and are eligible for an
WHEN IS THE alternate assessment are given the Summative Altermnate
ELPAC every spring until they are reclassified as proficient in

ATERNATE  Engish,
ELPAC GIVEN?

For additional information visit the California Department of Education
ELPAC web page at hitps://www.cde.ca.gov/ta/tglep).

July 2020
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HOJA INFORMATIVA SOBRE LAS EMALUACIONES

Pruebas de Suficiencia en el Idioma ﬂ-
Inglés de California (ELPAC) \& =

QUE CUANDO

Las Pruebas de Suficiencia en
el Idioma Inglés de Califomia
{English Language Proficiency
Aszessments for California, o
ELPAC) son la nueva evaluacion

QUIEN

La |A se adminisira a
estudiantes de K al 12° grado
cuya lengua matema no es
&l inglés, para determinar su

La |4 se administra a 30 dias
de |a inscripcion inicial del
estudiante en una escuela
publica de California.

ufiizada en Calfomiapara hosicobunch bl et

determinar la proficienda en ingles — La 5A se administra en

de aquellos estudiantes cuya La 3A se adminisira solo cuzlquier momento, durante

lengua matema no es &l inglés. a aj?ﬂ:s_gﬂtlﬂﬂgﬁ detlﬂ &l periodo de administracion.
jardin de nifios gra

Las ELPAC reemplazan la Prueba que han sido identificados

para Medir el Desamollo del Inglés
en Califomia (California Englizh

oomo EL. Los estudianies EL
tomarén la SA& fodos los afos

Language Development Test, o =
CELDT) y esan alineadas con hasta gue s& ciasifiguen como
los Estandares de Desarrolio del FREIEIE R o e
Ingl_e:s COMmo Segundo |dicma de i il ERGRTHES: )
California de 2012, discapacidades que no puedan T
Las ELPAC evaliian cuatro areas: tomar todas las pruebas ELPAC - |
Comprension auditiva, expresion o una seccion de las ELPAC 18
oral, leciura y escritura. con hemamienias un'rue_rsales
Las ELPAC se componen de acepiadas, apoyos designados, L. SA
dos evaluaciones separadas: 0 acomodaciones, tomaran una Fce kit o
— o0 més pruebas altemas, segin 31 de maya
Evaluacion inicial {LA} se indique en su programa
La Evaluacion inicial {Initial individualizado de educacion o
Assessment, o |4) se usa para plan de la Seccion 504.
identificar a un estudiante i
aprendiendo inglés como
segundo idioma (English CDMD
Leamer, o EL)oque es
i i o ke L A La ELPAC es una prusha gue se
g toma con lapiz y papel en siete
administra una sola ver durante : 18 IA:
; : grados o gamas de grades: K, 1, i
la presencia del estudiante en 3 g " _ [ ] 1° die julic al
: s 2,3-5,6-8 10y 11-12 i
el sistemna de escuelas publicas S i 5 19 30 de junia
de Califomia. come resultado En Jan;lsn de ninos y 1° grado,
de la encuesta de lengua cada area se adminisira en SA:
matema. La calificacion local de formea individusal. 1° de febrerc al
la 14 serd la calificacion oficial. De 2* a 12° grado, la prueba se 31 de mayo
administra en grupes, excepto la :
- - prugha de expresion oral, que se
| EENT S 0 administra en forma individual
La Evaluacion sumativa :
iSummative Assessment, El fiempo para tomar ia prusha
o SA) de las ELPAC solo varia segun el grado, &l area y
se aoministra 3 estudiantes el estudiante individusal. Una vez
identificados anterioments que las ELPAC s pongan en
como EL de acuerdo a los funcicnamiento, se publicarin los 2019 1A
resultados de la 14, para medir tiempos de prueba estimados. T 1 de julio a
que tan bien progresan en cada . 70 30 de junio
umo de las cuaTo areas de PDR QUE
' inglés. Los resultados =2 usan SA:
como uno de cuatro critenios mportante ident 1° de fiebreng al
para deferminar si el estudiante E.stﬂm m&mﬁ mudra 31 de mayo
Bst? listo para ser reclasificado q =y L

como proficiente en inglés,

con el inglés para que puedan
recibir el apoyo necesano para

para ayudar a establecer su - e
o v A el ot A
reporiar suU desempenda. -

academica.

Para obitener informacitn adicional, lame a su Coordinador Escolar o visite la pagina web de las ELPAC
del COE en hitpJ/iwww.cds ca gowiafip'ep! o las paginas web de las ELPAC en hip-fwwwelpac.ongl.
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A PARENT GUIDE TO UNDERSTANDING

The Alternate English Language Proficiency

Assessments for California (ELPAC)

S ———

The Alternate ELPAC is designed for students in kindergarten (K) through grade

twelve (including students through 21 years of age) with the most significant

cognitive disabilities. These students are also English learners (Summative) or
potential English learners (Initial), who have been identified as having a language
other than English. Furthermore, their individualized education program (IEP)

team has determined that

they are eligible for an alternate assessment.

o

w |

Initial Alternate ELPAC

WHO

WHAT

Students take the |nitial Alternate ELPAC
if they have a primary language other
than English, have never been previously
classified as English learners, and are
eligible for an alternate assessment.

The Initial Alternate ELPAC is used to identify
a student as either an English leamer who
needs support to learn English, or as proficient
in English. It is specifically for students who are
eligible for an allernate assessment.

WHEN WHY
Students are given the Initial Identifying students who need help leaming English is
Alternate ELPAC within 30 important so students can get the support they need to
days of when they enroll at measure what they know and can do to be successful in
school. school.

Summative Alternate ELPAC
WHO . WHAT WHEN

Students who The Summative Alternate ELPAC Students who are English

are identified as
English learners
and are eligible

for an alternate

assessment.

or district if the student is
English.

HOW

The Summative Alternate ELPAC is an untimed
computer-based assessment administered one-

on-one by a test examiner who is familiar with the

student and their nesds.

measures the skills of English
leamers and will help tell the school

to be reclassified as proficient in

learners are given the Summative
Alternate ELPAC every spring,
between February and May until
they are reclassified as proficient
in English.

ready

WHY

Students who are identified as English
learners will take the Summative
Alternate ELPAC to measure their
progress in leaming English.

California Department of Education = July 2020
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A Parent Guide to Understanding the Alternate ELPAC (continued)
I ———

The Alternate ELPAC tests a student’s Receptive (Reading and Listening) and
Expressive (Speaking and Writing) skills.

However, students can respond in their preferred mode of communication for all test questions.
Some examples of communication modes are: verbal, one-word responses, or non-verbal such as
pointing, nodding, eye gaze, and using augmentative and alternative communication (AAC) devices.

What resources are available for students?

Students may use instructional or physical resources listed in their active |IEP (for example,
amplification, magnification, and a scribe).

How Can | Help My Child Get Ready for the Alternate ELPAC?

You are an important part of your child's education. Some things you can
do to help your child are:

B Discuss the test with your child. Make sure they are not scared
or anxious.

B Read with your child regularly.
B Provide your child with opportunities to communicate outside of
schoaol.

B Review test results with your child and discuss with their teacher
where they might need additional help.

L

The Alternate ELPAC is aligned to the to the 2012 California English Language Development (ELD)
Standards via the ELD mnnec.tc:rs within the Alternate ELPAC Test Blueprints. These standards and

connectors can be found at

Training tests will be made available in September and practice tests in November on the ELPAC
web page at hitp.//elpac.org/resources/online-practice-and-training-test!.

Additional Information

More information about the Alternate ELPAC can be found on the California Department of
Education Alternate ELPAC web page at https://iwww.cde ca.govitaltg/ep/alternateelpac.asp.

For more information about your child's scores, contact your child’s teacher or the school office.

WELPAC

. Englizh Language Proficiency
Assessments for Califormia

California Department of Education » July 2020



GUIA DE PADRES PARA COMPRENDER LAS

Pruebas de Suficiencia en el
Idioma Ingles de California (ELPAC)

Page | 80

————————— R -

Las Pruebas de Suficiencia en el ldioma Inglés de California
(English Language Fraficiency Assessmenis for California,
ELPAC) se usan para medir qué tan bien comprenden inglés los
estudiantes de jardin de nifios al 12° grado cuands su lengua
materna no es el inglés. Las pruebas ELPAC reemplazan

las Pruehas para Medir & Desarrallo del Inglés en California
(Califarnia English Language Development Test o CELDT).

La informacion de [as ELPAC ayudara al maestro de su hijo a
determinar en qué dreas le Hene que proporcichar apayo.

Las ELPAC tienen dos partes:

Evaluacion inicial Evaluacion sumativa

Los estudiantes tomaran la Evaluacion
inicial (Initial Assessment) si:

= lalengua materna del estudiante no es La Evaluacion sumativa {Summative
Quién elinglés Assess_rn Ent}_se qdm'rnislra a eslud@a_nhas
® el estudiante no ha tomado las pruebas | aprendiendo ingles como segundo idioma
de CELDT o ELPAC anteriormente; y en la Evaluacion inicial.

®

el estudiante no ha sido clasificado cama
aprendiends inglés antericrmente.

La Evaluacion sumativa se usa para medir
|as destrezas de los estudiantes aprendiendo
inglés como segundo idioma. Los resultados
seran utilizados por la escuela o el distrito
para saber si se puede reclasificar al
estudiante como proficiente en inglés.

La Evaluacion inicial se usa para identificar
a un estudiante ya sea como aprendiendo
Qué | inglés como segundo idioma —o sea que
necesita apoyo para aprender inglés— o
proficiente en inglés.

Los estudiantes clasificados comao
estudiantes aprendiendo inglés como
segundo idioma tomaran la Evaluacian
sumativa todas las primaveras, entre febrero
¥ maya, hasta gue se los reclasifigue coma
proficientes en inglés.

Los estudiantes tomaran la Evaluacion

Cudndo | inicial en un plazo de 30 dias de haberse
inscrito en la escuela

Es importante identificar a los estudiantes que necesitan ayuda para aprender inglés para
que puedan recibir el apoyo necesario para tener &xito en la escuela y acceder al plan de
estudios completo. Los estudiantes que estan aprendiendo inglés como segundo idioma
tomaran la Evaluacién sumativa de las ELPAC todos los afios para medir su progreso en el
aprendizaje del inglés.

Por
qué

California Department of Education = Junio de 2017 - Spanish
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Guia de padres para comprender 1as pruebas ELPAC {continuacion)

- — ——_ iR S— -

- — ——

Las pruebas ELPAC miden cuatro dreas distintas:

Expresidn

Lectura Escritura

;Los estudiantes con discapacidades tienen que tomar las ELPAC?

Si, Las ELPAC han sido disefiadas para gue todos los estudiantes, incluso aquellos con necesidades
especiales, puedan participar en la prueba y demaostrar lo que saben vy puede hacer. En consecuencia,
las pruebas incluyen recurses de accesibilidad para abordar barreras de acceso visual, auditivo v fisico,
permitiendo a virtualmente todos los estudiantes demostrar lo que saben y pueden hacer.

¢ Coémo puedo ayudar a mi hijo a prepararse para las ELPAC?
Usted es una parte importante de la educacion de su hijo, Algunas cosas
que puede hacer para ayudar a su hijo son:

® Leerle a su hije, o padire a su hijo que |z lea a usted en inglés todos |os dias.

® Use figuras y pidale a su hijo gue le diga en inglés lo gue ve en la figura
o lo gue esta ocurriendo en la figura.

B Pregintele al maestro de su hijo en qué areas del aprendizaje de inglés
(comprension auditiva, expresion oral, lectura, escritura) necesita
ayuda adicional,

B Hable con su hijo sobre la prueba. Trate de gue se sienta comodo
comprenda la importancia de tomar la prugba.

Las ELPAC estan alineadas con los Estandares académicos del desarrollo del inglés
como segundo idioma de California. Puede encontrar estos estandares en:

Para mas informacion:

Pueds encontrar mas informacion sobre las ELPAC en la pagina web de ELPAC del Departamento
de Educacion de California (California Department of Education) en hitp:www.cde. ca.qovitatalep!
o en la pagina web de ELPAC de Educational Testing Services: hito.ffwww elpac. org/,

Pusde encontrar mas informacion sobre el puntaje obtenido por su hijo en las
pruebas ELPAC comunicandose con el maesiro ylo 1a oficina escolar de su hijo,

ELPAF

Eriglish Language Profee
Ayas arnenly for Calilfornia




ELPAC _ Zomain Frforunation Shott

SPEAKING DOMAIN

T Types and Do
o %
stud 10 show their ahbilities TALK ABOUT A SCEME SUPPORT AN UPINION

in speaking in English. All Grades K*-12: Grades K-12:

task types have a primary The student is presented with an The student listens to a presentation about two activities,

and secondary alignment 1o illustration of a familiar scene. The test events, materials, or objects, and i= asked to give an opinion

the 2012 English Language examiner first asks three who, what, when about why one is better than the other. At kindergarten and

Development standards. type guestions about the scene. The test grades 1, 2, and 3-5, students view a picture of the choices
examiner then administers three items for context and support.

intended to generate longer responses.

- ——

grade levels Grades 2-12: Grades K-5:
The student states what they would say in The student listens to a story that follows a series of
a situation described by the test examiner. pictures, and then the student uses the pictures to retell the
story.
Grades 6-12: Grades K-2:
The student views a graph, chart, or image The student listens to an academic presentation while
that provides information. The student looking at a related picture(s). The student is prompted to
is prompted to read the information and summarize the main points of the presentation using the
then asked to respond to two prompts. illustration(s) and key terms of the presentation, if provided.
The first prompt asks for a summary of the Grades 3-12-

information in the graph, chart, or image.

The second prompt asks for the students

1o state whether a claim is supported or

unsupported based on the information in
the graph or chart.

The student listens to a recording of an academic
presentation while looking at a related picture(s). The
student is prompted to summarize the main points of the
presentation using the illustration(s) and key terms of the
presentation, if provided.

e T
*Kindergarten includes year one of a two-year kindergarten program, which is often referred California Department of Education
to as “transiticnal kindergarten” July 2017
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‘Hoja de informacion del darea

ELPAC Sumativo

ELPAC

DOMINIO ORAL

Estos tipos de tareas permiten
a los estudiantes mostrar

sus habilidades orales en
inglés. Todos los tipos de
tareas tienen una alineacion
principal y secundaria con los
estandares de Desarrollo del
Idioma Inglés de 2012.

Administrado individualmente
para todos los niveles, desde
el jardin de infantes” (K, por
sus siglas en inglés) hasta 12°
grado.

Desde K hasta 12° grado:

Funciones del habla

Desde 2° hasta 12° grado:
El alumno manifiesta lo que diria
en una situacion descrita por el
examinador.

Desde 6° hasta 12° grado:

El alumno obhserva un grafico, cuadro
0 imagen que proporciona informacion.
Se le pide que lea la informacion
vy responda a dos indicaciones. La
primera indicacion solicita un resumen
de la informacion incluida en el grafico,
cuadro o imagen. La segunda indicacion
solicita gue el alumno indique si se
puede defender un argumento en
funcion de la informacién incluida en el
grafico o cuadro.

* El jardin de infantes incluye el primer afio de un programa de dos afios de
duracion, que a menudo se conoce como ‘jardin de infantes de transicion”.

Summative ELPAC Domain Information Sheet: Speaking Domain

Al alumno se le presenta una ilustracion de
una escena familiar. El examinador, en primer
lugar, formula tres tipos de preguntas del tipo

«quién, gué y cuando» sobre la escena. Luego,
administra tres elementos destinados a generar
respuestas mas extensas y el alumno responde.

Hablar de una escena Apoyar una opinion

Desde K hasta 12° grado:

El alumno escucha una presentacion sobre
dos actividades, eventos, materiales u objetos,
y se le pide que dé una opinién acerca de por
qué uno de ellos es mejor que el otro. Desde K

hasta 5° grado, los alumnos ven una imagen de
las opciones para establecer contexto y apoyo.

Volver a contar una historia

Desde K hasta 5° grado:
El alumno escucha una historia que sigue una serie
de imagenes, y luego usa imagenes para volver a
contar la historia.

Presentar y analizar informacion Resumir una presentacion académica

Desde K hasta 2° grado:

El alumno escucha una presentacion académica
mientras observa una o mas fotos relacionadas. Se
solicita que el alumno resuma los puntos principales
utilizando las ilustraciones vy los términos clave, si se

proporcionan.

Desde 3° hasta 12° grado:

El alumno escucha una grabacion de una
presentacion académica mientras observa una o mas
fotos relacionadas. Se solicita que el alumno resuma
los puntos principales utilizando las ilustraciones y los

términos clave, si se proporcionan.

Departamento de Educacion de California
junio de 2019
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ELPAC  Zomair Frfoumation Sheet

EE—— T ™l .

READING DOMAIN

Tosk Typs and Descrpions
These task types allow 7 :
in reading English. All task - -

types have a primary and Grade K: Grades K-1: Grades K-1:

secondary alignment to With scaffolding from the test The student listens and follows The student listens and follows

the 2012 California English examiner, the student provides the along as the test examiner along as the test examiner

Language Development individual letter names and the reads aloud a literary text reads aloud an informational

standards. initial letter sound for a decodable accompanied by three pictures text accompanied by three
word. for context and support. pictures for context and

_ bininiiion —
.#.‘dministereﬂ individually in R CHOG R 4

Administered in small groups Grades 1-2; Grades 1-12: Grades 1-12:
of up to 10 students in grade 2 The student reads three words and The student reads three or four The student reads a short
. . chooses the word that matches a sentences and chooses the informational text and answers
;d?ugslhﬂ?"g'?:dp:;é _u!pz picture. sentence that best describes a multiple-choice questions
9 picture. related to the text.
READ AN INFORMATIONAL
i
Grades 3-12: Grades 1-12: Grades 1-12:
The student reads an The student reads a literary The student reads an
informaticnal essay presented as passage and answers multiple- informational passage and
if written by a peer and answers a choice questions concerning answers multiple-choice
set of multiple-choice questions comprehension, language use, questions conceming
related to the essay. and word choice. comprehension, language use,
and word choice.
e — R,y S — e -
*Kindergarten includes year one of a two-year kindergarten program, which is often referred California Departmeant of Education
to as “transitional kindergarten.” July 2017
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‘Hoja de informacion del area
ELPAC Sumativo ELPAC

o

DOMINIO DE LECTURA

Estos tipos de tareas permiten Lectura a lo largo de la palabra Lectura a lo largo de la Lectura a lo largo de la
a los estudiantes mostrar con andamiaje historia con andamiaje informacion
sus habilidades de lectura

en inglés. Todos los tipos de _ Grado K: o Grado K: Grado K:

tareas tienen una alineacion C_qn la técnica de ar‘_:damiaje El alumno escucha y sigue  El alumno escucha y sigue
principal y secundaria con los utilizada por el examinador, el una historia mientras el informacion mientras el
e S Dacarollo del alumno proporciona los nombres de examinador lee en voz examinador lee en voz
Idioma Inglés de California las letras |n_d|_w_duaies y el sonido alta un t"exto literario alta un te}ito informativo
2012, de la lefra inicial de una palabra acompafiado por tres acompafiado por tres

decodificable y responde a preguntas  iméagenes para establecer imagenes para establecer

de comprension de opcion muiltiple. contexto y apoyo. contexto y apoyo.

Administrado individualmente Leer y elegir una palabra Leer y elegir una oracion Leer un breve pasaje
en el jardin de infantes* (K, _ informativo

por sus siglas en inglés) al 2° o o :
grado. 1° grado: Desde 1° hasta 5° grado: Elljglsudn?n10 ggsttf; 1€e3é€iggfo
it q d El alumno lee tres palabras y El alumno lee tres o cuatro e L
ha;?;nésérglu%irésgréjggf '1912" elige la palabra que coincide oraciones, y elige la oracion que ¥ e

p : g - preguntas de opcion multiple
i con una imagen. mejor describe una imagen. s ey

Leer el ensayo de un alumno Leer un pasaje literario Leer un pasaje informativo

Desde 3° hasta 12° grado: El Desde 1° hasta 12° grado:
alumno lee un ensayo informativo El alumno lee un pasaje Desde 1° hasta 12° grado:
presentado como si hubiera literario y responde a El alumno lee un pasaje
sido escrito por un compafiero preguntas de opcion multiple informativo y responde a
y responde a una serie de sobre la comprension, el uso  preguntas de opcion multiple
preguntas de opcion multiple del lenguaje v la eleccion de sobre el pasaje.
relacionadas con el ensayo. palabras.
* El jardin de infantes incluye el primer afio de un programa de dos afios de Departamento de Educacion de California
duracion, que a menudo se conoce como “jardin de infantes de transicion”. octubre de 2019

summative ELPAC Domain Information Sheet: Reading Domain
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EBRAC _ Domair Frfoumatior: Shect

These task types allow
students to show their abilities
in writing in English. All

task types have a primary

and secondary alignment to
the 2012 English Language
Development standards.

Administered individually in
kindergarten (K}* and grade 1

Administered in small groups
of up to 10 students in grade 2

Administered in groups of up to
20 students in grades 3-12

*Kindergarten includes year one of a two-year kindergarten program, which ia often refarred

to ae “tranaitional kindergarten.”
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WRITING DOMAIN

Task Types and Descriptions

LaBEL A PICTURE—WORD WITH WRITE A STORY TOGETHER WITH
SCAFFOLDING CCAFFOLDING DESCRIBE A PICTURE

Grades K-1: Grades K-2: Grades 1-2:
The student writes labels for The student collaborates with the The student looks at a
objects displayed in a picture. Test Examiner to jointly compose a picture and writes a brief
short literary text. description about what is

happening.
WRITE AN INFORMATIONAL TEXT
TOGETHER WRITE ABOUT AN EXPERIENCE

Grades 1-2: Grades 3-12:
The student listens to a short The student is provided with
informational passage and a common topic, such as a
then collaborates with the test memorable classroom activity or
examiner to jointly compose a text event and is prompted to write

Grades 3-12:
The student looks at a
picture and is prompted
1o examine a paragraph
written by a clagsmate
about what is happening
in the picture. The student

about the passage. about the topic. is asked to expand,
correct, and combine
different sentences written
WRITE ABOUT ACADEMIC JusTiIFY AN OPINION by a classmate before
INFORMATION completing the final task
Grades 3-12: Grades 3-12: of writing a sentence

explaining what the

ik ik B4aG 40 alle. Bl students will do next.

essay providing his/her position
and appropriate supporting reasons
about a school related topic.

The student interprets academic
infarmation from a graphic
arganizer created for a group
project and answers two
questions about it.

California Department of Education
July 2017
Accessible Atermative Version: hitp:/iwww.cde. ca.govitaftgfep/documents/elpacwritedomain. pdf




‘Hoja de informacion del area
ELPAC Sumativo ELPAC

=

DOMINIO DE ESCRITURA

Estos tipos de tareas permiten Eti : P : -

: i3 quetar una imagen— Escribir una historia en forma oo .
a los estudiantes mostrar sus palabra con andamiaje grupal con andamiaje Describir una imagen
habilidades de escritura en

inglés. Todos los tipos de tareas Desde K hasta 2° grado:
tienen una alineacion principal y : : El alumno colabora con el

! : El alumno escribe etiquetas :
secundaria con los estandares d examinador para redactar un

2 S para objetos que se i : Desde 1° hasta 2° grado:
de Des_arro_llo del idioma inglés muestran en una imagen. breve texto Iiteralrlo en forma il
de California 2012. grupat.

imagen vy escribe una breve

Administracion Escribir un texto informativo Escribir acerca de una desEnpcion d_e 9 U0 odin
= . sucediendo.
en forma grupal experiencia

Admtr_]istr:ado ir;dividua{wmente Desde 3° hasta 12° grado:
en el jardin de infantes® (K, por

Grado K:

: S o Desde 1° hasta 2° grado: Desde 1° hasta 12° grado: El alumno observa una
sus siglas en ingles) y 1° grado. El alumno escucha un breve Al alumno se le proporciona imagen vy se le pide que
Administrado en pequeios pasaje informativo v luego un tema comun, como una examine un parrafo
grupos de hasta 10 alumnos en colabora con el examinador actividad o evento memorable escrito por un comparfiero
29 grado. para redactar un texto sobre en el aula, vy se le pide que de clase sobre lo que esta

el pasaje en forma grupal. escriba acerca del tema. sucediendo en la imagen.

Administrado en grupos de Se le pide al alumno que
hasta 20 alumnos de 3° a 12°

_ . = amplie, corrija y combine
grado. Escribir sobre informacion Justificar una opinién diferentes oraciones
académica escritas por un comparfiero

de clase, antes de

0 1] - a:
Desde 3° hasta 12° grado: DSes?e 3d ha?tal 12° grador completar la tarea final de
El alumno interpreta la e plctdl TN L escribir una oracion en la
informacion académica a esclﬁba el = cual se explique qué haran
: : cual pueda proporcionar :
partir de un organizador p prop los alumnos en el imagen a

su posicion y las razones
justificativas correspondientes
sobre un tema relacionado con
la escuela.

grafico creado para un continuacion.
proyecto grupal y responde

dos preguntas al respecto.

* El jardin de infantes incluye el primer afio de un programa de dos afios de Departamento de Educacion de California
duracion, que a menudo se conoce como “jardin de infantes de transicion”. octubre de 2019

Summative ELPAC Domain Information Sheet: Writing Domain
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ELPAC _ Domain Frfounation Sheet

These task types allow
students to show their
abilities in listening to English.
All task types have a primary
and secondary alignment to
the 2012 California English
Language Development
standards.

Administration
Administered individually in
kindergarten (K)* and grade 1

Administered in small groups
of up to 10 students in grade 2

Administered in groups of up to
20 students in grades 3—12

LISTENING DOMAIN

LISTEN TO A CLASSROOM LISTEN TO A SPEAKER
LISTEN TO A SHORT EXCHANGE CONVERSATION SUPPORT AM OPINION

Grades K-2: Grades 3-12: Grades 6—12:
Students hear a two-turn exchange Students hear a recording of Students hear a
between two speakers and then a multiple-turn conversation recording of an extended
answer a question about the between two speakers and then conversation between

exchange. answer three questions about two classmates. In
the conversation. the conversation, one
Grades 3-12: classmate makes an

argument in support of
an opinion or academic
topic. After listening to
the conversation, students
answer four questions.

Students hear a recording of a two-
turn exchange between two speakers
and then answer a question about the

exchange.

Grades K—2:

Students hear an oral
presentation on an academic
topic, then answer three to four
questions about it.

Grades K-2:

Students hear a story, which
includes a conversation, and then
answer three detailed questions
about the story.

Grades 3-12:
Students hear a recording of
an oral presentation on an
academic topic, then answer
three to four questions about it.

Grades 3-5:

Students hear a recording of a
story, including a conversation, and
then answer three detailed
questions about the story.

e R

*Kindergarten m«::lude-s year one u:lf a twio-year kindergarten program, which is often referred

to as “transitional kindergarten.”

Page | 88
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‘Hoja de informacion del area
ELPAC Sumativo ELPAC

DOMINIO AUDITIVO

Propésito Tipos de tareas y descripciones

Estos tipos de tareas permiten Escuchar una conversacion Escuchar una conversacion Escuchar a un orador
a los estudiantes mostrar breve en el aula y apoyar una opinion
sus habilidades auditivas en
inglés. Todos los tipos de Desde K hasta 2° grado:
tareas tienen una alineacion El alumno escucha una Dissie 1 hasta A wrada:El
principal y secundaria con los conversacion de dos turnos a!uﬁnc?escuez:stlg L grr%b%cién
estandares de Desarrollo del entre dos oradores y luego e :
T s g g responde a una preqgunta sobre de una conversacion de varios
idioma inglés de California ponc Brequn turnos entre dos oradores
2012. dicha conversacion. e e ud Desde 6° hasta 12°
Desde 3° hasta 12° grado: e o i grado:
g - tres preguntas sobre dicha Elialhinacacicha
= —— grabacion de una conversacion g i
Administrado individualmente de dos turnos entre dos oradores Ml LONVELSACHN
en el jardin de infantes™ (K, por y luego responde a una pregunta gg}sloc%%idzﬁz:gg
sus siglas en inglés) al 2° sobre dicha conversacion. Escuchar una presentacion g c!asg R
gradg._ oral conversacion, un
Administrado en grupos de Escuchar una historia compafiero de
hasta 20 alumnos de 3° a 12° Desde K hasta 2° grado: clase desarrolla un
grado. Desde K hasta 2° arado: El alumno escucha una argumento a favor de
El al h g histori presentacion oral sobre una opinion o tema
a U!“nf’ escucd_a’ Iuna J’S A un tema académico, luego académico. Después
oo el undonc ioge | respond aenlrereay uaio o cscufera
p - his?orig preguntas al respecto. conversacion, el
) Desde 3° hasta 12° grado: Hilsnna e o talie o

Desde 3° hasta 5° grado:

El alumno escucha una
grabacion de una historia
que incluye un dialogo luego
responde a tres preguntas sobre

cuatro preguntas.
El alumno escucha una preg

grabacion de una presentacion
oral sobre un tema académico,
luego responde a entre tres vy
cuatro preguntas al respecto.

la historia.
* El jardin de infantes incluye el primer afio de un programa de dos afios de Departamento de Educacion de California
duracion, que a menudo se conoce como “jardin de infantes de transicion”. octubre de 2019
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